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Mid-Term Report Preparation

Folsom Lake College (FLC) embraces a culture of ongoing accreditation review and analysis to
ensure that the college is meeting all accreditation standards and remaining current on changes
in the accreditation process and requirements. The Accreditation Steering Committee (ASC), a
subcommittee of the Institutional Effectiveness Committee (IE), oversees the accreditation work
at the college. This committee is chaired by the Accreditation Liaison Officer (the Vice-President
of Instruction), and a Faculty Co-Chair. Other members of the committee are the College
President, the Dean of Planning and Research, and representatives from administration, faculty,
and classified staff. Members from ASC give updates to the constituent senates, the IE, and the
Los Rios District Board of Trustees (BOT). ASC members also work on a continuous basis with a
range of college committees and constituency groups to address accreditation standards on a
regular basis. Representatives from the ASC meet with the District Accreditation Committee
monthly.

Since the submission of the Self-Evaluation Report of Educational Quality and Institutional
Effectiveness in July 2015 and the subsequent site-visit in October 2015, FLC has focused its
accreditation work on (1) preparation of the Follow-Up Report, which was presented to the BOT
in February 2017 and submitted and accepted by to ACCICin 2017, and (2) the Self-Improvement
Plans. The work on the Mid-Term Accreditation Report began in Fall 2017 and continued through
summer 2018 until submission to ACCJC in March of 2019. (Reference 1)

Plans Arising out of the Self-Evaluation Process

This section reports on self-identified Improvement plans from the institution’s comprehensive

self-evaluation process.

*The Institutional Planning Committee (IPC) changed to the Institutional Effectiveness Committee (IE) in Fall 2016.

Self-lIdentified Improvement Plan Progress/Outcomes
1.To improve the integration of student learning In Fall 2015, the college identified a need to improve the
outcomes (SLOs) into College-wide planning processes system for collecting and storing SLOs and the
across all divisions (1.B.1) Institutional Planning Committee (IPC) was charged with

working on this plan. (Reference 2)

In Fall 2016, a revision of the annual planning document
was adopted and implemented by Student Services with
an emphasis on maintaining SLOs when applicable and
including SAOs where necessary. (Reference 3)

In Spring 2017, TracDat (Improve) was identified to
collect and track SLOs/SAOs. Training began in Fall 2017
and transition was implemented for the 2018-19
planning cycle. (Reference 4)
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2. To develop and implement strategies that lead to
broader and improved understanding of institutional
goals and how they inform the Annual Department Plan
(ADP)/Annual Unit Plan (AUP), program review (PR),
and strategic planning processes (I.B.2)

The Office of Institutional Research (OIR) was charged
with developing strategies for stronger linkage between
SLOs/SAOs and integrated planning. In spring the
Institutional Effectiveness (IE) Committee reviews
summaries from ADPs/AUPs, Program Reviews, and
SLOs/SAOs to make recommendations for college wide
goals and resource allocation for the following year.
(Reference 5)

3. To review all available assessment results and
implement new strategies to improve integration of
assessment results into the program review and Annual
Department Plan/Annual Unit Plan, processes, so as to
communicate matters of quality assurance more
effectively (I.B.5).

(See answers to 1 and 2 above)

4. To annually review FLC’s evaluation mechanisms and
recommend enhancements (1.B.7).

The Institutional Effectiveness Committee was charged
with annual review of FLC’s evaluation mechanisms
(Reference 6) including reviews of 1)the College
Governance Agreement 2) relationships and connections
to other college governance committees, 3) relationships
and connections to annual planning and program
reviews, and 4) potential relationships related to college
wide proposals and/or suggestions for institutional
effectiveness.

5. To update the catalog so that the course listing
includes only regularly offered courses that are
regularly assessed for student learning outcomes (I1.A).

In Fall 2015, the Curriculum Committee (CC) approved
the Course Appraisal Process; (Reference 7) Courses not
offered in four years are tracked. Departments are
notified that they should consider offering and assessing
the course, deleting the courses within the next two
years, or provide a rationale to the CC for keeping the
course beyond six years.

The CC approved proposals for deleting programs with
few to no unique (i.e. no multiple degrees awarded)
degree recipients. (Reference 8) The Office of Instruction
and Department Chairs identified “gateway” and
“capstone” courses. (Reference 9)

The Office of Instruction annually publishes Catalog
development timelines. (Reference 10)

6. To develop and recommend programmatic goals for
distance education and annually report progress
toward those goals to the Institutional Planning
Committee in a written report. The Technology
Committee will also establish a three-year schedule for
updating the Technology and Distance Education Plan.
(ILA.1.b)

The Distance Education portion of the Technology Plan
was developed into a separate plan charged to the
Distance Education Subcommittee of Curriculum. The
Distance Education Vision document was developed and
approved in 2016, (Reference 11) and includes distance
education programmatic goals reported annually to the
Institutional Effectiveness Committee. Both the
Technology Plan and Distance Education Plan are
reviewed on a three-year schedule. (Reference 12)
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7.To review and update the Enrollment Management
Plan at least every three years and report its findings to
the Institutional Planning Committee in a written
report (l.A.2.c.).

The Enrollment Management Committee is now a
subcommittee of Matriculation and Student Success
Committee. The Enrollment Management Plan was
reviewed, updated and approved in spring 2017 with a
recommended three-year review cycle. (Reference 12)
An annual written report of findings is submitted to the
Institutional Effectiveness Committee via Matriculation
and Student Success. (Reference 12 p27-28)

8.To update the program review cycle annually to
include new degree/certificate programs (I1.A.2.e)

The Program Review & Department Planning Committee
(PDRP) and OIR update the Program Review schedule in
spring of each year. (Reference 13) The 2014-2022
Instructional Program Review Cycle was updated to
reflect changes in the CTE cycle. (Reference 14)

9.To develop annual professional development
activities designed to improve understanding of how
data informs all levels of the ongoing and systematic
cycle of integrated planning, resource allocation,
implementation, and evaluation(Il.A.2.f)

In Fall 2015, the Office of Institutional Research created
extensive data packets for each program and reached
out to each discipline area to offer support and training.
OIR, working in collaboration with PDRP, has hosted
trainings for all instructional programs and all student
service units beginning in Fall 2016. In Spring 2017, OIR
offered trainings for department chairs and deans
related to enrollment management data and will
continue to provide regular training in preparation for
the program review and annual department plan cycle.
(Reference 4)

10.To develop and implement strategies to encourage
students to access more frequently the services that
they indicate are important to them, while maintaining
or increasing student satisfaction with these services
(1.B.4).

In Fall 2015, Student Service units developed
communication plans to K-12 and community partners.
(Reference 15) The development and implementation of
the Welcome and Student Success Center (WSSC) was
designed to serve as a One Stop Shop and create
increased access and student satisfaction.

The Center for Excellence was developed to encourage
an inviting environment of access to services that include
DSPS, EOPs, Cal WORKS, and CARE

OIR supports student services via the biannual (once
every two years) student satisfaction survey. Results are
provided to student services staff to use for AUP, and
service planning purposes. (Reference 16).

11. To explore options for additional security of the
FLC-main computer lab and library. (11.C.1.d)

The Library explored options to address safety and noise
concerns, which were raised through the ADP process.
However, the cost to do so was well beyond what the
college can afford.

The WSSC, housed next to the library, increased evening
coverage to provide a more secure environment and
developed a shelter in place plan. (Reference 17) The
Library and WSSC continue to work on safety and
security concerns.
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12. To develop and implement a plan to assess
regularly and formally technology training for College
personnel and students. (l11.C.1.b)

Spring 2016 forward, Flex activities include several
technology related workshops updating faculty and staff
on the most recent developments. (Reference 18)

The Professional Development Committee gathers
feedback via survey results from training attendees,
including trainings related to technology, which is shared
with presenters.

A Professional Development Coordinator and space have
been identified to assist the college in identifying needed
trainings including technology trainings.

13. To review annually the College Governance
Agreement and revise it as needed to ensure currency.
(IV.A.1)

The College Governance Agreement (CGA) was reviewed
and approved in May 2018. (Reference 6) The CGA is
updated annually, as needed.

14. To administer an annual survey to College
personnel to improve communication practices across
district, college, department, and work unit boundaries.
(IV.A.3)

The campus climate survey was administered to all
students and staff during spring 2016. The survey
included multiple questions about communication,
satisfaction, and suggestions to improve communication.
(Reference 19) These results were reviewed by the
executive team for planning purposes. Multicultural &
Diversity Committee examined the survey results and
shared feedback and suggestions for action steps to all
committees and groups.

Institutional Reporting on Quality Improvement

Response to Team Recommendations for Improvement

Recommendations for Improvement

Response

1. In order to increase effectiveness, the team
recommends the College use its integrated institutional
planning efforts and increased use of comprehensive
disaggregation of student data in order to strengthen
the linkage between SLO assessment and resource
allocation, and thus improve the effectiveness of the
institution’s entire planning systems. (Standards 1.B.3,
I.B.4,1.B.6, I.B.7, Il.LA.1.3, Il.LA.2.e, lll.C.1.3)

To strengthen the linkage between SLO/SAO assessments
and resource allocation, resource request forms were
updated to include a question asking if the request is
related to an SLO/SAO assessment. (Reference 20) The
form also includes a question asking for justification of
the request with supporting data. When course and
program SLO/SAQO assessments are submitted resource
needs that emerging from the assessment that help
improve student learning are identified. The appropriate
committees/persons then review all resource requests
and justification. Requests that are supported by SLO/SAO
assessments are given priority in the resource allocation
process.

2. In order to increase effectiveness, the team
recommends that the College expand its timely,
continuous review of the catalog to ensure that courses

In Fall 2015, the Curriculum Committee (CC) approved the
Course Appraisal Process. (Reference 7) Courses are
tracked to ensure they are offered within each cycle.
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and programs listed are available and offered and that
all courses and programs are regularly assessed.
(Standard 11.B.2)

Departments are notified that they should consider
offering and assessing the course, deleting the course
within the next two years, or provide a rationale to the CC
for keeping the course beyond six years. The Office of
Instruction and Department Chairs identified all
“gateway” and “capstone” course. (Reference 9)

The Office of Instruction annually publishes Catalog
development timelines. (Reference 10)

3. In order to increase effectiveness, the College should
ensure a strong marketing campaign for students to
access services, as well as intentionally observing,
reflecting, evaluating, documenting and highlighting
impact on student learning and success and identifying
methods for improvements if needed. (Standard 11.B.3,
11.B.3.3, Il.B.3.c, and 11.B.4)

The Student Services Division developed an Qutreach Plan
which includes a focus on disproportionately impacted
(DI) segments of the student population, on-ground
orientations, development of video content used across
all department platform, intrusive delivery of program
materials, and unified branding of programs and services
through web and social media platforms. (Reference 15)

4. In order to increase effectiveness, FLC is encouraged
to align its strategic vision for distance education with
its Educational Master Plan, and develop ongoing
processes for evaluating the ongoing effectiveness of its
distance education offerings and technology services.
The plan should be integrated with the program review
process and with the on-going and routine technology
assessments done by College and District Information
Technology. The FLC Technology Plan should align with
and directly support the College Strategic Plan.
(Standard III.C.1, 111.C.2)

Distance Education has been identified as a key
component of the College Educational Master Plan
(Reference 21) and College Strategic Plan. (Reference 22)

The Distance Education Plan and Technology Plan have
developed processes for evaluating the ongoing
effectiveness of its distance education offerings and
technology services. (Reference 23) Further SLO
assessment of distance education courses is included in
both the Annual Department Plan and Program review.

5. In order to increase effectiveness, and ensure fiscal
stability, and in light of significant population growth in
the surrounding community, the college should
undertake a study of population growth in the
surrounding community, the college should undertake a
study of the participation rate. (Standards I11.D.1.b,
I11.D.1.c).

Los Rios District Office of Research completed an
external environmental scan of the greater Sacramento
area, which included analyses of the communities that
FLC serves. Specifically, the city of Folsom is expected to
see a growth rate of 46% between 2008 and 2035.
Similarly, Rancho Cordova is expected to see a 110%
increase, and El Dorado is expected to see a 40% increase.
This expected population growth is guiding FLC master
plan revisions, community programs (such as Promise
Programs), and partnership with other agencies.
(Reference 24)

Data Trend Analysis

Provide the institution’s data and analyses of trends from the Annual Reports and Annual Fiscal
Reports for the years subsequent to the comprehensive evaluation visit. A Data Reporting Form

is provided to facilitate this analysis.
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Annual Report

ACC]JC Midterm Report Data Reporting Form

ANNUAL REPORT DATA
INSTITUTION-SET STANDARDS
Year 1 =2015-16, Year 2 = 2016-17, Year 3 = 2017-18
STUDENT COURSE COMPLETION

(Definition: The course completion rate is calculated based on the number of student completions with a grade
of C or better divided by the number of student enroliments.)

Category Reporting Years since Comprehensive Review
Year 1 Year 2 Year 3
Institution Set Standard [ro.0% | [Fo.0% | [70.0% |
Streich Goal [r3.7% | [73.7% | [75.0% |
Actual Performance [2.0% | [73.1% | [7a9% |
Difference between Standard and Performance [20% | [31% | [a9% |
Difference between Stretch Goal and Performance [-1.7% | [o6% | [01% |
|

Analysis of the data: |actual perormance has increased trom 73.7% 1o 75%. The most recent sight incresse is liely due 1o integrated support services from SSSP/EqUtES

DEGREE COMPLETION

(Students who received one or mare degrees may only be counted once.)

Category Reporting Years since Comprehensive Review

Year 1 Year 2 Year 3

Institution Set Standard |s00 | |s00 | [s00 |

Stretch Goal [ro0 | [Fo0 | [7o0 |

Actual Performance [638 | [see | [pzr |

Difference between Standard and Performance [13«‘3 | [89 | [22? |

Difference between Stretch Goal and Performance [«84 | [—1 11 | [2? |
|

Analysis of the data: |The jump in degrees awarded in year 3 is due to the expansion of transfer degrees.

CERTIFICATE COMPLETION
(Students who received one or more certificate may only be counted once.)

Category Reporting Years since Comprehensive Review
Year 1 Year 2 Year 3

Institution Set Standard [200 | [200 | [200 |
Stretch Goal |300 | |300 | [3s0 |
Actual Performance |254 | |288 | [s64 |
Difference between Standard and Performance [s4 RE | [384 |
Difference between Stretch Goal and Performance |48 | |32 E |
Analysis of the data: | The number of certificates for Gen Ed Transfer - CSU incraased from 47 to 320 between year 2 and year 3, accounting for moat of the growth. |
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Year 1 =2015-16, Year 2 = 2016-17, Year 3 = 2017-18

TRANSFER

Category Reporting Years since Comprehensive Review
Year 1 Year 2 Year 3
Institution Set Standard [410 | [320 | [340 |
Stretch Goal [490 | |90 | [s00 |
Actual Performance [338 | 4o | |538 |
Difference between Standard and Performance [72 | [101 | [198 |
Difference between Stretch Goal and Performance [-152 | [1 | [2 |
|

Analysis of the data: |The expansion of transfer degrees has resulted in an increase in transfers.

STUDENT LEARNING OUTCOMES ASSESSMENT

Year 1 Year 2 Year 3
Number of Courses [510 | (645 | [es |
Number of Courses Assessed [453 | [60s | [547 |
Number of Programs [z | [s0 | [7s |
Number of Programs Assessed [70 | |82 | |71 |
Number of Institutional Outcomes (11 | [ | [11 |
Number of Outcomes Assessed (11 | [ | [11 |
Analysis of the data: |inecsve programs wers evaiated ard remaved as aopropriate, whie ackve courses were assessed on a cycle resubing in an increase in percentage of assessed. |

LICENSURE PASS RATE
(Definition: The rate is determined by the number of students who passed the licensure examination divided by
the number of students who took the examination.)

Program Institution Actual Performance Difference Stretch Difference
Name Set Standard Y1 Y2 Y3 Y1 Y2 Y3 Goal Y9 Y2 Y3
[ Medical Lab Technology| |70% | [100%]| [100%] [100%| [30% ||30% ]|30% | [100% | [0% ||ow |[o% |

| | |
[ | | AN I N I | I I |
11 T T B e U o B e I e F
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JOB PLACEMENT RATE
(Definition: The placement rate is determined by the number of students employed in the year following
graduation divided by the number of students who completed the program.)

Program Institution Actual Performance Difference Stretch Difference
el Sl ied Y1 Y2 Y3 Y1 y2 y3 Goal yq y2 vy3
[nia | [im | [mia ] {nea | [wa ] [wa ] [wa ] s ] (s ] [wia ] [wa ][]
| | | | S N | A N N I o I N
I 11 B e Ve [ B e W s N W [ e s
ANNUAL FISCAL REPORT DATA
Category Reporting Years since Comprehensive Reviews
General Fund Performance
Year 1 Year 2 Year 3
Revenue [ 346,201,354 | [ 331965562 | [ 347,975,390 |
Expenditures | 329622399 | 323,592,800 | | 353,999,375 |
Expenditures for Salaries and Benefits [ 267.866,857 | | 276448045 | | 287436211 |
Surplus/Deficit [16578955 | [sar27e2 | |(6.023988) |
Surplus/Deficit as % Revenues (Net Operating Revenue Ratio) [4.8% | [25% | [-17% |
Reserve (Primary Reserve Ratio) [ 15.6% | [18.5% | [15.2% |
Analy’s|5 [)f the data 3000 Linsaamioni G Fund Fevass Nemdssd by 3150, sTeet By o0 ETeai 5 5ot 2 400 AU TR I MAriy £ Sau of Moreass 1 Selirea ne Denatis o S Mty e SEoviinary S e Tens mqi
Other Post-Employment Benefits
Actuarial Accrued Liability (AAL) for OPEB [17.620830 | [100.810,484 | [107.057,954 |
Funded Ratio (Actuarial Value of Plan Assets/AAL) [135% | [108% | [105% |
Annual Required Contribution (ARC) 0% | [0% | [0% |
Amount of Contribution to ARC |3.200000 | [3200000 | (3200000 |
AnalYSiS of the data: ‘mm—moﬂmmmmrum‘m—- mm“nmmmmmurmmﬂummrm!-muz.mmmmnmmmunuﬂmnl
Enroliment
Actual Full-Time Equivalent Enroliment (FTES) a7779 | 52840 | [4s3m:3 |

,ﬂnalysis Df the data: Tha Diaricfs OO plan s e o sverorded et The irssis in s AAL ans corsapsading Secreass ir the b s, Sagining i 207, -Muzammmmnmmmunuﬂmn|

Financial Aid

USED Official Cohort Student Loan Default Rate (FSLD - 3 year rate) [24% | [15% | [18% |

Analysis of the datax | The FSLD-3 year rate has decreased 8% in in two years. |
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Appendices

Reference 1: Accreditation Timelines
FLC Accreditation Mid Term Report Timelines_2017-19

Timelines

Revised 4.11.18
Due Spring 2019

Activities

Responsibility

August 24, 2017
October 23, 2017
November 3, 2017
March 1, 2018
March 22, 2018
Summer 2018
July 31, 2018

August 15, 2018

October 1, 2018
October 25, 2018
November 13, 2018
November 30, 2018
December 2018
January 2019
February 1, 2019
February 13, 2019

March 15, 2019

Report Timelines & Draft Outline of Report

Draft #1 for ASSC

ASSC Feedback Due
Draft#2 for ASSC

ASSC Feedback Due
Editing/Documentation

Data Reporting Form Completion

Report to Constituent Groups/Collegewide

(Academic Senate, Classified Senate,
Admin Council, ASFLC, IE)

Constituent Groups Feedback Due
ASSC Approval

IE Approval

Draft to DACC

President Approval

Draft to Vice Chancellor

BOT Agenda Items

BOT approval/presentation
Report to ACCJC
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ALO/Chair
ALO/Chair
ASSC
ALO/Chair
ASSC
ALO/Chair
OIR/VPA

ALO/Chair

Constituent Group Leaders
ASSC
IE
ALO/Chair
President
ALO/Chair
President’s Office/ALO
President’s Office/ALO/Chair

ALO



Reference 2: IPC minutes Nov 9, 2015

FOLSOM LAKE €@LLEGE
EL DORADO CENTER « RANCHO CORDOVA CENTER

Institutional Planning Committee
Minutes
Monday, November 9, 2015
3:00-4:30 p.m.
FLC (FL3 165), EDC (VTC), & RCC (VTC)

Membership in Attendance:

Voting Members: Carlos Lopez (Co-Chair), Monica Pactol (Co-Chair), Diane Carlson (MCD), Melanie Dixon
(VPSS), Zack Dowell (Tech), Rochelle Franco (CS), David Lagala (PDC), Matt Liest (Student), Stephen
Mayfield (Student Government President), Becky Mendell (Matric, Bernadette Anayah (Faculty at Large),
Lorilie Roundtree (BFPC), Tina Royer (AS), Linda Stack (CS), Eric Wada (Curric, Angela Prelip (Faculty at
Large)

Non-Voting Members: Jae Anderson (Instruction), Molly Senecal (OIR)

I Call to Order at 3:06pm by Co-Chairs: Carlos Lopez & Monica Pactol
. Attendance/Introductions/Quorum established (11 members present)

lll.  Approval of Minutes
a. October 12, 2015: change agenda to minutes; add ‘college coordinating’ by consensus

V. Unfinished Business
a. College Master Plan Update:
i. Successful retreat on 10/30.
ii. OIR looking over data for compilation

b. DE Vision Update:
i. subcommittee of Curriculum met today and lined out new DE Plan

c. Research Advisory Council Update
i. Process and timelines: handout
1. Draft proposal to update charge to include coordination of
recommendations for set standards and goals in Fall.
2. Suggestion to create RAC as standing subcommittee
3. Academic Senate meets tomorrow and will discuss there
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ii. KPIfloors and goals: handout
1. See box below chart for rationale of goal and floor setting by RAC
Floor: Level below which we do not want to fall (w/ACCIC); talk
adjustment.
Goal: Level we would like to get to.
2. RAC/OIR updates this data yearly

d. Accreditation Update
i. Visit went well
ii. Planning SLO assessment charged to this committee
1. Need to update the plan and system
iii. Expected errors of fact report due to ALO/CP by Thanksgiving.
iv. Expect Needs Improvement over Does Not Meet Standard.
e. Planning Retreat Date Proposal: annual event, 5 Friday, April 29"

V. New Business
a. Safety Plan Proposal has been routed through the proper channels and accepted by the
College President.
i. Implementation is the charge of the Safety Committee
b. Makerspace Update: “a place where anyone can make anything”
i. Interdisciplinary Innovation Cross Curriculum
ii. Phased Approach: certification on each machine badges
PO Planning F15
P1 Face & Equipment S16-F16
P2 Lab Development F16
P3 Limited Opening S17
P4 Open F17-518
P5 Community F18-S19
c. CCSSEE Custom Questions: handout
i. Baseline established S2014
ii. Due back to CCSSE by Dec. 4
iii. Faculty have agreed to be more supportive of the survey this year despite the
fact that it will take about 50 minutes
VL. Announcements

(S. Mayfield) Distributing St. Health Survey; will report out to IPC in December
Assessing student interest in adding health fee for additional services

VII. Adjournment
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Reference 3: Annual Planning Document

FOLSOM LAKE COLLEGE
ANNUAL DEPARTMENT/UNIT PLANNING CYCLE

ol PRESIDENT'S OFFICE

INSTRUCTION STUDENT SERVICES SERVICES

Program and
Annually Course SLOs

- e o e o e AR - e T

Annual Department . ) .
August - - Annual U Annual Unit Plar
December Plans or Program _ Program Re:
B Reviews Sl e ogram Re

Department
January - and Area

February Prioritizations

VPI and
Instructional Team

February -
March
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Reference 4: TracDat /Improve Program Review/ADP Training

IMPROVE Pr m Review/ADP Trainin

Program Review/ADP Due Dates:

Nov. 1: ADPs & PRs due (this date will be the same every year)

Nov. 2-7: Dean Review

Nov. 7-12: Faculty Review of Dean feedback

Nov. 13: OIR pulls SLO data from plans for SLO Committee*

Nov. 13-20: VPI Review

Dec. 15: OIR pulls data from plans for all other PG Committees/groups

Last Friday in January: Program Review Presentations

*Please note that any changes made to the SLO sections of the plan after November 13" will not be
included in the SLO Committee report.

Program Review/ADP Schedule: Not sure if you are due for an ADP or Program Review? Check out the
schedule below.

https://docs.google.com/spreadsheets/d/1BKzk9kduofNiVFkSM3gXNbE4vknvoljJPKknAK DUXg/edit#igid
=0

| LOGIN INFORMATION TO IMPROVE

Website: https://tracdat fic.losrios.edu
Username: ‘W’ + employee ID (i.e. W0123456)

Password: Los Rios Password (same password you use to log into your work computer.)

Quick Links - | want to....

1. Start my ADP or Program Review — Jump to Step 1 (page 2)

2. Ask for resources —Jump to Step 3 (page 3)

3. Submit my ADP or Program Review — Jump to Step 6 (page 5)

4. View my Dean/Vice President’s Feedback — Jump to Step 7 (page 6)
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IMPROVE Program Review/ADP Trainin,

Quick Guide to Getting Started

Step 1: How to start your ADP/program review - click on “Annual Dept Plan”, and then click on “ADP
Narrative”. [For Program Reviews - click on “Program Review” and then click on “PR Narrative.”]

= Nuventive Improve ADP - Communication and Media Studies
n n E n M ADP - Communication and Media Studies > Home
#N Home
Unit Planning Summary

M ADP Unit v Resource Requests
, Annual Dept Plan \«un;mh-v Replacement

ADP Narratives New Hire COMM

Feedback/Approvals v Better iPad for the COMM Lab

Resource Requests v FTE for A1 Oral Communication Courses

Request Updates

‘!‘ Resource Mapping v

Step 2: Click on the copy icon (red circle) to make a copy of an existing ADP or Program Review, or click
on the green circle (green arrow) to open a blank ADP or Program Review form if you want to start from

scratch.

B Nuventive rpnove ALE ek ston snd Weds Sudes
[T [ ] v Vi
0N e

v 0 ADP Narrations
| . * @ mron

& Arevest Degt Man e hiid
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IMPROVE Pr: m Review/ADP Trainin

Step 3: How to Ask for Resources - after you have completed your ADP or Program Review, click save
(red arrow.) To request resources, click on “Resource Requests” (green arrow.)

W Nuventive Frorove AD#  Communication sd Meds Sasden - _

Click on the green circle with a plus sign in the upper right-hand corner (green arrow) to add a new
resource request.

W Nuventive 11 oro ADP  wenovamn Coreer Aatar Space - _
un'n T ——
' e

B Bescarcn bequeay
Ao Dapt P

*Resource requests include the following: One Time Only Supply Request (less than $200 per item), One
Time Only Equipment Request (more than $200 per item), Base Budget Increase, SCOFL (Arts and
Athletics only), VTEA (CTE only), Permanent Classified Staff, Temporary Classified Staff, Faculty-Full
Time, Manager/Administrator, FTE, Computer and Technology, Facilities, Professional Development,
Repair/Maintenance, Safety, Other. This is a drop down box in the resource request form so you will be
able to pick which of the above your request fits into.

Note: If you are not sure what your base budget is, you can access the operating budget Excel sheet in
the document repository. (Screenshot on the following page.)
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ADP - Communication and Media Studies

- - [ ADP - Communication and Media Studies > Document Repository

‘ ADP Unkk o 4 ADP - Communication and Media Studies
# Annual DeptPlan v D Archived Plans
0 Course and Program SLO Reports

aha Resource Mapping v
[ Courses and Programs In Need of Revision

@ Reports v |
‘ DI OIR Support Data
O Documents 0" 4- AL ADP Units a
Document Repository ir.om Supporting Data
. ¥

® View
& Download

tep 4: After you have completed the fields for your resource requests, click save (red arrow). If you
/ant to add additional requests click “return” (green arrow), and repeat the process listed above until
ou have added all your requests needed.

[P —————— : —

.-nn GNP (ommurasun wd Neds Yudes  Avvas Dept Mae Aesowrcs Reguety  Add D piien of Rews oo Regues!

= lead -
R P um v ———
* Rer N
Aol Dep P~
© wurgren of dmssce Ao en
AP Nort gre
Terile b A vty s =l
Servcarie Begoess Toors Soquovied
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MPROVE P Review/ADP Traini

Step 5: Click on “resource mapping” (red circle #1), and then on “resource requests mapped to college
and district goals” (red circle #2). For each resource request, check which college goal it supports (click
on the box and a checkmark will appear.) When you are done, click save.

' Nuventive. Improve [ ADP - Communication and Media Studies
n n E n o ADP - Communication and Media Studies » Resource Mapping > Resource Request Mapped to Coll
N Home
M A0P Unit v
FLC 2017 - 2020 Strategic Plan Goals .
& Annual DeptPlan v
New Hire COMI
i Resource Mapping Strategic Goals hire I COMM.

Resource Request
Mapped to College a
District Goals

Goal 1 Increase Student Engagement
(D Reports v Goal 2 Provide High Quality Education
O Documents v

Goal 3 Support Community Engagement v

Goal 4 Incorporate Innovation and Technology

Step 6: How to Submit - when you are done, go back to the current year ADP/Program Review Narrative
and select “yes” for the last question that says “Is your ADP/Program Review complete and ready for
review by the Dean and Vice President?”

EUaI> alitgU U1 SLUUESTIL alledd, 1T Lregled d DEMRIVUD )

12. Suggestions for Improving the ADP process  Very much thankful for the ability to copy/paste last year

13. Is your ADP complete and ready for review by the v
Dean and Vice President?

¢ Requil
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IMPROVE P Review/ADP Traini

Step 7: How to View Dean/Vice President Feedback - click on “Annual Department Plan” (or “Program
Review”) [red arrow #1], and then “Feedback/Approvals” [red arrow #2].

= Nuventive. Improve ADP - Communication and Media Studie:
n “ E I ADP - Communication and Media Studies > ADP Unit > Feedback/A
M Home

® Feedback/Approvals
n ADP Unit

& Annual Dept Plan

ADP Narratives

Feedback/Approvals

Resource Requests

Request Updates

If your Dean and/or Vice President have added feedback, you will see the ADP/program review year and

the feedback/approval status. If you do not see anything, that means your Dean and Vice President have
not yet added their feedback.

. Nuventive Improve ADP - Communication and Media Studies
n n E | ADP - Communication and Media Studies > ADP Unit > Feedback/Approvals
#N Home
~ @ Feedback/Approvals
M ADP Unit v v # 2017-2018
| Pl Dean - Feedback: Sample feedback from Dean here.
# Annual DeptPlan v - Appowvat Approved
Vice President - Feedback: Sample feedback from VP here.
ADP Narratives
Vice President - Approval: Approved
Feedback/Approvals * Documentation

Resource Requests

Request Updates

Need help? Contact OIR and we will be happy to come to your work station or help you over the
phone/email.

Rev. 9/28/17
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Reference 5: IE Minutes Spring re: ADP Summaries

FOLSOM LAKE COLLEGE
EL DORADO CENTER « RANCHO CORDOVA CENTER

10 Collsge Parkoway, Folsorm, CA95630 l 916-606-8500 M www fic kosrios edu

Institutional Effectiveness (IE) Committee
April 17, 2017 Minutes
FLC. Room FL3-165. RCC & EDCVTC

Attendees: Eric Wada (Curmiculum Chair). Monica Pactol (VPI), Bernard Gibson (Dean of
Student Services), Christina Aldrich (SLO Chair). Paula Haug (Faculty), Vonnie Shane
{(ITn-Chair, Classified Senate President), Molly Senecal (Tn-Chair, OIF), Zack Dowell
{Technology Chair), Rebecca Kelley (Student Senate President). Bermadette Anayah
{Accreditation Co-Chair), Dave Pier (Hams Center), Jeanne Croff (Admin Support), Joany
Harman (Interim VPA), Kathleen Kirklin (Interima President)

Meeting called to order at 3:32 p.m.
Minutes for March 13, 2017 were approved by consensus.

LGA Beview-The College Governance Agreement has been circulated throughout FLC. Kathleen
Kirklin is getting ready to call the coordinating council to review the recommendations.

1E Membership- It was approved by consensus to add the Vice President of Administration to
the IE membership as a non-voting member.

Enrollment Management Subcommittes- It was approved by consensus that Enroliment

Management will be a subcommittee of IE.

Future Directions Document-There was a discussion about how the IE committee can be a
resource to program dewvelopers that submit a future directions document to the curriculum
committee for approval. Although the |E committee cannot approve additional resources, it can
prowvide suggestions as to how to obtain additional resources, etc. Furthermore, there was a
discussion as to whether the future directions document is approved first by curriculum, then
sent to IEC; or if the future directions document is presented first to |EC to ebtain additional
imsight, then sent to the curriculum committee for approval. The curriculum committees is
seeking documentation (thru IE meeting minutes) for support in cbtaining additional resources
for curriculum approved programs. In both cases, IE serves an advisory role. It was suggested
that the College Advancement Officer be included in the additional resource discussions. The
next IEC meeting will continue the discussion of the future directions document.

1E Planning Calendar Please review the IE planning calendar, as it needs 1o be finalized.

Planning Retreat and Agenda-May 8, 2017 is the planning retreat. It is scheduled from 3:30p.m.
to 7:00p.m. Monica will bring pizza and Melly will bring salad.

RAC: Grant process and support — District Office is working on green sheet coordination.

Stratesic Plan-Please read the strategic plan. Be prepared to discuss and vote on it at the next
IE meeting.

AUPSADP /PR Summaries-The Instructional Division Annual Department Plan/Program Review
for 2017-18 was presented by Monica Pactol. The Vice President of Administration Division

Annual Unit Plan for 2017-18 was presented by Joany Harman. The Student Services Division
Annual Unit Plan for 2017-18 was presented by Bernard Gibson. The President’'s Office Division
Annual Unit Plan for 2017-18 was presented by Kathleen Kirklin. These plans are available for
review.

Committee reports- Committee reports for Curriculum, Budget and Facilities, Matric and
Student Success, Multicultural and Diversity, Safety, Student Learning Outcomes, and
Technology are available for review.

Draft Annual College Goals 2017-18-Will be added to May 8™ meeting agenda.
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Reference 6: College Governance Agreement, excerpts from

7 N\

FOLSOM LAKE COLLEGE
EL DORADO CENTER | RANCHO CORDOVA CENTER

EGE GOVERNANCE
AGREEMENT (CGA)

MAY 2018
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FOLSOM LAKE COLLEGE | COLLEGE GOVERNANCE AGREEMENT

Institutional Effectiveness Committee
Objective

To promote and oversee integrated planning. The Institutional Effectiveness (1E) committee is

a coordinating body that reviews proposals from Academic Senate, Classified Senate, Student
Services, Administrative Services, and students and that evaluates these proposals to determine
their potential impact. With assistance from participatory governance committees, |E will
connect these individual proposals with larger college planning processes and / or documents.

Purpose

The Institutional Effectiveness Committee collaborates with all college groups to ensure a culture
of inclusive dialogue based on inquiry and evidence so as to generate information intended to
be used for institutional assessment and planning directed toward improving student learning
and institutional effectiveness.

Responsibilities

1. To review institutional level outcomes data to inform program and institutional decision-
making and planning and to ensure that institutional planning processes are guided by
program reviews, annual plans, the college master plan, and district planning processes.

2. To make recommendations to the President about the development and assessment of
the College’s strategic initiatives and planning goals in collaboration with participatory
governance committees.

3. To initiate and to coordinate the review and revision (as appropriate) of the Vision
and Mission statements, College Master Plan, decision making structures, and college
processes.

4. To maintain and to publish the annual planning calendar in coordination with the various
planning and budget teams.

5. To review and to recommend college Key Performance Indicators (KPIs) and Institutional-
Set Standards.

6. To ensure institutional planning processes are informed by Program Reviews and Annual
Plans completed by Instruction, Student Services, and Administration departments/
units; and Accreditation Self-Study Planning Agenda Matrix and Commission
Recommendations.

7. To work with the Student Learning Outcomes (SLO) Committee to make connections with
the larger college planning strategies and SLOs.

8. To coordinate the collaboration of Student Services, Administrative Services, and
Instruction regarding current trends and needs of the college.

9. To take proposals from each of the constituent groups and to review them for potential
impact on other groups and on the college as a whole.
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Reference 7: Course Approval Process

FOLSOM LAKE COLLEGE
EL DORADO CENTER ¢ RANCHO CORDOVA CENTER

Appraisal Process for Courses
Not Offered in the Past Four Years

Note: This document describes the appraisal process for courses. A different appraisal process exists for

programs.,

Purpose

The college must submit to the Commission an Annual Report that states the percentage of college
courses (as listed in the catalog) for which there is ongoing assessment of learning outcomes. The
college must also address course SLO assessment every six years in the Accreditation Self Evaluation. If
courses are not offered regularly (at least once every six years), then ongoing assessment cannot
happen, and the college is thereby out of compliance with ACCIC standards. Thus the purpose for this
process is to ensure that all catalogued courses are offered at least once every six years so as to enable

ongoing assessment of student learning outcomes and compliance with ACCIC standards.
Process

1. Each year at the beginning of the spring semester, the Instruction Office will identify all courses that
have not been offered in the preceding four years. Courses that appear in the schedule but are later
canceled due to low enroliment (or any other reason) will be treated as “not offered.” After compiling
this course list, the Instruction Office will send it to the Curriculum Committee chair, area dean,
department chair} and full-time department faculty. Departments will then have the next two years to
take action regarding listed courses.

2, Departments will have three options to address listed courses.

Option 1: Schedule listed courses at least once during the next two academic years. Courses
must be successfully offered (not canceled due to low enrollment or any other reason) in order
to comply with the six-year rule. Departments should follow established schedule development

processes.

Approved by the Curriculum Committee 11-04-2015 and Academic Senate 11-12-2015
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Option 2: Submit course deletions to the curriculum committee for listed courses that the
department does not intend to offer during the next two years. Departments should follow

established curriculum course deletion processes.

Option 3: Develop an argument as to why listed courses should remain in the college catalog
even though they will not have been offered over a six year period, with the result that course
outcomes will not have been regularly assessed, causing the college to be out of compliance
with ACCJC standards. Departments should submit their arguments in writing to the Curriculum

Committee Chair and the Vice President of Instruction within one year of notification.

3. The Curriculum Committee will address Option 3 arguments during fall of the sixth year. The matter
will appear on the Curriculum Committee agenda first as a discussion item, at which time department
chairs will be asked to present their arguments. The matter will appear on the next Curriculum
Committee meeting agenda as an action item, at which time the committee will vote on the matter. The
Curriculum Committee Chair will forward the Committee’s recommendation to the Academic Senate,
which will then address the matter through its normal processes (discussion item at the first meeting
and action item at the following meeting). The Academic Senate President will then forward the

Senate’s recommendation to the College President.

4. The College President will decide whether courses that have not been offered in six years will remain
in the college catalog. If such courses are to be deleted from the catalog, the College President will
direct the Curriculum Committee Chair to act as course developer and process deletions through
established Curriculum Committee processes.
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Reference 8: Board Program Deletion Report Fall 2015-Current

Board Program Deletion Report
F2015-2018

FOLSOM

Sheet Name Category SubClass Item page
Board ltems Index Curriculum Program deletion Phlebotomy Technician 35
Board ltems Index Curriculum Program Deletion Advanced Accounting 27
Board ltems Index Curriculum Program deletion Geology A.S. 13
Board ltems Index Curriculum Program deletion Accounting Clerk 36
Board Items Index Curriculum Program deletion Administrative Assistant 36
Board ltems Index Curriculum Program deletion American Studies, 36
Interdisciplinary Studies
Board ltems Index Curriculum Program deletion Business, Office Assistant 36
Board ltems Index Curriculum Program deletion Marketing 36
Board ltems Index Curriculum Program deletion Puchasing Certificate Program 36
Board ltems Index Curriculum Program deletion Real Estate Broker 37
Board ltems Index Curriculum Program deletion Biological Sciences: Health 38
Science: Pre-professional
Board Items Index Curriculum Program deletion Interdisciplinary Studies: 38
Understanding and Self
Development
Board ltems Index Curriculum Program deletion Real Estate 23
Board ltems Index Curriculum Program deletion Fire Technology 30
Board ltems Index Curriculum Program deletion mus. Interdisciplinary 18
Board ltems Index Curriculum Program deletion Family Child Care 3
Board ltems Index Curriculum Program deletion Management 46
Board ltems Index Curriculum Program deletion Water Management 46

VN

LAKE
R

COLLEGE
' .
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Reference 9: Gateway & Capstone Courses

FLC_ Gateway and Capstone Courses for Programs_F16_GD

Deg/|Gateway |Capstone
Primary Program Crt [Course [Course |Dean Notes
01BLIT
Business
041005C01 Accounting - Computer CA |ACC301- ACC341 Brian
Applications 22729 Robinson
041001A01 Accounting AA [ACC301- |ACC104 Brian
22729 Robinson
041001C01 Accounting CA |ACC107- |ACC111 Brian
22264 Robinson
041048A02 Bus Admin for Transfer AS-T |BUS300 BUS 340 Brian
Robinson
041047A01 Business General, Transfer AA |BUS300 BUS 340 Brian
Robinson
041046A01 Business General AA (BUS300 BUS 340 Brian
Robinson
041058C01 Intl Entrepreneurial/Global CA [BUS300 BUS356 Brian
Exporting Robinson
041254C01 Small Business CA [BUS300 BUS350 Brian
Management/Entrepreneurship Robinson
041254A01 Small Business AA (BUS300 BUS350 Brian
Management/Entrepreneurship Robinson
041945C01 Public Management CA |MGM310- |MGM 315 |Brian
25387 Robinson
041225C01 Real Estate Sales CA |RE300 RE120 Brian
Robinson
041944C01 Project Management CA Brian
PRIMGT300 PRJMGT350 |Robinson
CIS
041497C01 (DB2) Computer Programmer | CA |CIS323- None McCormac
SQL 25024
041607C01 Computer Programming CA |CIS300- CIS440 McCormac
21983
041428A01 Computer Science AS ([None None McCormac
041496C01 (DB1) Database Analyst SQL | CR [CIS310- CIS352 McCormac
22768
041498C01 (DB3) Relational Database CA [CIS320- None McCormac
Administration 22769
02LaLi
English
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041403A01 English AA |ENGWR ENGWR BJ
300 301/302 Snowden
041403A02 English for Transfer AA-T |[ENGWR ENGWR BJ
300 301/302 Snowden
041520A01 Liberal Studies for Elementary | AA |[ENGWR ENGWR BJ
Education 300 301/302 Snowden
03MSE
GeoSciences
041364C01 GIS CA |GEOG 331 [None McCormac
041540A01 Geography for Transfer AA-T [GEOG 300 [None McCormac
040642A02 Geology for Transfer AS-T [GEOL 300 [None McCormac
Life Sciences
041451A05 Biology for Transfer- AS-T (BIOL 400 (BIOL 420 |McCormac
Biological Sciences AS |BIOL400 (BIOL 420 |McCormac
041451A02 Pre-Professional Option AS (BIOL 400 (BIOL420 |McCormac
Mathematics
041404A01 Mathematics AS 400|None McCormac
041404A02 Mathematics for Transfer AS-T 400|None McCormac
Physics
041535A01 Physics for Transfer AS-T [None None McCormac
Other Disciplines
041946C01 Waste Water Management CA |None None Maryatt
05KHA/CTE
Kines/HIth/Athletics
041950A02 Kinesiology for Transfer AA-T [KINES 300- [None Matt Wright
26323
Public Safety
Education
041006A01 Administration of Justice AA [ADMJ 300 [(ADMJ 330 [Vicky
Maryatt
041305A02 Administration of Justice for AS-T |ADMJ 300 [ADMJ 322 |Vicky
Transfer Maryatt
041100A01 Fire Tech AS |FT 300- FT 304 Vicky
25211 Maryatt
041100C01 Fire Tech CA |FT 300- None Vicky
25211 Maryatt
EMS CA [EMT 101 None Vicky
Maryatt
Nutrition
AST Nutrition and Dietetics AS-T [NUTRI 300 [None Matt Wright
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Other Disciplines

Medical Lab Technician AS [None None Vicky
Maryatt
06SBSH
ECE/FCE
041344C01 ECE, Assistant Teacher CR [None None Robinson
041343C01 ECE, Associate Teacher CR |None ECE 320 Robinson
041094C01 Infant Specialist CA |ECE330- ECE 331 Robinson
22551
041611CO01 School Age Specialist CA [None ECE 356 Robinson
041330C01 Site Supervisor CA |ECE420- ECE 422 Robinson
21858
041330A01 Early Childhood Education, AA [None ECE 422 Robinson
Site Supervisor
041329C01 ECE Teacher CA |ECE321- |ECE 321 Robinson
22622
041089A03 ECE for Transfer AS-T [None Robinson
ECE 321
041089A01 Early Childhood Education AA [None Robinson
ECE 321
041610C01 ECE, Family Child Care CA |None None Robinson
Humanities/Phil
041160A01 Humanities, interdisciplinary AA |None None None
Studies
Interdisc. Studies
041160A01 Interdisciplinary Studies, AA [None None None
Humanities
041628A01 Arts & Humanities AA [None None None
041629A01 Communication & English AA |None None None
041631A01 Math & Science AA [None None None
041630A01 Social & Behavioral Sciences AA |None None None
041161A01 Women's Studies AA [None None None
041132C01 CSU (Gen Ed) CA |None None None
041132C02 IGETC (CSU) [through Area 5] | CA |None None None
041132C03 IGETC (UC) [through Area 6] CA |None None None
Interdisciplinary Studies: Pre- | AA |None None None
Law
Human Services
041152C01 Human Services, General CA |HSER 302 |HSER 367 |Robinson
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041152A01 Human Services, General AA [HSER 302 |HSER 367 |Robinson
041138C01 Gerontology CA |GER331- |None Robinson
21727
041138A01 Human Services, Gerontology | AA |None None Robinson
041609C01 Human Services, Home CA |None None Robinson
Caregiver
Psychology
041548A01 Psychology AA [(PSY300 PSY335 Robinson
041549A01 Psychology for Transfer AA-T [PSY300 PSY335 Robinson
Sociology
041240A01 Sociology for Transfer AA-T [None None Robinson
Comm & Media
Studies
041356C01 Applied Communication Skills | CR [None None BJ
Snowden
041349A01 Communication Studies for AA-T |None None BJ
Transfer Snowden
Dance
041951A01 Dance AA [DAN309- DAN380- BJ
25706 Snowden
Music
041198C01 Commercial Music: Music CR [None None BJ
Entrepreneurship Snowden
Visual Arts
041022A01 Art History AA |ARTH309 |ARTH 311 (BJ
Snowden
041022A02 Art History for Transfer AA-T |ARTH309 |[ARTH311 |BJ
Snowden
041020C01 Clay Arts CA |ART 390 ART404 BJ
Snowden
041027A01 Art, Studio Art AA |ART 300 ART 370 BJ
Snowden
041027A03 Studio Art for Transfer AA-T |ART 300 ART 370 BJ
Snowden
Theatre Arts
041007A02 Theatre Arts of Transfer AA-T [TA 300 TA 420 BJ
Snowden
041242C01 Theatre Arts: Technical CA [TA 420 TA 427 BJ
Snowden
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Reference 10: Catalog Development Timelines

FLC_Catalog Timelines_2018-19

V

FOLSOM LAKEFE COLLEGE
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Reference 11: Distance Education Vision

Folsom Lake College
Distance Education Vision 2016
Distance Education Subcommittee of Curriculum
DE Subcommittee Members: K.C. Boylan, A. Brinkley, D. Carlson, ]. Collier; Z. Dowell, . Kraemer, M.
Senecal
Approved by Curriculum 04.20.16
College President Approval 12.15.16

Rationale

This document was prepared by the DE Subcommittee of Curriculum during the 2015-16 academic year.
The charge of the DE Subcommittee includes providing “guidance to the college on matters related to
Distance Education planning.” This document was prepared in part as a response to recommendations
found in the Action Plan Matrix found in the most recent version of the Technology and Distance
Education Plan, and in part to address accreditation recommendation four (4) of the 2015 External
Evaluation Report:

In order to increase effectiveness, FLC is encouraged to align its strategic vision for distance
education with its Educational Master Plan, and develop ongoing processes for evaluating
the ongoing effectiveness of its distance education offerings and technology services. The
plan should be integrated with the program review process and with the on-going and
routine technology assessments done by College and District Information Technology. The
FLC Technology Plan should align with and directly support the College Strategic Plan.
(Standard 111.C.1, IIL.C.2)

Distance Education Vision
1. Vision for Distance Education

a. The College is committed to ensuring quality education, effective support services, and
accessible learning materials in its distance education courses and services as it doesin all
of'its courses and services.

i.  The learning outcomes and rigor of distance education offerings are the same as
those of traditional offerings.

ii. Distance education and the development of fluency with the technologies and skills
connected to its use can be empowering and extend educational and professional
opportunities for students.

iii. Through distance education, Folsom Lake College strives to expand the delivery of
quality education by:

1. utilizing technology to create an educational opportunity that is independent
of time and place,
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expanding access for students challenged by distance and schedule,

increasing accessibility for students with physical limitations or other
challenges that make in-person attendance difficult,

enabling students who prefer to learn through alternative instructional
methods,

supporting faculty innovation, training and ongoing professional
development,

integrating distance education into the existing college processes, systems,
and structures,

ensuring that the Distance Education infrastructure is capable of supporting
online degrees and certificates.

2. Principles Supporting FLC’s Vision for Distance Education

a. The College affirms that distance education and the development of fluency with the
technologies and skills connected to its use can be empowering and extend educational and
professional opportunities for students.

i.  This fluency includes the ability to:

1z

2.

effectively operate within a learning management system

access, evaluate and use electronic library resources, textbooks, and other
digital media

collaborate with peers, communicate ideas, and actively participate in a
virtual learning environment

b. The College recognizes that access to technologies and the information literacy skills that
make distance education an empowering opportunity are not equitably available to all
students. Therefore, the DE Vision includes the adoption of an equity driven process by
which to evaluate DE related decisions, processes, and plans in order to best assess student
access, student success, and support needs. This equity driven process includes these
self-evaluation questions:

i. How have we considered who is: included in/excluded from/impacted
by/connected to this process or decision?

ii. How does this decision or process advance FLC's Equity Statement?

ili. How have we consulted our campus Equity, Cultural Competency, and/or Social
Justice Resources?

iv. ' How are we challenging ourselves to understand equity issues, be receptive to
dissent, support and participate in open and sincere dialogue, address our fears?

v.  Wheredo have power and how do I choose to use it?
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Current Status of DE Courses and Programs

For 2015-16 academic year, Folsom Lake Collage offered approximately 199 of its FTE in distance
education (DE) modalities (online, hybrid and instructional television) to students, from an inventory of
approximately 250 approved DE classes in various modalities.

The following table details Hybrid and Online FTE at all sites for the 2014-15 and 2015-16 academic
years, and shows an overall increase in DE course offerings of more than 5%, especially Hybrid courses,
between the 2014-15 and 2015-16 academic years.

F14 §15 Total F15 516 Total
Hybrid FTE 8.847 8.249 17.096 13.980 16.091 35071
Online FTE 9954 12.116 22.070 12.386 15.347 27733
All DE FTE 18.801 20.365 39.166 31.366 31438 62.804
Total FTE 149418 149.481 298.899 163698 163523 327221
% DE FTE 13% 14% 13% 19% 19% 19%

DE-Approved Courses that Meet CSU GE /Breadth Reguirements

The table below shows the percentage of course outlines approved for the three DE modalities, broken
down by CSU GE/Breadth Requirements, and represents an “inventory” of courses that can be scheduled
in a DE modality:

Total Courses Hybrid (%) Online (%) iTV (%)

Area A - Comm/Critical Thinking 12 58.330% 33.33% 8.33%
Area B - Science/Quantitative 63 23.819% 7.9404 9.520%
Area C- Arts/Humanities 97 11.3494 10.31% 5.15%
Area D - Social Sciences 46 60.87% 58.70% 23.91%
Area E - Lifelong/Self Dew. 18 66.67% 61.11% 11.119%
Area F - US History/Constitution 5 60.009% 60.00% 20.00%
Source(s):

-Socrates "FLC Cources Approved for Distance Education” [retrieved 10.19.15)
-2015-2016 Folsom Lake College CSU General Education/Breadth Requirements -
http:/ /www.flelosrios.edu/Documents/Student%208ervices/Counseling/2015%20-%202016% 20CSU

%20GE.pdf
-CSU GE Breadth x DE Modality -

p=sharing
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DE Scheduling Distributions
The following data present a picture of the way that DE sections are distributed across FLC Associate
Degree Graduation Requirements, CSU General Education requirements, and IGETC requirements.

FLC Associate Degree Graduation Requirements - Total Number of DE Sections by Modality (2010-2015):

FLC Areas: Total Number of Sections by Modality (2010-2015)

600
500
400
3
2
1 il o

FLC_C1 FLC_C24 FLC_C2B FLC_C3A FLC_C3B FLC_C4 FLC_C54 FLC_CSB FLC_CB FLC_D

]

8

8

WOE WF2F mOveral

Key: C1 - Humanities, C2 - Languages and Rationality: C2A - English Composition, C2B - Communication
and Critical Thinking, C3 - Living Skills: C3A - Physical Education Activity Course, C3B - Life Development
Skills, C4 - Natural Sciences, C5A - American Institutions, C5B - Social and Behavioral Sciences, C6 -
Ethnic/Multicultural Studies, D - Reading, Writing and Math Competency Requirements

Source: http: / /www.flclosrios.edu/Documents/Student% 208ervices/Counseling/FLC GE 15 16.pdf

CSU General Education/Breadth Requirements - Total Number of DE Sections by Modality (2010-2015):
CSU Areas: Total Number of Sections by Modality (2010-2015)
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Key: A - English Language Communications & Critical Thinking: Al - COMM , A2 - ENGWR 300, A3 -
Critical Thinking; B - Scientific Inquiry & Quantitative Reasoning: Bl - Physical Sciences, B2 - Natural
Sciences, B3 - Lab, B4 - Quantitative Reasoning; C - Arts and Humanities: C1 - Arts, C2 - Humanities; D -
Social Sciences and American Institutions; E - Lifelong Learning & Self Development; F - US History,
Constitutions and American Ideals

Source:

http:/ /www.flclosrios.edu/Documents/Student%20Services/Counseling/2015%20-%202016% 20CSU
04 20GE.pdf
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IGETC - Total Number of DE Sections by Modality (2010-2015):
IGETC: Total Number of Sections by Modality (2010-2015)
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Key: 1- English Communication: 1A - English Composition, 1B - Critical Thinking/English Composition,
1C - Oral Communication; 2A - Mathematical Concepts & Quantitative Reasoning: 2A - Math; 3- Arts &
Humanities: 3A - Arts, 3B - Humanities; 4 - Social and Behavioral Sciences; 5 - Physical & Biological
Sciences: 5A - Physical Science, 5B - Biological Science, 5C - Lab; 6 - Language Other Than English

Source:
http://www flclosrios.edu/Documents/Student%20Services/Counseling/Articulation/2015-2016%20F

LC%20IGETC%20new.pdf

Student Interest in DE Courses

The following data points from the LRCCD Distance Education Student Satisfaction Survey (Fall 2013)
give some insight into student interest in and experience with DE courses:

Reasons you took Distance Education courses in Fall 2013:

I like the convenience of anytime/anywhere access 92.8%

Distance Education courses are more convenient due to my home and family obligations
81.6%

The course met requirements for my AA/AS degree or certificate major 76.4%

Distance Education courses are more convenient for my work schedule 74.8%

Overall, how interested are you in taking any type of Distance Education course through a Los Rios college in
the future?

70.2% of respondents indicated that they were Very Likely or Likely to take any type of DE
course in the future.

Reasons you took Distance Education courses in Fall 2013:
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65.79% of respondents indicated Very Important (43.6%) or Important (22.1%) in response
to the question “The ability to complete all General Education requirements through
Distance Education.”

65.6% answered Very Important (43.1%) or Important (22.5%) in response to the question
“The ability to complete all coursework required for my program major through Distance
Education.”

Source(s):
http://irweb.losrios.edu/do esearch/DistanceEdSurveysReports/DistanceEd 2013Survey/DEsurvey13
FLCFreq.pdf

Recommendation(s):

1. In concert with OIR, develop a standard set of reliable, easily obtainable reporting elements to provide
a meaningful snapshot of the the college’s DE efforts and enable effective decision making. Of particular
interest are:

-Persistence and retention of Transfer Intent and other student cohorts in DE courses
-Enrollment patterns in DE classes in general, and in GE DE classes specifically
-Mechanisms to determine and forecast student interest in DE courses

2. In conjunction with OIR and the Office of Instruction, analyze scheduling patterns of DE courses to
determine if we are meeting student demand and student needs.

Emerging Trends

RCC Expansion
Between Fall 2014 and Spring 2016, RCC saw an unprecedented increase in FTE, resulting in a dramatic
increase in DE courses, especially hybrid and 8-week hybrid courses.

F14 §15 Total F15 S16 Total

Hybrid Courses 6 6 12 56 42 98
Online Courses 5 9 14 74 | 28 49
All DE Courses 11 15 26 77 70 147

The California Community Colleges Online Education Initiative

The Online Education Initiative (OEI) is a collaborative effort among California Community Colleges to
ensure that significantly more students are able to complete their educational goals by increasing both
access to and success in high-quality online courses. The initiative includes access to a common course
management system, resources for the development of high-quality online courses, and an online course
exchange, enabling students from across the state to take online courses from any participating campus.

In the 2015-16 academic year, per Los Rios Regulation 7145, Los Rios convened the LMS workgroup to
research and provide to the District Academic Senate a recommendation regarding participation in the
OEl and adoption Instructure Canvas, the statewide Common Course Management System (CCMS).

a
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Following a series of surveys and other data gathering, in March 2016, the workgroup concluded its work,
forwarding a recommendation to the Los Rios District Academic Senate that the district participate in the
0EI and adopt Canvas, which, ifthe recommendation is accepted, will replace Desire2Learn as the
district’s official LMS.,

Access for Students with Disabilities
LRCCD regulation R-7145 define the responsibilities of LRCCD and Folsom Lake College to ensure that DE
courses are accessible to students with disahilities:

2.1 The Americans with Disabilities Act of 1990, section 508 of the Rehabilitation Act of
1973, and the California Government Code, section 11135 all require that accessibility for
persons with disabilities be provided in the development, procurement, maintenance, or
use of electronic or information technology by a community college district using any
source of state funds. The Los Rios Community College District and each ofits Colleges shall
follow all accessibility requirements in all distance education courses from the time
separate approval is granted through the development and implementation of all distance
education programs.

Faculty use of D2L and other online tools and media to support face-to-face, hybrid and online courses
has grown in the last three years.

As of Spring 2015, the most recent semester for which data are available:
® 432 course sections, or 61% of all course sections are linked to DZL course accounts

#® 6,534 (unduplicated) students, or 84% of all students are enrolled in courses linked to a
DZL course account

e 157 faculty from 65 disciplines are using D2L course accounts

¢ Approximately 57% of faculty (full and part-time) are using D2L to support online, hybrid,
and face-to-face courses

With this growth in both faculty interest in and college schedule of DE courses comes an interest in
the use of audio and video to support online and hybrid courses. Given the regulatory climate, and
the college’s interest in creating an inclusive instructional environment, the college needs to
ensure that any and all systems and media used in DE are accessible, and that accessibility
resources be made available to faculty wishing to use audio and video in their online and hybrid
courses.

Eecommendation(s):

3. Ensure FLC's participation in district-wide discussions, decision making, and implementation planning
around participation in the OEI and any associated LMS adoption.

4. Continue to advocate for resources at the college and district levels to ensure compliance with
regulations on accessibility, especially as they apply to online course content and media, including the
hiring of a full-time Accessibility and Universal Design Specialist. The Accessibility and Universal Design
Specialist role will be to provide training and production support to the college community on adapting
media for use in online and hybrid courses and college training materials, including captioning, providing
review services to faculty wishing to have their courses reviewed for ADA compliance, coordinating with
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external entities and efforts such as the Chancellor’s Office Distance Education Captioning and
Transcription Grant (DECT], and working with Library, Media Services and the Innovation Center to
provide a credible response to issues of adaptive media in support of our students with disabilities.

Connection to College Plans and Processes

While Distance Education appears sporadically in college plans and planning process, there is room for
improvement. There are, for instance, particular opportunities to connect the DE Vision to the Student
Equity Plan (SEP) and the Student Success and Support Program Plan (SS5F). More data on computer and
Internet access and usage, especially in relation to at-risk and disproportionately impacted students,
would reveal the kinds of support that online and distance education students need to be most successful.

Recommendation(s):

5. Request that each college committee and planning entity assessits plans, processes and data gathering
instruments, and, in consultation with the DE Subcommittee, determine ways to incorporate Distance
Education planning. For example, the Annual Department Plan might include a specific question about
departmental plans regarding Distance Education.

Target Goals for Distance Education

The DE Subcommittee was tasked with setting IEPI and IS5 goals for distance education. The committee
considered success and retention data for DE going back to 2009-10. Based on these data, on January 31,
2016, the subcommittee forwarded to the Research Advisory Council the following:

IEPI Success “Goal” = 73.7%
Rationale: This goalisthe same as the college-wide goal for all courses.

ISS Success “Floor” = 60.7%

Rationale: Given Fall 2015 and Spring 2016 increases in "new"” hybrid and 8-week hybrid courses
at RCC, some of which are being taught by faculty relatively new to DE, the DE Subcommittee
recommended that the ISS “Floor” number be set at the average of the three lowest performing
vears (2009-10, 2010-11, 2011-12). The DE Subcommittee expects to see a temporary drop in DE
student success for the 2015-16 academic year, given the rapid expansion of DE courses associated
with the RCC expansion,

IEPI Retention “Goal” = 83.8%

Rationale: Retention in DE courses has increased 1.1% in each of the last three academic years.
The DE Subcommittee recommends that the IEPI Retention “Goal” be set at §3.8%, which is 1.1%
higher than the 14-15 DE retention number.

1SS Retention “Floor” = 81.6%
Rationale: This floor number represents the average of the previous three academic years
(2012-13, 2013-14, and 2014-15).

Recommendation(s):

6. The DE Subcommittee recommends that progress on the ISEP/ISS goals related to distance education
be tracked and reported annually, and adjusted as necessary.
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7.In an effort to address differences between student success and retention in DE and face-to-face
courses, the DE Subcommittee recommends that the college work to develop and publicize an inventory
of online support services, and on the development of strategies to increase awareness among students
about the expectations of DE coursework. One possible outcome of this work might be the development
of an “Online Students” section at the FLC main web presence, to include technical information, “how to
be a successful online student” and DE student readiness information, links to online and hybrid course
offerings, access to Library resources, and Student Services information.

Evaluation and Self-Assessment Protocols

Recommendation(s):

8. Incorporate the “DE Vision 2016" into the Distance Education Plan, according to the review cycle for
that plan. Revisions to the Technology Plan and the Distance Education Plan (formenrly the Technology
and Distance Education Plan) are projected for 2017 and 2020.

9. The DE Subcommittee recommends that Distance Education be specifically addressed in FLC's
upcoming strategic planning cycle.

Document History

Curriculum Committee 1st Read - 04.06.16
Curriculum Committee Action: Approved - 04.20.16
Academic Senate 1st Read - 04.26.16

IPC Report - 05.09.16

Academic Senate Action - 05.10.16

College President Approval - 12.15.16
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Reference 12: Enrollment Management Plan

Folsom Lake College's Enrollment Management Plan, 2017-2020

l. Introduction

1.1 Purpose

The purpose of Folsom Lake College's Enrollment Management Plan is to manage limited
resources to promote the success of FLC students -- by improving student outreach and
recruitment, streamlining the enrolliment process, improving the seheduling process, and
maximizing student retention and student persistence. This plan identifies objectives, action
steps, responsible parties, target dates, and measures of progress, all of which are meant to
clarify Folsom Lake College's commitment to student success. Conceptually, the Enrollment
Management Plan moves FLC forward from mostly reacting to changes in enrollment toward
proactively planning for and managing anticipated enrollment.

The Enrollment Management Plan addresses specific objectives while adhering to FLC's Vision
and Mission Statements and Equity Statement.

Vision and Mission Statements

Vision: Folsom Lake College opens minds and doors through the power of education,
inspiring all students to become socially responsible global citizens.

Mission: Folsom Lake College enriches and empowers all students to strengthen our
community by bridging knowledge, experience and innovation.*

Folsom Lake College, serving the diverse communities of eastern Sacramento and
western El Dorado counties, offers educational opportunities and support for students to
transfer to four-year institutions, to improve foundational skills, to achieve career goals,
and to earn associate degrees or certificates.

Folsom Lake College Equity Statement

Education should belong to everyone. To nourish this inclusion, FLC champions equity,
diversity, social justice, and environmental sustainability as foundational to academic,
campus, and community life. We work with the communities we serve toward just and
fair inclusion into society in which all people can participate, prosper, and reach their full
potential. We commit to equity driven decision-making, planning, and reflective
processes that are responsive to the diverse identities and experiences in our
community.

We seek to empower marginalized voices, nurture our many identities and social
circumstances, foster cultural responsiveness, and stand against all manifestations of
discrimination, including (but not limited to) those based on: ability statuses, age,
ancestry, body size, citizenship/immigration status, economic status, educational status,
employment status, ethnicity, food/housing insecurity, gender, gender identity, gender
expression, incarceration experience, language, marital/partner status, military/veteran
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status, national origin, neurodiversity, political affiliation, pregnancy/reproductive status,
race/racial identity, religion, sex, and sexual orientation.

1.2 Plan Authors — Ad Hoc Enroliment Management Plan Subcommittee

Folsom Lake College’s 2017 Enrollment Management Plan was collaboratively authored by the
ad hoc Enrollment Management Plan subcommittee, currently an ad hoc subcommittee of the
Matriculation Committee. The ad hoc EMP Subcommittee serves as a collaborative forum to
develop and fo review recommendations regarding enrollment management planning
(Attachment A contains a description of the committee’s charge). The Enrollment Management
Plan ad hoc sub-committee consists of fourteen members with representation as follows:

. Administrators (4)
a. Vice President of Instruction
b. Dean of Instruction (1) {Administrative Co-Chair)
c. Dean of Student Services (1)
d. Dean of Planning and Research (1)
Il.  Faculty (5)
a. Counseling (1)
b. Curriculum Chair (1)
c. Instruction (2) (one faculty member serves as Faculty Co-Chair)
d. Scheduling Coordinator (1)
lll.  Classified (4)
a. Research
b. Admissions/Evaluations
c. (Additional classified personnel as their expertise is required)
V.  Student (1)

1.3 Past and Current Enroliment Management Practice at FLC

From 2004 when Folsom Lake College was first accredited through the 2009-2010 academic
year, FLC was recognized as one of the fastest growing community colleges in the nation. Prior
to 2009, growth FTEf (see Attachment B for a compilation of related acronyms) was generally
available for those Los Rios District colleges that could productively use it. FLC grew its course
offerings mostly by expanding where demand was demonstrated. Accordingly, through its
deployment of FTEf, FLC always focused on growth and productivity. However, this method of
applying FTEf tended to favor the growth of existing departments, especially of those that were
entrepreneurial, and may have resulted in the disproportionate growth of some depariments,
without a consistent vision of comprehensive programs and offerings for students.

The worldwide economic recession that began in 2008 first impacted enrollment at FLC in 2010
(even though student demand for classes remained strong) as the number of sections offered to
students began to decline due to budgetary constraints. That funding pattern continued until
2014, when the state's support of higher education in general and community colleges in
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particular began to trend upward again (although this support is still lagging below pre-recession
levels). For at least the last two academic years, the state has offered modest funding
incentives for those community colleges able to increase FTEs. To date, Los Rios colleges
have not been able to avail themselves of the available growth funds because year-over-year
enrollment/FTEs declines in the 2-5% range have continued through the current semester.

While some FTEf growth has occurred at FLC over the last three academic years, additional
FTEf has predominantly been earmarked for deployment at RCC to help that site attain
educational center status and the financial incentive associated with that status. At other FLC
locations, the amount of available FTEf has remained mostly static, partially because the district
as a whole has not been able to hit growth targets that would generate additional state financial

support.
1.4 Current Need

Overall, unduplicated student enrollment at Folsom Lake College (including its educational
centers in Rancho Cordova and in El Dorado County) declined between fall 2009 and spring
2014, with a rebound in the 2015-2016 academic year. Even with the enrollment increase in the
2015-2016 academic year, unduplicated enrollment remained below that of the peak semester
of fall 2009. The overall decline has occurred in spite of a significant enrollment growth at the
Rancho Cordova Center, where a dedicated instructional space was constructed and where full
operation began in spring 2016 and where FTEs has nearly tripled since 2013. Given current
state funding incentives, growing owverall District enrollment at present would allow FLC to
access additional funding and to promote program and course options for FLC students.

FLC would like to understand better the complex relationships between college processes,
practices, policies, enrollment, and FTEs generation. As the committee tasked with revising
FLC's Enrollment Management Plan began its work, the committee realized that the college has
much to learn about the complex interaction of many factors influencing enrollment. A host of
questions related to enrollment management emerged: What outreach/recruitment strategies
most efficiently reach the college’s target audience? At what point in the enrollment process
does the college tend to lose prospective studenis? How can the college more quickly
understand and adjust its course schedule in response to emerging student demand for
day/evening/online course offerings? What initiatives would truly increase student retention?
How should the college react to minimize enrollment impacts and support student progress and
success in the event of a funding downturn? And how does the college measure and assess
those actions it takes?

In general, although an enrollment management plan has been in place at FLC, managing
enrollment at FLC since (and even prior to) its initial accreditation has consisted mostly of
adding sections 1) to respond to demonstrable demand (in the form of rapidly-filling sections,
lengthy course wait lists, and generally good productivity), 2) to support new CTE programs
(although these programs were often supported with just enough FTEf to get a program started
and not necessarily enough to result in the ability for a student to complete the program in a
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timely manner), and 3) to reach an enrollment threshold at the Rancho Cordova Center that
would allow its designation as an educational center. Unfortunately, managing enroliment from
2010 to 2014 also involved finding institutional consensus on which course offerings o delete as
part of budget cutbacks.

1.5 Approach and Guiding Principles

As part of this plan, the Ad Hoc Enrollment Management Plan Subcommittee has proposed a
range of actions to be assessed and/or implemented that the subcommitiee believes will lead to
more efficient enrollment management planning and ultimately enrollment growth at FLC.
Interwoven with the proposed actions is the recognition that the best ways to impact enrollment
positively will be through the continued and consistent excellence of FLC's instructional
programs, FLC's ability to develop and to modify programs and courses to remain responsive to
student needs, and the degree to which the college can promote student engagement with
some aspect of their experience at FLC.

While Folsom Lake College's Enrollment Management Plan contains specific objectives, the
plan is guided by particular principles and goals. FLC seeks:

s fto create a welcoming and responsive environment accessible to students of diverse
backgrounds and academic preparation.

+ io ensure that enrollment management is an active responsibility of everyone at FLC.

s io evaluate processes, procedures, and policies regularly so as fo improve college
service and to enhance the student experience.

+ to improve the college's overall access to information.

s {o streamline processes for enrollment, registration, and completion organized around
and responsive to student needs and goals.

+ to establish close ties with students early in their college experiences (preferably during
their first semester) so that students are familiar with the process of their own education
and are engaged with the college and its personnel.

+ to develop processes around enrollment management that systematically function as a
coherent and coordinated set with intentional links between marketing and recruitment
sirategies, academic programs, enrollment and student services, and information
technology.

+ to use technology efficiently to assess student skills and academic goals, to support
Distance Education, and to streamline the delivery of student services, including
providing effective counseling and support for all students.

+ to identify and to measure critical enrallment parameters that will serve as indicators of
enrollment goal attainment.

Ultimately, the Enrollment Management Plan is concerned with student success, specifically
with identifying objectives and executing strategies so that Folsom Lake College can establish
an efficient process to assist students in achieving their college goals and to support the college
in meeting its productivity goals. Folsom Lake College's Enroliment Management Plan aligns
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with other college plans and processes. The Enrollment Management Plan, with its focus on
Outreach and Recruitment, Enrollment, Scheduling, Retention and Persistence, supports
Folsom Lake College's College Master Plan and Sirategic Master Plan, with their focus on High
Quality Education, Innovation and Technology, Student Engagement, and Community
Engagement. As the College Master Plan and Strategic Master Plan focus on broader areas,
the Enrollment Management Plan will concentrate on ensuring that students have access to
High Quality Education. The Enrollment Management Plan also supports the FLC's Vision and
Mission Statements and its Equity Statement by addressing the recruitment, retention, success,
and persistence of disproportionately impacted students.

Folsom Lake College's Enrolilment Management Plan, to be operational and relevant, needs to
be reviewed regularly, with outcomes assessed and strategies adjusted when necessary. The
ad hoc Enrollment Management Plan Subcommittee members, tasked with revising this plan,
expressed a commitment to creating a useful document that would evolve regularly to adjust to
emerging best practices and would respond to the internal and external forces that impact
enroliment. Operational applicability is a priority for this plan so that it can lead FLC to better
rates of student success, retention, and completion.

To emphasize the importance of enrollment management within the college and to promote a
cross-campus, interdisciplinary approach to the plan’s deployment and practice, the ad hoc
Enrollment Management Plan Subcommittee strongly recommends

1. that a standing Enrollment Management Committee be established for the purpose of
implementing and evaluating the effectiveness of this plan;

2. that the standing Enrollment Management Committee report to the college's Institutional
Effectiveness Committee, a recommendation also made by the visiting Institutional
Effectiveness Partnership Initiative team during its campus debrief and therefore
proposed as part of FLC's Institutional Innovation and Effectiveness Plan (the
recommended composition of the standing EM Subcommittee is described in
Attachment C).

Il. Data Considerations

Integrating data into this plan and the proposed implementation strategies contained in Section
IV below will be a critical component of enrollment management at FLC. Accordingly, FLC's
Dean of Research and support staff from the college's Office of Institutional Research (OIR)
served as members of the ad hoc Enrollment Management Plan Sub-Committee. Plan authors
have constantly sought their guidance as the plan was created to understand what data either
already exist or could be generated to support plan objectives and define plan metrics.

Implementation of the plan will require an ongoing dependence on data collection, generation,
and interpretation. Some of the necessary data are already collected and readily available; the
OIR is in the process of designing ways to extract other necessary and relevant data specified
in the plan (and required for other emerging college needs). Some data needs will only emerge
as a result of the implementation of the this plan.
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As a District, LRCCD is currently contemplating the purchase and deployment of software
packages to be used in common at each Los Rios college to 1) enhance and streamline the
course scheduling process and to 2) provide LRCCD students with the ability to engage more
directly and interactively with the college as they select courses and navigate their path to
completion of their educational goals. Presumably, these software packages (expected to be
deployed over the next two to three years) will allow the collection of additional data likely to be
relevant, at least in part, to enrollment management.

References to data collection and the application of data to measure progress are already
integrated throughout plan objectives (refer to tables in Section V of this plan). The plan
implementation will most likely result in further delineation and integration of data needs in the
tables of objectives that follow (Section V). Some examples of the type and mix of data already
used or proposed to be used as part of the enrolliment management process are compiled in
Attachment D.

Ill. Distance Education

FLC has a Technology and Distant Education Plan (developed by the Distance Education
Subcommittee of the Curriculum Committee, comprised of subject area experts and those
interested in course content delivery via distance education modalities, including web-enhanced
courses, hybrid courses, online courses, and interactive television courses). The FLC
Technology and Distance Education Plan is designed to include all facets of technology at
FLC's sites (main campus, EDC, RCC) that are either a shared responsibility with District Office
Information Technology department (DO IT) or the college’'s sole responsibility and to provide a
comprehensive set of strategic technology directions for the college to pursue over the next
three years. While the plan has no process set for determining the scheduling/offering and
cancelling of distance education classes, the Distance Education Vision document recommends
that the Office of Institutional Research and Office of Instruction work with the DE subcommittee
to conduct some schedule pattern analysis and other kinds of research to improve decision
making about DE scheduling. This ad hoc Enrollment Management Plan Subcommitiee
recommends that the proposed standing Enrollment Management Committee work with the
Distance Education Subcommittee (and faculty subject matter experts) in creating a process for
determining the appropriate proportion of courses to be offered through the Distance Education
modality.

IV. Plan Flexibility and Course Scheduling Priorities

The Enrollment Management Plan describes a set of processes flexible enough to be applied
when FTEs is expanding, contracting, or remaining constant. In each scenario, establishing a
set of agreed-upon prioritization considerations for deciding whether particular course offerings
should be added or retained may be beneficial. The table below offers a suggested tiered
approach to prioritizing college offerings.
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When a change in FTEs status is anticipated or occurs (e.g. from constant to increasing FTEs),
the standing enroliment management committee (see section 1.4) will work collaboratively with
the Faculty Workload Committee (as indicated in the current Los Rios College Federation of
Teachers contract with Los Rios in section 4.11) and other PG committees that may be involved
in scheduling to make recommendations to the Vice President of Instruction about course
prioritizations. The following suggested priorities should act as a recommendation (not as a
prescription) for what course offerings should be added or retained. MNote that within each
proposed course consideration tier, the factors are not listed in order of priority.

Table 1. Scheduling Priority Considerations:

Tier 1 (Highest Priority)

Math and English

FLC graduation, GE/CSU and GE/NNGETC courses

Core courses required as part of CTE Programs

Courses required for AA-T and AS-T completion

Sports team classes required for student participation in intercollegiate athletics
Courses required for completion of certificates or degrees and identified as a part of
the Two Year Scheduling Plan, including restricted electives.

Courses listed on assist.org as admission requirements by local four-year colleges
Basic Skills courses

+ Courses that support student success initiatives (e.g., HCD 310)

Tier 2 (Second Priority)

# Courses required for completion of certificates or degrees that are not part of a
designated two year sequence

* Courses listed on assist.org as lower-division transfer requirements by local four-year
colleges

# Planned rotation of FLC program restricted electives™ to support student completion of
certificates or degrees that are not part of the Two Year Scheduling Plan

* Courses offered in fulfillment of grant obligations (in the case where grant funds do
not support FTEf)

Tier 3 (Third Priority)

+ Degree applicable courses, numbered 100-499, that count toward 60 unit graduation
requirement

# Non-degree applicable courses, numbered below 100, that are not basic skills
courses

TCourses that meet major requirements as required by defined programs that are to be selected from
restricfed list of possible course options

V. Tables of Enroliment Management Goals

The tables below are organized into four operational categories: Outreach and Recruitment,
Enrcllment Process, Scheduling, and Student Retention. The tables are modeled after the
format used by the visiting IEPI team, a format lending itself well to FLC's enrollment
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management planning objectives. Use of the table seemed to be an effective and shorthand
method for the ad hoc EMP Subcommittee to present goals, strategies, possible measures of
progress, and timelines.

The ad hoc EMP subcommitiee’'s approach has been to record any and all challenges
associated with each of the four general functions even in cases where the college currently
does not have the means to suggest a remedy. If a strateqy or approach to a challenge was
evident, the table below contains the subcommitiee’s suggested remedy or approach to the
challenge. In some cases, the existing subcommittee does not have the purview, the expertise,
or the data required to recommend a strategy to address the challenge. In other cases, only
joint action on the part of all Los Rios colleges and the district would be an effective way to
address a challenge. Even when no remedy could be recommended, the committee still
recorded the challenges in the hope that their appearances in the tables would lead to additional

considerations by working teams and eventually to strategies that would lead to their resolution.

Table 2. Enrcliment Management Planning Objectives — Improve Outreach and Recruitment

Table 2. Improve Outreach and Recruitment

Objectives Action Steps Responsible Target Dates | Measures of Progress
Persons/ for
Committee Achievement
|41 Increase the number of 41,1 Use student demographics data to JA1.1 Qutreach 1411 2018-20 |41.1 The number of students
students applying to FLC fecus on enrollment patterns Team (to include applying to attend FLC has
Outreach SPAs, increased
VPSS, Dean),
Student Sarvices
|41.2 Acquire or create a web-based |41.2 Outreach |41.2 2018-2020 |A1.2 FLC is able to quantify
jcommunication tool to gather contact Team, Webmaster, the number of students
information, demographics, and student |IT initially interested in enrolling
feedback to be implemented at the at FLC and to estimate where
jonset of student interest in the process interest
agged
1.3 Continue conducting Student 1.3 Qutreach |A1.3 2017-18 1413 Baseline for student
Services satisfaction surveys and create |Team, Student satisfaction has been
jor enhance the portion of the surveys Services established and subsequent
related to outreach survey results indicate
improvement
|42 Establish enrollment |42 1 Consult recent rends, internal and JA2.1 OIR, |A2 1 2017-2018 |AZ2 1 Enrollment goals are
growthidecline goals and external data, and college/district needs |Executive Team established
appropriate time horizon set goals
|A3. Increase the number of |A2.1 Pricvitize and develop outreach |A2.1 Outreach |A2.1 201819 421 More disproportionately
applications to FLC fram jstrategies specifically intended to reach [Team, Student impacted students are
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joutreach efforts (feeder HS enrollmeant
trends and demographics, existing and

historic yield rates to FLC, local
unemployment rates)

disproportionately impacted Jdisproportionately impacted students Services applying to attend FLC
student applications
|A4. Revise and improve web and  [A4. 1 Assess effectiveness of college |44.1 Outreach A4 1 Spring A4 1 Results create baseling
social media presence to appeal  |website for outreach purposes to Team, PISO, 2018 and indicate increased user
mare broadly to the FLC target improve first contact experience and to  |College satisfaction with eollege
audience increase webpage residence time by Webmaster, IT website
[deploying real user testing/user
jexperience (UX). Also deploy an onling
lsurvey to collect data students' opinions
labout their first contact
|A4 2 Collect and routinely discuss 442 PISO, |44.2 2017-2018 |A4.2 Work Group and EM
maasures of social media effectiveness  |Outreach Team Committee discuss and agree
(“likes," “followers,” “retweeis") upon effectiveness measures
|AS. Assess the expansion of the  |A5 1 Convene focus group to discuss JA5.1 Outreach |45.1 2017-2018 |A5.1 Focus groups have
target audience for cutreach lappropriate activities/materials geared  |Team, selected convened, and input has
activities (&.q., major employers, [toward various target audiences excternal been evaluated
life-long learners, adults with constituents
children in extended-day
programs, middle school
students)
|AG. Systematically pricritize |AG.1 Create a checklist of likely JAG.1 Outreach |A6.1 2017-2018 |AG.1 Draft checklist has been
outreach activities (considering  [event/activity outreach outcomes that Taam prepared and applied
likely yield rates and predicted jcan be used to compare the likely
generation of contact cards and  |effectiveness of proposed activities
categorizing outreach vs branding
activities)
|A6.2 Compile, track, and systematically |AB.2 Outreach |AG.2 2017-2018 |AB_2 Data set is compiled
use data that impact and influence Team, OIR and used to set outreach

goals

AT Maximize outreach efficiency

AT 1 Develop criteria or markers
jdemonstrated by prospective students
that indicate a bona fide interest in
lapplying (e.g., web requests, residence
time, page hits)

JA7.1 Outreach
Team, PISO, Web
Master

AT 1 2017-2018

|AT 1 Criteria for prioritization
of efforts have been
developed

outreach/recruitment technalogy,
including software

jdistrict-wide outreach/recruiting
jsoftware (e.g., Prospector [PS plug-in]

[AB. Assess marketing campaign  |A8.1 Proposa and deploy markating JAB.1 PISO, |AB.1 2017-2018 |AB.1 Measures have been
effectiveness jcampaign effectiveness measures (Outreach Team applied, and results have
been shared

[A9. Assist students in completing |AS.1 Develop systematic methods and  |A8.1 Qutreach |A9.1 2017-2018 |AS. Methods have been

the application process to lappropriate iming to determine why Team, OIR determined and documented,

generate additional applications  [those that started the application and more students ane

to FLC process did not complete the process applying to FLC
|AS .2 Increase use of personal touch |48.2 Outreach |AG.2 2017-2018 |AS.2 Personal touch methods
methods (small group or individualized |Team, Call Center have been used, and results
jemails, phone calls) to those that have  [Team have been documented, and
jdemonstrated an interest in applying to more students are applying to
FLC FLC

|410. Develop on campus |410.1 Convene on-campus focus group |A10.1 Outreach |410.1 Fall 17 18101 A list of factors that will

awareness of the importance of  [to promote faculty, student, and staff Team, on-campus enhance campus-wide

outreach activities involvemnent in outreach activities and  |focus group involvement in Outreach has
jdetermine what factors will increase been compiled and more
imvolvernent of faculty, staff, and [faculty, staff and students are
jstudents in outreach efforts involved in Qutreach efforts

|411. Promote acquisition of |A11.1 Assess software and make |411.1 Outreach JA11.1 2017- |A11.1 A recommendation

college or district-wide recommendation to acquire college or  |Team, IT staff 2018 has been made regarding

acquisition of technology/
software

jor third-party prospect tracking
software)
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Table 3. Enroliment Management Planning Objective — Streamline Enroliment Processes

Table 3. Streamline Enroliment Processes

eligibility in college
catalog

Objectives Action Staps Rasponsibla Target Dates Measures of Progress
Persons/ for
Committes Achiavement
E1. Develop strategies to |B1.1 Develop a more inclusive communication |B1.1 VPSS, B1.1 2017-2019 |B1.1 FLC's enroliment process
streamline the enroliment process from admissions to the first day of ans, Student results in greater yield from
process for FLC students jclass ervices, PISO, application to enroliment in
utreach Team classes
|B1.2 Deploy real user testing/user experience E1 2 Appropriate  |B1.2 2017 E1.2 Surveys have been obtained
UX). Also deploy an online survey to collect tudent Services which inform improvement of
fdata on students” opinions about FLC's inits enrollment process and result in
lanrollment process to obtain feedback for greater yield of students enrolled
mproving the enrollment process (gather [from application process
feedback from those who enrolled and those
jwho did not)
1.3 Assess and evaluate the current process |B1.3 Bi.3 2017-18 |B1.3 FLC has clear direction on
at new students follow before they enroll and new student processing, using
en, based on this assessment, streamline “funnel concept” to identify steps
& ProOcess associated with excessive loss of
potential students
B2. Target FLC students |B2. Incorporate personal student email EZ2. Student B2. 2017-18 EZ. The number of students who
with Admission and laddresses in communication andior direct [Services complete pre-enroliment steps
Records communications jmessaging via COCApply and continue with enroliment has
increased
B3. Continue to work 3.1 Advocate for streamlining process at DO B3.1 Staff who B3.1 2017-18
with DO IT to find ways  JPeopleSoft Liaison team meetings ttend PS Liaison
to simplify the eServices ‘@am meetings
enroliment process
[B3.2 Provide ways to direct students to other 3.2 DOAT, B3.2 2017-19
[classes once the classes that they want are tudent Services
full (companion classes)
3.3 Pursue change in business practice so B33 DOAT, B3.3 2017-18
at students are not required to complete the [Student Services
upplemental form every semester
h3 A Assess current processes that result in 34 DOAT, VPA, |B3.4 2017-19
high number of students dropped for PSS, Student
nenpayment ervices
[B3.5 Assess cument processes that involve 3.5 DO, VPA, B3.5 2017-19
placing financial restriction holds on student tudent Services
fecords which block enrollment
B4. Make FLC website  |B4. Clearly identify the “Steps to Success" B4, VPA, PISO B4. 2017-18 B4. New web platform is easier to
more intuitive and user-  process on the college website and make navigate and is mobile friendly
[friendly jwebsite easier to navigate and maobile friendly
B5. Inform students of [B5. Clearly outling in communications or in- 5. Student B5. 2017-18 B5. Students understand the
[financial aid-eligible person meetings with students the correlation  [Services, Financial correlation between financial aid
programs and identify petween financial aid and enroliment juid, PISO eligibility and their program of

study
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Table 4. Improve Scheduling Process

Objectives

Action Staps

Responsible
Persons/
Committee

Target Dates for
Achlevement

Measuras of Progress

(C1. Acguire scheduling software that meets
college needs

IC 1.1 Determine who will
represent FLC in the decision
fnaking process and ensure
hat FLC is involved in any
district level decision-making

IC1.1 Instruction
Office:

IC1.12017-18

IC1.1 Acquire software

(C2. Distribute FTEF based upon District IC2.1 VPl develops annual IC2.1 VPI jC2.1 Spring 17 |C2.1 A timeline is
allocation, planned program growth, program fimeline for FTEF distribution for Fall 18), jdeveloped and followed
downsizing, faculty load requirements, enroliment fongoing
trends, FTES/ productivity goals, and external
[factors
IC2.2 Deans and department  |C2.2 Deans, jC2.2 Spring 17 |C2.2 All programs are
chairs develop course Depanment Chairs ffor Fall 18), lappropriately FTEF-
kequence FTEF plan for new Jongoing funded
programs that are being
added and deleted programs
hat are being cut
IC2.3 OIR distributes dataon  |C2.3 OIR jC2.3 Spring 17, |C2.3 FTEF distribution
znroliment trends jongoing is data-driven
IC2.4 VP reports FTEF IC2.4 VI jC2.4 Spring 17, |C2.4 FTEF distribution
distribution from district jongoing is data-driven.
IC2.5 VP reports external IC2.5 VPI jC2.5 As needed |C2.5 FTEF distribution
actors is data-driven
C3. Analyze schedule prior to publication to IC3.1 Develop timeline for IC3.1 VPI jC3.1 Spring 17, 3.1 Academic
ensure it reflects day/eve balance, course chedule analysis jongoing lepartments adhere to
success raies, previous semester enrollment his allocation
trends, co-requisite course meeting times, course
sequence plans, GE course balance, efficient
room use, distance education plans, projects such
as Promise, and (if'when demand correlation
wverified) ISEP data and assessment trends.
IC3.2 Get ISEP downloads IC3.2 VPI, Deans, |C3.2 Spring 17, |C3.2 ISEP informs
rom DO and verify Department Chairs jongeing lschedule
porrelation exists between
SEP data and demand
IC3.3 OIR provides data on IC3.3 VPI, OIR, jC3.3 Spring 17,  |C3.3 Trends inform
jprssessment trends by site Deans Jongoing [schedule
land shares information with
appropriate Deans and
fepartments
3.4 OIR provides data on 3.4 0IR 3.4 Spring 17, 3.4 OIR data inform
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fcourse offerings

17
Jday/eve balance, course jongoing lschedule
jsuccess rates, and previous
jsemester enroliments,
ncluding waitlists
IC3.5 Inter-departmental |C3.5 Department  JC3.5 Ongoing, |C3.5 Scheduling
[discussion occurs regarding  |Chairs orior to schedule  jconflicts for students are
prerequisite and co-requisite development minimized

IC3.6 Develop course
jsequence plans

|C3.6 Department
|Chairs

JC3.6 Spring 17
land following
program
pevisions

|C3.6 Course sequence
plans inform schedule

IC3.7 Review GE balance
breadth and day/eve)

IC3.7 Deans,
Department
IChairs, Counselors

jC3.7 Spring 17,
longoing

|C3.7 GE course
jscheduling is balanced
land meets student
needs

IC3.8 Assign rooms to reflect  |C3.8 Schedule jC3.8 Spring 17,  |C3.8 Room

bgreed upon caps |Coardinator, longoing lassignments, when
Deans, possible, ane based
Department Chairs upon agreed upon caps

IC3.9 Online/ Hybrid/ On- 39 DE )C3.9 Spring 17, | C3.9 Schedule reflects

jGround is balanced, reviewed [Subcommittes, longoing DE Plan

and assessed Deans, recommendations
Department Chairg

IC3.10 Scheduling needs of
projects are reviewed and
jntegrated into schedule

|C3.10 VPI, Daans

IC3.10 As neaded

|C3.10 Schedule reflects
projects

-3.11 Incorporate shadow 3.11 Deans, 3.11 As needed |C3.11 Shadow sections
lsections as FTEF, room Department Chairs used.
lavailability, and enrollment
rends allow
(C4. Adjust schedule during enrcliment process to  [C4.1 Establish college goal  |C4.1 Deans, )41 Spring 17 JC4.1 The college goal is
maximize room efficiency, to resolve staffing or percentage of available Department Chairs jachieved
issues, o use available FTEF, and to manage lseats filled
low-enrolled classes
IC4.2 Review/adjust room IC4.2 Deans, )C4.2 Spring 17,  JC4.2 The college goal is
lassignments based upon Department Chairs jongoing lachieved
jznroliment data
[C4.3 Staff all classes and IC4.3 Deans C4.3 Spring 17, | C4.3 Classes are

jensure full ime loads jongoing jstaffed bafore
jenroliment process
begins

IC4 4 Add class sections to IC4.4 VPI, Deans, [C4.4 As needed |C4.4 Available FTEF is

address student demand Department Chairs fully and productively

jwhen FTEF is available used

IC4 5 Determine enroliment  |JC4.5 WPI IC4.5 Spring 17, JC4.5 Minimum class

evels at which classes are jongoing jsize is established and

jcanceled lapplied

IC4 6 Access and use class-  |C4.6 Deans, OIR. |C4.6 Ongoing IC4.6 Minimum class

size census report jsize is established and
lapplied

C5. Assess scheduling process IC5.1 Review past year's IC5.1 VPI, Deans, [C5.1 Every IC5.1 Process has been

mplementation of processes  |Department =pring reviewed, and

or FTEF distribution and [Chairs, ladjustments have been

lchedule analysis EM Committee made as neaded
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Table 5. Improve Studant Ratention, Persistence and Success

year

Objactives Action Steps Responsible Parsons/ Target Dates Measures of Progress
Committea for
Achlevement
0. Increase retention 011 Conduct graduation exit D1.1 QIR D011 Annually,  |D1.1 Feedback from graduated
rate to 84%, sunvey = pring kstudents is used to inform matriculation
persistence rate to jand enroliment process and to
62%, and success rate ncrease retention, persistence, and
to 73% uccess rates
ID1 .2 Develop tracking methods D1.2 OIR I01.2 Annually 1.2 Feedback from former students is
land survey students that did not used to inform matriculation and
lcom plete jenrolment process and to increase
fetention, persistence, and success
Fates
ID1.3 Conduct CCSSE Survey D1.3 OIR ID1.3 Every other |D1.3 Feedback from student

lengagement survey is used to inform
matriculation and enroliment process
jand to increase retention, persistence,
hnd success rates

D14 Use iSLO and pSLO
jassessments

D1.4 SLO Committee

I01.4 Ongoing

D1.4 Feedback from SLO
pssessments are used to inform
fnatriculation and enroliment process
jand to increase retention, persistence,
hnd success rates

I01.5 Implernent Promise Program

D1.5 Deans, RCC Faculty

I01.5 Fall 17 and
jongoing

01.5 High school capture rate has
hncreased

ID1.6 Explore multiple semester
lenrollment options

1.6 VPI, VPSS, EMP,
Scheduling, Department
hairs

D1.6 2017-18

D1.6 Students are able to register for
more than one semester

I01.7 Increase awareness and use
of student learning support
lservices, such as tutoring, library,
reading/writing center, science
joenter

ID1.8 Work with faculty members
land departments to develop and
to pilot pathways and cohort
programs

D1.7 Appropriate Student
Services units, all faculty
(including librarians), VPI,
VPSS, Deans

D1.8 VPI, Deans,
Department Chairs, EM
ICommittes

D1.7 2017-2018

J01.8 Fall 17 and
jongoing

[D1.7 More students are aware of and
using student keaming support services

01.8 Students are provided with
pathways, and time to completion
Hecreases

fime to college level work for
students who assess into remedial
JMath or English

ID1.9 Send letters to successful D1.9 VPSS, VPl and ID1.9 Every D1.9 Student engagement has

students to offer positive Deans sermester jncreased (per CSSEE) and

Feinforcement and to establish persistence rate has increased

positive connections with students

ID1.10 Engage faculty with What's |D1.10 VPSS, VPI, Deans D110 Fall 17 01.10 All faculty will be able to share

INext campaign land ongoing What's Next campaign with their
Etudents

I01.11 Increase number of D1.11 VPSS ID1.11 Fall 17 IC1.11 All new students have

lstudents who complete a land ongoing ompleted comprehensive SEP by the

jcomprehensive ISEP e of their first year

I01.12 Explore ways to reduce D1.12 BSI Subcommittee  |D1.12 2018-19  [D1.12 Students are prepared for

follege level work in a shorter time.
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V. Attachments

A. Ad Hoc Enrollment Management Plan Sub-Committee Charge

B. Enroliment Management Terms Defined

C. Proposed Charter and Composition of the Recommended Standing Enrollment
Management Committee

D. Compiled List of Data Relevant to Enrollment Management Planning
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Attachment A. Ad Hoc Enrollment Management Plan Subcommittee Charge

Folsom Lake College
Institutional Planning Committee
Enrollment Management Plan Charge

The Folsom Lake College Institutional Planning Committee (IPC) charges the Enrollment
Management Plan Committee, an Ad Hoc Subcommittee of IPC, with the review of the
existing Enrollment Management Plan and to recommend a 3 Year Enrollment Management
Plan for 2016-2019 by the end of the spring semester 2016.

Ad Hoc Committee Membership should include college wide membership of all four
constituent groups, all four college divisions including:
* Academic Senate
Student Senate
Classified Senate
Management Team
President’s Office
Student Services
Administrative Services
Instruction
Curriculum Committee
Technology Committee
Office of Institutional Research
Counseling
RCC and EDC (added)
Matriculation and Student Success (added)
Co-Chairs: Academic Senate and Office of Institutional Research

The components of the Enroliment Management Plan should include (but not limited to):
Definition of Enroliment Management
Current Status of Enrollment

Environmental Scan and Emerging Trends

Connection to College Plans and Processes
o Strategic Plan

o SEP

o 555P

o DE Plan
o ADP/AUP

o Program Review
Set Target Goals with specific objectives for next 3 years
Evaluation and 5elf-Assessment protocols
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Attachment B. Enrollment Management Terms Defined

DCH - Daily Student Contact Hour = the number of hours a class meets each day; based on 50-
minute hour (each clock hour consists of 50 minutes of instruction and 10 minutes of
passing or break time)

WCH - Weekly Contact Hour = Daily Contact Hour (DCH) x the number of days the class meets
each week

WSCH - Weekly Student Contact Hour = Weekly Contact Hour (WWCH) x Enrollment

Census - a “snapshot” of enrollment at the point when 20% of the class is over; at FLC this is the
first Monday of the third week of full semester classes.

Duplicated Enrollment - Total number of class enroliments. A student enrolled in multiple
courses increases the count for each of those courses. This is a count of seats filled, not
a count of people filling them.

Enrollment - the number of students in the class

Unduplicated Enrollment — Total number of students enrolled. A student enrolled in multiple
courses increase the count by one. This is a count of students, not a count of course
seats filled.

FTEF — Full Time Equivalent Faculty. It is a standardized method for computing faculty load. 1
FTEF = 15 LHE (lecture hour equivalent). FTEF is computed by dividing the number of
LHE by 15: FTEF = sum of LHE/15. Examples 1: A psychology faculty is teaching 5
psychology classes. Each class meets 3 hours per week. FTEF: 3 hrs/wk x 5 = 15 LHE; 15
LHEf15 = 1 FTEF. Example 2: A biology faculty is teaching 4 biology classes. Each class
meets 3 hours lecture and 2 hours lab per week. FTEF: 3 lecture hrsfwk x 4 = 12 LHE, 2
lab hrsfwh x4 = 2 x0.75 x 4 = 6 LHE, (12 + &) LHE = 15 = 1.2 FTEF.

FTEs - Full Time Equivalent Students. 1 FTES = 525 contact hours (one student enrolled in
courses for 3 hours a day, 5 days a week, for an academic year of 35 weeks, 3x5x35=
525). FTES is the mechanism used by state to report student attendance for
apportionment purpose. Calculations for this measure depend on the course type.
There are four types of accounting methods: Weekly census (18-week courses), Daily
census (short-term courses), Positive Attendance (Police academy), Alternative
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attendance (independent study/work experience/distance education). Each accounting
method uses a different formula to calculate FTES. i.e., Positive Attendance courses
measure Total Actual Hours of Instruction + 525. Daily Census Attendance courses
(short-term courses) measure Total Contact Hours + 525. Weekly Census Attendance
courses (18-week courses) measure Weekly Student Contact Hours x 17.5 + 525.

Persistence — Persistence measures the rate of students who stay in college from term to tem.
Persistence can be measured from fall term to fall term (across two academic years), or
fall term to spring term (within an academic year). For the calculation, the first term

includes students enrolled in any course at census, regardless of the final

Productivity - WSCH/FTEF. Also called efficiency, measures how much of a faculty load it takes
to generate a given WSCH. A productivity of 525 is considered to represent the financial
break-even point for colleges with a 17.5 week semester; for 16 week semesters,
productivity should be 565.

Qualitative Research — Qualitative research involves an in-depth understanding of human
behavior and the reasons that govern human behavior. Unlike quantitative research,
gualitative research relies on reasons behind various aspects of behavior. Simply put, it
investigates the why and how of decision making, as compared to what, where, and
when of quantitative research. Hence, the need is for smaller but focused samples
rather than large random samples, which gualitative research categorizes into pattern
as the primary basis for organizing and reporting results. Unlike guantitative research,
which relies exclusively on the analysis of numerical or quantifiable data, data for
gualitative research comes in many mediums such as focus groups, in-depth interviews,
uninterrupted observation, bulletin boards, and ethnographic participation/observation.

Quantitative Research — Quantitative research refers to the systematic empirical investigation
of social phenomena via statistical, mathematical or computational technigues. The
objective of guantitative research is to develop and employ mathematical models,
thecries and/or hypotheses pertaining to phenomena. The process of measurement is
central to quantitative research because it provides the fundamental connection
between empirical observation and mathematical expression of quantitative
relationships. It is conclusive in its purpose as it tries to quantify the problem and
understand how prevalent it is by looking for projectable results to a larger population
in order to determine whether the predictive generalizations of the theory hold true.
Data is collected through a variety of ways such as surveys (online, phone, paper) audits,
points of purchase (purchase transactions), and click-streams.
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Retention — Student stays in the course to the end of the term and receives a grade. The
numerator is the number of enrollments with a grade of A, B, C, D, F, P (Cr), NP (NC); the
denominator is the number of enrollments at census (receiving any grade). The
retention rate is the percent of students retained out of the total enrolled. For example,
in a class of 50 students where 5 students withdraw after census, the retention rate is
90%. [Definition established by the RP Group to facilitate ongoing data analysis and

comparison to other California community colleges. ]

Success - Student successfully completes the course (receives a grade of &, B, C, P (Cr)). The
numerator is number of enrollments with a grade of A, B, C, P (Cr); the denominator is
the number of enrollments at census (receiving any grade). Mote that students dropped
prior to census are not included in this calculation. The success rate is the percent of
students successful in courses out of the total enrolled. For example, in a class of 50
students where 30 students receive a grade of A, B, C, or P, the success rate is 60%.
[Definition established by the RP Group to facilitate ongoing data analysis and
comparison to other California community colleges. ]

WSCH/FTEF — Weekly Student Contact Hours per Full Time Egquivalent Faculty = Total FTES =
525 + 17.5 + FTEF. Also called productivity, this calculation measures the efficiency of
the student to faculty contacts. A higher result indicates more students served by fewer
faculty hours; a lower result indicates fewer students served. This measure must be
considered in relation to the type of class; some courses must meet other requirements
that lower the student to faculty measure. For example, course with limited
enrollments due to regulations such as nursing dlinical classes (limited to 12 students)
will have a lower W5CH than a course taught using large group instruction.
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Attachment C. Proposed Charter and Composition of the Recommended

Standing Enrollment Management Committee

OBJECTIVE

To serve as a collaboratve forum to coordinate, to develop, to review, and to make

recommendatons reganding enrollment management planming,

PURPOSE

1.
2

3

T assist in the development of an Exmilwent A lawagenent P
To provvide mput related to schedubng and enrollment management decisions

To assess FLO s scheduling and enrollment planmng processes

B3.1 eServices enrolliment process has improved

B3.2 Students are offered recommendations automatically when classes are full

B3.3 Continuing students are not required to complete the supplemental form every semester

B3.4 The number of students who are dropped for not paying fees has decreased

3

4.
To rwview the Enrollment Management Plan repulady and o provide
recommendanons For updanng the plan

RESPONSIBILITIES

1. To help coonbinate the mtegrapon of student services support systems with
cnrollment management planning

2. To regulardy assess for effectveness and o recommend improwvements o existng
scheduling and enrollment management planning

3. To analyee data and reports regulardy and to make subsequent recommendations
related to student outcomes based on scheduling and enrollment processes

4. To recommend, as necessary, new processes o ensure that FIA's enrollment
management processes are effectve and student suceess onented.

3. To help coordinate state and mandated minatves related o scheduling

6. To oversee and to make recommendanons related to any enrollment management funding

7. To provide student services and instructon departments best practices related o
planning scheduling and pathways for enrollment management to best support
student success

8. To report Andings and make recommendations to appropoate college wide groups.

9. Evaluate on-going enrollment trends, actvities, and iminatives.

10, Iminate research on scheduling and mstructon at the department and division levels as well

as within and outside the distoet.
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11, Use high-gquality qualitative and quantitative data to inform recommendabons.

12, Collaborate with eollege constituencies to develop, implement, and evaluate enrollment
management goals and strategpes that align with FLCs Master Plan.

13, Assess, evaluate, and make recommendations for student support strategnes to enhance
student access, success, persistence, and goal attanment.

14. Report and make recommendanons to Cumeolum, Instructional Steenng Committes and
the Insttutional Effectiveness Committee.

15, Monitor and evaluate progress toward strategie enrollment planning goals.

MEMBERSHIP

Total number of members 15 ten (140 and includes rLT:urr_':iL'nI:aLi.tJn from the ft:l]]:rw:ing areas

AL Admimstrators {3) (VPT serves as Admumstratree Co-Char)

1. Viee President of Instruction

2. Dean of Instructiom (preferably Math or English)
3. Dean of Student Services (1)

4. Dean of Planmng and Research (1)

B. Faculty (3) (one serves as Faculty Co-Chair)
1. Counseling (1)
2. Curnculum Chair (1)
3. Instruction (2)
4. Scheduling (1)
E. Classified (3)
1. Chutreach
2. Admessions/Evaluations
3 PISO
4. (Addional elassified personnel as their expertise 15 regquired)
F. Student (1)
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Attachment D. Compiled List of Data Relevant to Enrollment Management
Planning

Suggest subdividing into categories such as external data, student success data, course/section
productivity, 5LO attainment, etc.

& Historic FTES generation trends (note: the capability of real time monitoring of WSCH,
FTEs and productivity is currently being developed)

& Student Demographics (age, gender, ethnicity, socioeconomic status, etc.)

& External Factors impacting enrollment (community demographics to help understand
those community members that do not currently attend our college, District growth
targets, feeder high school enrollments and yield rates, 555P constraints, the prevailing
unemployment rate, tuition increases, etc.)

& Data Regarding Current Offerings/past enrollment patterns (including modality,
geographic distribution of course offerings and day/evening distribution of course
offerings) What specific data is relevant here?

& Data regarding assessment and placement trends and data from ISEPS that indicate
students’ planned future schedules

& Student Satisfaction (CCSSE Survey and other internal surveys)
Data related to SLO attainment
o (Course Success)
Course retention
Other course data - Several datasheets; Jill will go over. Below is one from lohn.
Data Resources for Enrollment Management:
o Class 5ize Quartiles Report
Section Count, Productivity, & FTEs Report
Productivity & FTEs by Enrollment
Efficiency Measures Report
Guidelines for Use Efficiency Measures Report
Degrees & Certificates Awarded
FLC Factbook
Student Demographic Profile, by Campus

[T s T = T s s s s

FLC Key Performance Indicators
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o Student Success Scorecard Research Brief
o FLC Environmental Scan
o LRCCD Environmental 5can

= FTEs Projections (college, District): Data generated by District staff pertaining to annual
individual college FTEs allocations, the distribution formula, other factors used by the
District to determine how much FTEf will be allocated to FLC (example of a worksheet
to determine FTEs targets on Google Docs:
https://docs.gooele.com/spreadsheets/d/1hPaxCi-
rzhllpBsguHljxFFHjhKNBpMDHdz4R610921/editdpid=1238352269
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Reference 13: College Wide Plans Matrix

I Everything You Ever Wanted to Know About Planning at FLC o

File Edit View Data Tools

College Wide Plans

A B

Accreditation 2015
Basic Skills Plan* 2015-2016
College Master Plan 2016-2026
DE Plan 2015

Enrollment Management Plan | Progress on Objectives

Facilities Master Plan 010
Health & Safety Plan 2017-2020
SSSP Plan* 2015-2016
Strategic Plan 2017-2020
Student Equity Plan® 2015-2017
Technology Plan 2015

Help

Accreditation Subcommittee
Basic Skills Subcommittes
|IE Committee

Curriculum Committee

Enreliment Management Subcommittee

Budget and Facilities Planning Committes

Safety Committee

Matriculation and Student Success Committes

IE Committee
Multicultural and Diversity Committee
Technology Committee

Monica Pactol
BJ Snowden
Molly Senecal
Zack Dowell

Carlos Lopez

Chriz Raines

Chris Raines

Tina Royer

Molly Senecal
Molly Senecal
Zack Dowell

Mid Term report writing/vetting is underway. Due in Fall 2018.

Integrated Plan Workgroup is working on this. To be completed Fall 2017.

College goals are: high quality education, innovation & technology, student engagement and community egagement
DE vision was approved in 2015. DE Subcommittee will work on DE Plan this year.

Guided Pathways: Self Assessment Tool due 12/23. Planned roll out to college community in December
Multi-Year Plan and Meta Major identification S17

Instructional Enrollment Management Goals: In progress. Working on benchmarks and goals for 2018-19

Student Experience Lifecycle,: Selection in December. Implementation beginning S17. Roll Out TBD.

Course Scheduling Software: Selection in December. Implementation beginning $17. Roll Out TED

NIA

Approved 2016.. Expected alignment with training needs of the college, resource allocation based on critical needs
(i.e. addresses safety concern)

https://docs.google.com/decument/d/10AZuM_feTmgY Gvnrzsol2PXsqLfIHEDoe8Mei7 edrEd/edit

SSSP is funding provided from the State to support four Core Service areas: Orientation, Assessment, Counseling
& Advisement and Follow Up Services. FLC among other Los Rios colleges have been attempting to align S35P
budgetary timeline with that of the college to ensure we are able to plan in an inclusive manner. We have met our
goal to exhaust the current 17-18 allocation on promising programs and activities that are infused in area of the
college. S5SP funding is currently providing support to 26 Units, programs andior activities. The focus for the
program will now focus on program and activity assessment to ensure the funds are suppoerting the goals of the
SSSP program.

Strategic plan was approved Spring 2017. Linked to annual college goals.

Integrated Plan Workgroup is working on this. To be completed Fall 2017

Canvas rollout.

* These three plans are in the process of being integrated via the Integratd Planning (Tri-Plan) Workgroup, which is a subcommitee of Matriculation. The final draft is being vetted Fall 2017 and due december 2017.

= Long Term Planning Matrix ~ = Academic Year Planning Matrix ~ | College Wide Plans Matrix




Reference 14: Instructional Program Review Cycle

Folsom Lake College _Instructional Program Review Cycle_2014-2022

2014- | 2015- 2017- 2019- 2020- | 2021-
Rev. 3/8/18 2015 2016 | 2016-2017 | 2018 |2018-2019| 2020 2021 2022
Fall
Self- 2015 Follow Up Midterm Self-
Accreditation Cycle (Next Visit = Fall 2022)|Study | Visit Report Report Study

Current Year
Department Chair

Area BLIT - Business, Library, Information Technology (Dean - Greg McCormac, Interim and Brian Robinson [Business])

PROG PROG
Business* Candy Smith REV ADP ADP+BR ADP ADP+BR ADP REV ADP
PROG PROG PROG
Computer Science Information* Caleb Fowler ADP REV ADP REV ADP ADP+BR  ADP REV
PROG PROG
Innovation Center Zack Dowell REV ADP ADP ADP ADP ADP REV ADP
PROG
Learning Skills Sam Raskin ADP ADP ADP REV ADP ADP ADP ADP
PROG
Library Lorilee Roundtree ADP ADP ADP ADP ADP REV ADP ADP

Area LaLi - Language and Literature (Dean - BJ Snowden)

English Tina Royer ADP ADP PROGREV ' ADP ADP ADP ADP ADP
PROG
English as a Second Language Bernadette Anayah  ADP ADP ADP ADP REV ADP ADP ADP
PROG

French Viviane Ritzi-Marouf =~ ADP ADP ADP REV ADP ADP ADP ADP

Liberal Studies for Elementary N/A (incorporated in

Education English) ADP -- -- -- -- - -- --
N/A (incorporated in

Reading and Writing Centers English) ADP ADP ADP -- -- -- -- --
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PROG

Sign Language Michelle Lennert ADP ADP ADP ADP REV ADP ADP ADP
PROG
Spanish Elvia Macias-Perez  ADP ADP ADP ADP REV ADP ADP ADP
Area MSE - Math, Science and Engineering (Dean - Greg McCormac, Interim)
Max Mahoney / PROG
Chemistry Marjorie Samples ADP ADP ADP ADP ADP REV ADP ADP
PROG
GeoSciences Jason Pittman ADP ADP ADP ADP ADP REV ADP ADP
PROG
Life Sciences David Lagala ADP ADP ADP ADP ADP REV ADP ADP
PROG
Mathematics Joy Fuson ADP ADP ADP ADP REV ADP ADP ADP
Physical Sciences Daniel Hale ADP ADP PROGREV ' ADP ADP ADP ADP ADP
Area CSL - Counseling and Student Life (Dean - Davin Brown)
PROG PROG
Human Career Development Juan Flores ADP REV ADP ADP ADP ADP ADP REV
Area CTE - Career Technical Education (Dean - Vicky Maryatt)
PROG PROG
Allied Health* Jason Pedro REV ADP ADP+BR ADP ADP+BR ADP REV ADP
Elizabeth PROG PROG
Business Technology* Swithenbank REV ADP ADP+BR ADP ADP+BR ADP REV ADP
PROG PROG
Public Safety Education* Reynando Accooe REV ADP ADP+BR ADP ADP+BR ADP REV ADP
PROG PROG
Work Experience* Julie Collier ADP REV ADP ADP+BR ADP ADP+BR  ADP REV

Area KHAN - Kinesiology, Health, Athletics and Nutrition (Dean - Matt Wright)
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Donny

Ribaudo/Matt PROG
Kinesiology, Health and Athletics Torrez ADP ADP ADP REV ADP ADP ADP ADP
PROG PROG
Nutrition* Rose Giordano ADP REV ADP ADP+BR ADP ADP+BR  ADP REV
Area SBSH - Social and Behavioral Sciences and Humanities (Dean - John Alexander, Interim)
PROG
Anthropology Wayne Olts ADP ADP ADP ADP REV ADP ADP ADP
PROG PROG
Early Childhood Education* Lisa Daly REV ADP ADP+BR ADP ADP+BR ADP REV ADP
PROG
History Debbie Moreno ADP ADP ADP REV ADP ADP ADP ADP
Humanities/Philosophy Rebecca Deville ADP ADP PROGREV ADP ADP ADP ADP ADP
PROG PROG
Human Services* Kalinda Jones REV ADP ADP+BR ADP ADP+BR ADP REV ADP
PROG
Political Science David Reese ADP ADP ADP ADP REV ADP ADP ADP
PROG
Psychology Sean Fannon ADP ADP ADP ADP REV ADP ADP ADP
PROG
Sociology Diane Carlson ADP ADP ADP ADP ADP REV ADP ADP
Area VPA - Visual Performing Arts (Dean - BJ Snowden)
PROG
Communication Media/Studies Paula Haug ADP ADP ADP ADP REV ADP ADP ADP
Dance Debi Worth ADP ADP PROGREV ' ADP ADP ADP ADP ADP
PROG
Music* Philip Angove ADP ADP ADP ADP REV ADP ADP ADP
PROG
Theatre Arts* lan Wallace ADP ADP ADP ADP ADP REV ADP ADP
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Visual Arts Eunyoung Hwang ADP ADP PROGREV ' ADP ADP ADP ADP ADP

Interdisciplinary Degrees (PRDP Committee)

Interdisciplinary Studies: Communication and English | PROG
REV
Interdisciplinary Studies: Math and Science | TBD
Interdisciplinary Studies: Social and Behavioral Sciences | TBD
Interdisciplinary Studies: Pre-Law | TBD
Interdisciplinary Studies: Humanities | TBD
Interdisciplinary Studies: Women's Studies | TBD
CSU General Education, Certificate of Achievement | TBD
IGETC, Certificate of Achievement | TBD

** May be subject to change.

* CTE Program (conducts BR -
biennial review - every two years)

Page 68 of 179




Reference 15: Draft Outreach & Recruitment Plan, excerpts from

. COMMUNICATION PLAN

In an effort to track student recruitment and aid in accomplishing the goals of the Enrollment Management Plan, Outresch is proposing to create
=n 3 communication system for potentizl students to opt in for more infermation about their program of interest and the services they need to be
successful. Outreach would like to utilize Survey Monkey and iContact as platforms to develop 2 tracking system and communication system to
inform our publics about the opportunities that FLC has to offer.

The goals of this project are:
®  Create an open system of communication for potential students, one that informs and inspires action.
®  |dentify and track students that are interested in attending FLC.
*  Communicate college expectations, timelines, and program =nd service information.

*  Engage students with on-campus activities that are directly related to their interests.

A, SURVEY MOMNKEY
FLC — Requeast for More Information:

Work with the Enrollment Management Team and the Office of Institutional Research to develop a portal, which would appear on the MEW FLC
webpage — "Potential Student Interest Survey.”

The datz retrieved from this survey has many practical applications.
1. Thiz instrument 3ims to serve student interests, data czn be orgznized by meta-majors/degree =nd certificate programs, services needed,

and timelineg, so that we may begin communicating with potential students baszed on the information received.

2. Survey Maonkey is used as 3 tracking tool to capture yield during Owutreach activities and events. 5tudents would have the ability to
indicate that they wers participating in a particular workshop, presentation, or other type of community event. Yield from those activities
iz documented and follow up communication sent.



3.  REVP's for activities and events can be garmerad by utilizing the survey monkey tool so that we have a record of participation. Follow up
information cam be provided after each activity and svent.

4. An Enrollment Management Dashboard can be created by downloading the information received from the survey, in turm we can measure
the effectiveness of marketing campaigns to targeted audiences to track yield.
Timeline 2013-2019:

June/July: Waork with OIR and PISO to develop online survey using Survey Monkey to create portal to launch in the Egll 20018, Work with PISO
on language and custom design of survey instrument. {Vet instrument with leadership groups for feedback)

June: Wark with Steps to Success workgroup 2nd Career Education to create yezarlong communication strategies/timeline for pertinent
information to be sent to students. [Involve faculty and staff as needed to develop language for programs and services. )

Julby: Work with the Guided Pathways Group and Meta-majors to further organization of information related to degrees and certificates.
Julby: Test survey with groups of students, faculty and staff to fine tune responsas and receive feedback.
August: Prepars to launch survey an FLC website.

September: Go live with survey instrument.

Yearlong: Create messsging, activities, etc.
Ongoing: Cantinual Improvermeant.
Sustainability:

Mot knowing what type of yield will be produced from this type of tool, we will want to think abouwt the workload that follows. It may be wvaluable
to plam for student interns or student help to receive training on messaging students, organizing information, creating templates that are age
sppropriate, and be involved with activities and events both on and of f campus.

B. ICONTACT

Targeted communication is currently being sent to our prospective students/parents and high school partners using email. We would like to use
iContact in the future for the following reasons, professional appearance for communication, unsubscribe features, high volumie sending, tracking
=nd analytics.
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High School Student/Parent Communication

Spotlight Night - Invitation to Attend (Sophomores/luniors/ Szniors) RSVE

FAFSA Might — Invitation to Attend (Graduating Seniors) REVF

College Information Mights — Invitation to Attend {Junigrs 2nd Seniors) RSVEP

Plan Ahead — Steps to Success {Graduating Seniors)

View book Mailing — Get Involved with FLC (Sgphamares.and Juniors) every other year.

FLC S5tudents Communication:

Registration — Applied but not Registered Campsizn

High School Partner Communication:

Below iz an example of gur communication timeline and topics:

Outrezsch in partnership with Carzer Education provides written communication on the fallowing tapics to High School Principals, Assistant
Frincipals, Counselors, Career Canter Specialists, and Workability Coordinators. Using iContact we would be able to craft monthly newsletters,
similar to the In Touch Bulletin.

August:

September:

October:

Mowamber:

December:

Welcome Back (Important Dates and Details) - Spotlight Might Marketing, Application for Mid Term grads, CTE focus.

Activities and Events - Spotlight Night R3WVP and detailed information, FAFSA Night Information, High School Counzeling
Conference.

Fimamcial Aid Might R5WP, Counseling Conference RSVP — student processes regarding midterm graduate, assezsment, orientation
znd APS information.

Class Schedule posted, Advanced Education Timeline for 2pring, Mid Term graduate processes, CTE Pathways, promate in-person
arientation.

Cowrse registration procedures, Plan Ahead Mailing information and preview, advanced education updates and procedures.
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January:

February:

March:

April:

hay:

Plan Ahead for SU/FA 2018, Assessment dates for specific high schools, Steps to Success, CTE Updates, and final registration
procedures for spring.

Application available, 5teps to Success, Priority Begistration Timeline, S3aturday 3teps to Success Dates, Scholarships, ABL1S, ABTO5.

Prigrity Registration for new students, Class schedule, Mavigating Assessment Placements, AP Test Scores and waiving pre-
requisites through the Clearance form process, CTE Foous.

Clazs Registration procedures, Class schedule, Summer Bridge Information, FYE Information, Registration Workshops, HS Ligison
Luncheon

Registration for new and Advanced Education, program and service updates, Summer/Fall start times, end of year.
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Reference 16: Student Satisfaction with Support Services Survey

Student Satisfaction with Support Services Survey
Summary Report: Spring 2017

Survey Design

Folsom Lake College surveyed students to solicit feedback regarding their satisfaction with support services. The
survey was administered online through the Office of Institutional Research via SurveyMonkey. The survey link
was emailed to all current FLC students (8,639), followed by two reminder emails. A lottery with two 550 gift
cards was used to encourage student participation.

e Dates Administered: April 7, 2017 — April 28, 2017
* Total Survey Responses: 1,011

Overview

This report provides a summary of the satisfaction survey guestions and responses. Given that the survey
design did not include a random sampling of survey participants, it is not appropriate to generalize the survey
results to the entire FLC student population. However, the demographic features of the students who
participated in the survey were generally representative of the overall student population demographics and so
we feel confident that information gathered through this survey well represents the opinions and experiences of
FLC students (see page 11 for demographic data).

Support Services - Identified Strengths:

Students reported a high level of awareness (80% or higher) for the majority of the support services offered at
Folsom Lake College. The vast majority of students who used support services (85% or higher) reported being
very or somewhat satisfied with the service they received. Many students (41%) reported that the services
offered by FLC were a significant support in the achievement of their academic goals. The top services
supporting student success were Counseling, Tutoring, EOPS/CARE, DSPS and Financial Aid. The majority of
students (72%) reported that they have not experienced any significant barriers to achieving their academic
goals. Career & Transfer Center services were used by 55% of students, and the majority of those students (78%
of higher) reported that those services were helpful in meeting their career and transfer outcomes.

Support Services - Areas to Address:

A substantial number of students (28%) reported that they had experienced significant barriers to achieving
their academic goals. The most frequently mentioned barrier was course scheduling, including the frequency of
course offerings, times and location of course offerings, the need to commute to other campuses to access
needed courses, and wait lists. Other significant barriers included personal financial hardship and difficulties
accessing financial aid, disability/health/mental health issues, inaccurate or inconsistent information from
academic counselors, and other life responsibilities (family, personal & work).



Awareness of Support Services

Students were asked if they were aware of 28 different support services offered at FLC. The majority of students
reported a high level of awareness for most support services (21 out of 28 support services had an 80% or higher
level of awareness). Services with the highest level of awareness were Counseling, Bookstore, Assessment,
Admissions & Records, Library, and Computer Labs. Supports services with lower levels of awareness were
primarily services targeting specific sub-populations of students.

Table 1. Awareness of Support Services

# of Aware Don't know what this
Respondents of Support service is / Didn't
Service know FLC offered
this service
Admissions & Records 992 98.9% 1.1%
Assessment 995 98.9% 1.1%
Bookstore 998 99.5% 0.5%
CARE — Coop Agencies Resources for Education 995 54.8% 45.2%
CalWORKS 989 81.7% 18.3%
Career & Transfer Services 1003 96.3% 3.7%
College Police 1005 98.0% 2.0%
Computer Labs 1004 98.5% 1.5%
Counseling, Academic 1005 99.6% 0.4%
DSPS — Disabled Students Programs & Services 1003 91.3% 8.7%
“Early Alert” Program 1003 61.4% 38.6%
EDC Reading or FLC Reading, Writing, Math Centers 1005 91.9% 8.1%
EOPS — Extended Opportunities Programs & Services 1003 81.6% 18.4%
Falcon's Roost Cafeteria 1005 95.2% 4.8%
Financial Aid 1008 98.3% 1.7%
First Year Experience 967 89.1% 10.9%
FLC Workshops at your High School 962 60.8% 39.2%
Group Counseling Academic Planning Session 966 73.4% 26.6%
Health & Wellness Services 964 80.9% 19.1%
Library 966 98.8% 1.2%
In-Person Orientation for New Students 961 84.4% 15.6%
Online Orientation for New Students 962 93.7% 6.3%
PASS — Program for Academic & Student Success 965 56.6% 43.4%
SOAR Central 961 45.0% 55.0%
Student Life (clubs, activities, student representation) 965 89.9% 10.1%
Summer Bridge 964 53.0% 47.0%
Tutoring 965 97.3% 2.7%
Veterans Resource Center 960 81.7% 18.3%
Welcome & Student Success Center 964 89.1% 10.9%




Satisfaction with Support Services

Students who used specific support services were asked how satisfied they were with the service. The vast
majority (85% or higher) of students reported feeling somewhat or very satisfied with the support services they
received. The support services with the highest levels of satisfaction were the Library, Admissions & Records,
Welcome & Student Success Center, Summer Bridge, and First Year Experience. The support services with the
lowest level of satisfaction were Financial Aid, Student Life, Falcon’s Roost Cafeteria, and the Bookstore.

Table 2. Satisfaction with Support Services

# of Very Somewhat Not

Respondents Satisfied Satisfied Satisfied
Admissions & Records 885 63.8% 34.2% 1.9%
Assessment 857 52.4% 39.3% 8.3%
Bookstore 913 53.9% 36.0% 10.1%
CARE - Coop Agencies Resources for Education 253 64.8% 30.0% 5.1%
CalWORKS 261 66.3% 26.1% 7.7%
Career & Transfer Services 653 58.0% 32.0% 10.0%
College Paolice 690 60.9% 31.9% 7.2%
Computer Labs 781 70.0% 26.4% 3.6%
Counseling, Academic 881 56.5% 35.4% 8.1%
DSPS - Disabled Students Programs & Services 303 71.6% 22.8% 5.6%
“Early Alert” Program 310 66.5% 29.4% 4.2%
EDC Reading or FLC Reading, Writing, Math Centers 546 68.7% 27.5% 3.8%
EOPS — Extended Opportunities Programs & Services 309 72.5% 22.7% 4.9%
Falcon's Roost Cafeteria 702 51.6% 37.0% 11.4%
Financial Aid 705 57.3% 27.8% 14.9%
First Year Experience 727 62.3% 34.5% 3.2%
FLC Workshops at your High School 268 56.3% 34.0% 9.7%
Group Counseling Academic Planning Session 410 49.5% 41.7% 8.8%
Health & Wellness Services 204 66.3% 28.6% 5.1%
Library 829 74.2% 24.4% 1.4%
In-Person Orientation for New Students 471 62.6% 31.4% 5.9%
Online Orientation for New Students 761 56.1% 36.9% 7.0%
PASS — Program for Academic & Student Success 222 64.4% 30.2% 5.4%
SOAR Central 154 71.4% 24.7% 3.9%
Student Life (clubs, activities, student representation) 421 49.4% 39.0% 11.6%
Summer Bridge 193 65.8% 31.1% 3.1%
Tutoring 476 60.3% 31.1% 8.6%
Veterans Resource Center 174 66.7% 24.7% 8.6%
Welcome & Student Success Center 552 68.8% 28.4% 2.7%
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Use of Support Services

The percentage of students using specific support services varied widely. The support services used by the
highest percentage of students were the Bookstore, Admissions & Records, Counseling, Assessment, and the
Library. Support services with the lowest student usage rates were SOAR Central, Veterans Resource Center,
Summer Bridge, and PASS.

Table 3. Use of Support Services

# of Students Who Used Percentage of all
Support Service Survey Participants
(N=1,011)
Admissions & Records 885 87.5%
Assessment 857 B4.8%
Bookstore 913 90.3%
CARE - Coop Agencies Resources for Education 253 25.0%
CalWORKS 261 25.8%
Career & Transfer Services 653 b4.6%
College Police 690 68.2%
Computer Labs 781 77.3%
Counseling, Academic 881 87.1%
D5SPS — Disabled Students Programs & Services 303 30.0%
“Early Alert” Program 310 30.7%
EDC Reading or FLC Reading, Writing, Math Centers 546 54.0%
EOPS — Extended Opportunities Programs & Services 309 30.6%
Falcon's Roost Cafeteria 702 69.4%
Financial Aid 705 69.7%
First Year Experience 727 71.9%
FLC Workshops at your High School 268 26.5%
Group Counseling Academic Planning Session 410 40.6%
Health & Wellness Services 2594 29.1%
Library 829 B82.0%
In-Person Orientation for New Students 471 46.6%
Online Orientation for New Students 761 75.3%
PASS — Program for Academic & Student Success 222 22.0%
SOAR Central 154 15.2%
Student Life (clubs, activities, student representation) 421 41.6%
Summer Bridge 193 19.1%
Tutoring 476 17.1%
Veterans Resource Center 174 17.2%
Welcome & Student Success Center 552 54.6%
4
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Services Supporting Student Success

Students were asked if there were any services and supports offered by the college that were a significant
support in the achievement of their academic goals. Many students (41%) reported that there were college
services and supports that significantly supported their academic achievement.

Table 4: Significant Services and Supports

# of Respondents % of
(n=962) Respondents
Yes 393 40.9%
No 569 59.1%

Students identified the services and supports that contributed to their success. Table 5 outlines the top services
and supports that students identified as contributing to their success (note that many students provided
multiple answers; the first three responses per student were included in analysis). The most frequently cited
support service were Counseling, Tutoring, EOPS/CARE, DSPS, and Financial Aid.

» The counseling department has been an integral part of my success at Folsom Lake College... gave me
confidence in my education plan and helped me finish my degree within 2 years of graduating high school

» After receiving assistance with my FAFSA on campus, the individual helping me took me to the EOPS/CARE
department and | am so appreciative to his help and the EOPS/CARE program.

*  CalWORKS has been one of the best programs supporting me in my acodemic success. Everyone that |'ve
worked with in the program has been incredibly knowledgeable and kind. I've always experienced a
feeling of being a top priority even during the busiest times for them during the semester.

= DSPSin particular because of their helpful advice regarding how best to communicate with my professors
obout my needs as a student with disabilities.

* Folsom Loke has already more than exceeded my hopes and expectations... there is always positive vibes,
inspiring atmosphere, and helpful staff. 1am thoroughly impressed and grateful.

» [library staff, particularly at the Research Desk, are extremely helpful, and are very good at pointing
students in the right direction.

* The reading and writing center have been phenomenal... in every way possible. | was supported to
achieve success from the very first day | joined the program.

Table 5: Top Services Supporting Student Success

# of Respondents
[n=391)

Counseling / Academic Advising 113
Tutoring Services 58
EOPS/CARE 49
DSPS 41
Financial Aid a3
Reading & Writing Center a3
Library 26
Career & Transfer Center 13
5
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Barriers to Student Success

Students were asked if they had experienced any significant barriers to achieving their academic goals. The
majority of students (72%) reported that they have not experienced any significant barriers to achieving their
academic goals.

Table 6: Experienced Barriers to Student Success

# of Respondents % of
(n=9B62) Respondents
Yes 268 27.9%
No 694 72.1%

Those students who did experience barriers to success were asked to describe the types of barriers they
experienced. The most frequently mentioned barrier was course scheduling, including the frequency of course
offerings, times and location of course offerings, the need to commute to other campuses to access needed
courses, and wait lists. Other significant barriers included personal financial hardship and difficulties accessing
financial aid, disability/health/mental health issues, inaccurate or inconsistent information from academic
counselors, and other life responsibilities (family, personal & work).

s [tis difficult to get the classes necessary fo stay on path with graduating. | have also gotten contradicting
advice from counselors that has added to some of my setbacks.

* There aren't a lot of online courses offered for the working professional.

* [ hove had a great amount of trouble with acquiring my financial aid this past year, and | had to drop out
of most of my classes due to the expense of them.

s | experience chronic insomnia ond severe migraines. After several days without sleep and while in
debilitating pain, | often must decide whether it is safe for me to drive to school and be active during that
day.

& [nconsistent work schedules have interfered with my ability to finish semesters in the past. | also was
involved in a severe motor vehicle accident that disabled me mid semester, hindering my ability to
continue my classes.

* | have had negative experiences with transphobic and homophobic professors where | feel they are
teaching wrong information and | have had to drop classes due to feeling unsafe and uncomfortable.

Table 7: Top Barriers to Success

# of Respondents

[(n=2386)
Course scheduling / Course availability a5
Financial hardship / Issues accessing Financial Aid 42
Disability / Health [ Mental Health issues 27
Inaccurate / Inconsistent academic counseling 26
Interactions with faculty 18
Work responsibilities 14
Family / Personal responsibilities 12
6
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Students who reported experiencing barriers to success were asked what they think the college could have done
to better support them in addressing those barriers. The most frequently mentioned suggestion to address
barriers was to increase course availability: more sections, more online courses, more hybrid courses, more
evening courses, change the dates/times that courses have been offered historically, and add weekend courses.
Students recommended that the college improve communications in areas like financial aid requirements,
transfer requirements, and marketing the wide variety of support services available. Students recommended
that academic counselors receive more training to improve the consistency of information they give students
and that faculty receive more training and evaluation to improve the guality of their teaching. Many students
commented on the need for improved customer service: more empathy and compassion when addressing
student needs and concerns, more patience in explaining regulations/requirements, and more flexibility in
addressing student needs. Several students indicated that there was nothing the college could have done to
address the barriers they experienced, as they were personal in nature.

* | believe the college could advertise for some of these services they provide because | didn't know that o
lot of these things were offered.

* (College guidance counseling that CARE and have resources to point students in right direction to help
them decide major and potential career options in that field. Even if they don't KNOW from experience
(how could they know everything!?), they could at least advise o website, test, group meeting, etc.

* Some kind of structured but limited absence forgiveness would be a godsend. | have been advised by a
counselor at D5PS that this is currently up to the discretion of the instructor, and while that may be
sufficient for when you get the flu, it is often insufficient or unreliable for chronic debilitating medical
issues.

* The Financial Aid Department could have initially outlined all of the information needed, and provided
occurate time frames for the process to be completed.

* Teachers should be evaluated by students and faculty to make sure that they are providing a well
balanced curriculum. | have had to drop various classes because the teachers were lethargic in their
ottitude and class presence. They are supposed to set the tone not the other way around. There are
teachers who actuolly make simple subjects more complicated and are vague about assignments.

* | would like to see more online classes available to students who have full time jobs which prevent them
from attending classes.

» | feel like there should be more organization, and a focus to help the students succeed, instead of
treating this as an "everyday job". | understand it is a job, for some, but at least show some emotion that
you want to be there for the students insteod of o paycheck. Also, more advertising of services provided.

Table 8: Suggestions to Address Barriers to Success

# of Respondents
[n=216)

Increase course availability 38

Training for academic counselors - Improve consistency 19

Increase financial aid access/availability 16

Improve communication 14

Training & evaluation of faculty - Improve quality of teaching 13

More empathy/compassion — Improve customer service 12
7
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Importance of Support Services

Students who used specific support services were asked how important the service was to their success at FLC.
The vast majority (78% or higher) of students reported that the services they used were somewhat or very
important to their success. The support services identified as most important to success were Financial Aid,
Counseling, DSPS, Library, EOPS, and Tutoring. The support services least important to success were CARE,
CalWORKS, SOAR Central, and the Falcon’s Roost Cafeteria.

Table 9. Importance of Support Services

# of Very Somewhat Not Very Not At All
Respondents  |mportant Important Important
Admissions & Records 826 64.8% 28.9% 5.1% 1.2%
Assessment 806 60.2% 29.5% 7.9% 2.4%
Bookstore 860 54.5% 31.9% 9.9% 3.7%
CARE — Coop Agencies Resources for Education 249 52.2% 28.1% 8.8% 10.8%
CalWORKS 278 57.9% 27.0% 5.8% 9.4%
Career & Transfer Services 668 68.6% 24.9% 3.7% 2.8%
College Police 635 62.4% 23.0% 8.0% 6.6%
Computer Labs 776 68.7% 23.7% 5.3% 2.3%
Counseling, Academic 829 76.6% 18.7% 3.1% 1.6%
DSPS — Disabled Students Programs & Services 350 75.7% 14.3% 3.4% 6.6%
“Early Alert” Program 314 53.2% 29.9% 9.9% 7.0%
EDC Reading or FLC Reading, Writing, Math Centers 553 67.5% 23.3% 5.8% 3.4%
EOPS — Extended Opportunities Programs & Services 319 73.0% 16.3% 5.6% 5.0%
Falcon's Roost Cafeteria 683 44.9% 35.3% 11.7% 8.1%
Financial Aid 695 83.6% 11.9% 2.4% 2.0%
First Year Experience 619 65.6% 23.9% 6.8% 3.7%
FLC Workshops at your High Schoaol 348 48.3% 29.6% 14.1% 8.0%
Group Counseling Academic Planning Session 460 49.3% 32.8% 11.3% 6.5%
Health & Wellness Services 382 59.2% 27.2% 8.4% 5.2%
Library 798 74.2% 21.8% 3.3% 0.8%
In-Person Orientation for New Students 503 53.1% 29.8% 11.3% 5.8%
Online Orientation for New Students 714 43.4% 34.5% 15.0% 7.1%
PASS — Program for Academic & Student Success 251 61.0% 24.7% B.4% 6.0%
SOAR Central 192 55.2% 25.5% 10.9% B.3%
Student Life (clubs, activities, student representation) 470 44.5% 35.7% 12.6% 7.2%
Summer Bridge 227 52.4% 31.3% 8.8% 7.5%
Tutoring 555 72.4% 20.9% 4.3% 2.3%
Veterans Resource Center 231 62.3% 23.4% 7.8% 6.5%
Welcome & Student Success Center 558 60.4% 30.3% 6.3% 3.0%
8
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Career & Transfer Center Services

Students were asked about their use of Career & Transfer Center Services. Fifty-five percent of students
reported using one or more of the center services. The most commaonly used service was Transfer Counseling.
Students were most likely to have heard about the Career & Transfer Center Services from academic counselors
and other faculty, friends, the college website, and posters or flyers.

Table 10: Use of Career & Transfer Center Services

# of Respondents % of all survey

using Services respondents

(n=483) using Services
Career Encounter Program 34 3.4%
Career Counseling 281 27.8%
Transfer Counseling 363 35.9%

Those students who used Career & Transfer Center Services were asked how helpful those services were in a
number of different areas. The vast majority (78% or higher) of students reported that the services they used
were somewhat or very helpful in meeting their career and transfer outcomes. The services identified as most
helpful were identifying steps required to transfer and identifying a college major.

Table 11. Helpfulness of Career & Transfer Center Services

f af Very Somewhat Not Very Not Helpful

Respondents Helpful Helpful Helpful At All
Identifying occupational interests 336 45.8% 41.4% B.0% 4.8%
Identifying a college major 354 49.7% 37.6% 9.0% 3.7%
Matching my values & interests with 335 46.6% 34.3% 14.0% 5.1%
potential careers
Identifying steps required to transfer 401 60.1% 29.4% 7.5% 3.0%
Connecting me with other student support 335 41.2% 37.0% 12.2% 9.6%
services

Students were asked to provide feedback to the Career & Transfer Center staff. The majority of the feedback
was positive, with students reporting high levels of satisfaction with the services received. Some students
reported problems with being able to schedule an appointment and some expressed frustration with counselors
who were not able to answer their specific questions about transfer and/or program requirements.

*  Planning out my future classes and how to achieve my goals for transferring was very useful. Being
a first year college student, | didn't know what the next classes | should take besides the obvious
next level writing and math. | didn't know a lot of the classes and programs that were offered.

& The workshops are a great resource but maybe not enough students know about them.

¢ it might be helpful to offer a seminar on what programs and resources are offered to get more
specific details than just a list.

e They seem to always welcome people in. Their support is outstanding, | only wish that they weren't
tucked in a corner - more people should be able to find them.

9



Financial Literacy Workshop Topics

The Financial Aid Department is planning workshops focused on building financial literacy skills and they asked
students about their interest in different workshop topics. Students reported a high level of interest in all the

workshop topics, with an average of 83% of students being very or somewhat interested in all the topics. The

subjects which highest levels interest were building a strong credit history, investing, and budgeting.

Table 12. Financial Literacy Workshops

# of Very Somewhat Not Very Mot
Respondents  |nterested  Interested  Interested  Interested

At all
Budgeting 655 53.1% 33.1% 8.1% 5.6%
Balancing a checkbook 613 41.6% 20.5% 17.6% 11.3%
Building a strong credit history 667 61.2% 26.8% 8.2% 3.7%
Personal identity & credit safety/fraud 668 49.9% 31.9% 12.6% 57%
Building a savings account 623 56.2% 27.4% 12.0% 4.3%
Managing credit cards 651 54.7% 28.9% 10.8% 57%
Pros & cons of student loans 668 57.5% 25.6% 10.3% 6.6%
Investing 693 57.3% 29.1% 8.8% 4.8%
Planning for retirement 687 57.6% 27.1% 10.8% 4.5%

Support for Learners

One of the primary goals of FLC's student support services is to help students feel connected to and engaged
with the college. The Community College Survey of Student Engagement (CCSSE) has developed five national
benchmarks to measure student engagement. The “Support for Learners” benchmark finds that students
perform better and are more satisfied at colleges that provide important support services, cultivate positive
relationships among groups on campus, and demonstrate committee to their success.

Table 13: Support for Learners

Student National FLC FLC
Satisfaction CCSSE CCSSE CCSSE
5
How much does this college emphasize each of the following? o1y | e | e | Mean
1= Very little, 2= Some, 3= Quite a bit, 4= Very much
Providing the support you need to help you succeed at this college. 3.26 3.06 3.06 2983
Encouraging contact among students from different economic, social, and 2.82 2.63 2.65 243
racial or ethnic backgrounds.
Helping you cope with your non-academic responsibilities {(work, family, 237 2.05 1.86 1.81
ate.)
Providing the support you need to thrive socially. 251 2.26 2.09 2.06
Providing the financial support you need to afford your education. 2.93 2.58 2.37 243
How aften do you use the following services at this college?
1= Rarely/Never, 2= Sometimes, 3= Often
Academic advising/planning 2.03 1.84 1.78 1.77
Career counseling 167 1.46 1.51 1.49
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The CCSSE “Support for Learners” benchmark questions were asked in this survey (see Table 13). In comparing
this survey data against the CCSSE 2016 national means and FLC 2016 and 2014 means shows increased levels of
student engagement across every area. The greatest increases were in financial support and support needed to
thrive socially.

Demographics

Students were asked a series of demographic questions. When compared to the college-wide demographics for
the entire FLC student body for the spring 2017 term, those participating in the survey were fairly representative
of the larger group. Survey respondents were much more likely to be female (68% vs. 54%), proportionally
similar in their ethnic/racial identity, somewhat more likely to be younger than college-wide averages, and
significantly more likely to be taking 12 units or more (45% vs. 36%).

Table 14: Gender

College-Wide

Comparison Data

Female 555 67.7% 54.3%
Male 250 30.5% 43.2%
Transgender 4 0.5% Option Not Available
Other 11 1.3% 2.5%

Table 15: Ethnic/Racial Identity

# of % of College-Wide
Respondents Respondents Comparison Data
(n=810)
African American 24 3.0% 3.9%
American Indian/ Alaska Native 13 1.6% 0.7%
Asian 101 12.5% 8.9%
Filipino 19 2.3% 1.7%
Hispanic/Latino 85 10.5% 18.7%
Multi-Ethnic 38 4.7% 6.2%
Pacific |slander & 0.7% 0.5%
White (non-Hispanic) 484 50.8% 57.5%
Other / Unknown 40 4.9% 1.7%
Table 16: Age

College-Wide

Comparison Data

19 or less 222 28.1% 22.7%
20-24 256 32.4% 38.2%
25-29 102 12.9% 14.2%
30-39 101 12.8% 12.4%
40-49 65 B.2% 6.9%
50-59 33 4.2% 3.9%
B0+ 10 13% 1.7%
11
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Table 17: Units Enrolled

#of % of College-Wide
Respondents Respondents Comparison Data
(n= 771}
Less than & units 106 13.7% 23.7%
6 to 11.99 units 290 37.6% 40.4%
12 or more units 381 49.4% 36.0%

There were some demographic questions asked in the survey that were worded differently that college-wide
variables, making a direct comparison to college-wide data less clear but likely still valuable. In the survey,
students were asked if they self-identify as being first generation, a foster youth, a person with a disability, or a
veteran. Significantly more survey respondents self-identified as foster youth (+1.4%), first generation (+2.3%)
and as a person with a disability (+4.4%). Survey respondents were somewhat more likely to have a primary
educational goal of earning a degree and then transferring (77% vs. 70%).

Table 18: Self-ldentify as Special Population

First Generation® 197 24.7% 22.4%
Foster Youth? 12 1.5% 0.1%
Person with a Disability® Bl 10.2% 5.8%
Veteran® 23 2.9% 2.4%

Table 19: Primary Educational Goal

# of % of College-\

Respondents Respondents Comparison
Data

Earn an AA or AS Degree and then transfer 588 77.0% 69.9%
Earn an AA or AS without transfer a5 12.4% 13.2%
Earn a Certificate 25 33% 3.7%
Developmental Education Classes (Basic Skills) 7 1.0% 1.0%
Maintain a license 4 0.5% 0.4%
Personal Development 19 2.5% nfa

Improve/add job skills 26 3.4% 2.1%

1 First Generation: Defined in this survey as first person in immediate family to attend college. Defined in college-wide data as
calculation of highest level of education achieved by each parent -- if neither parents has at least "some college”, then the student is
considered to be first generation.

? Foster Youth: Defined in this survey as self-identifies as foster youth or former foster youth. Defined in college-wide data as assessed
and made eligible for foster youth services.

3 Person with Disability: Defined in the survey as self-identifies as a person with a disability. Defined in college-wide data as assessed
and made eligible for DSPS services.

*Veteran: Defined in this survey as self-identifies as veteran. Defined in college-wide data as assessed and made eligible for veterans
Services.

12
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The remaining demographic survey questions do not directly correlate to existing college-wide data, so there is
no comparison data available. Student were asked at what campus they take most of their classes. The majority
of students take most of their classes at FLC Main (62%), followed by RCC (17%), and EDC (14%). Seven percent
of students reported taking most of their classes at other LRCCCD colleges or online. Students were asked when
they take the majority of courses. Students reported that they are mostly likely to take their courses during the
day (B65%). The majority of survey respondents (74%) were in the first or second year of enrollment at FLC.

Table 20: Primary Campus

# of Respondents % of
[n=804) Respondents
EDC: El Dorado Center 110 13.7%
FLC: Main Campus- Folsom 501 62.3%
RCC: Rancho Cordova Center 134 16.7%
Other 59 7.3%

Table 21: Primary Schedule

# of Respondents % of
[n=804) Respondents
Day Classes 520 64.8%
Evening Classes 165 20.6%
Online Classes 117 14.6%

Table 22: Length of Time at FLC

# of Respondents % of
[n=804) Respondents
This is my first semester 165 20.5%
This is my second semester 216 26.9%
2" year 212 26.4%
3 year 113 14.0%
4" year or more a8 12.2%

Student were asked what sources of income they use to pay for their tuition and living expenses (see Table 23).
The primary sources of income used were personal savings (62%), the BOG Waiver (61%), and
parent/spouse/significant other's income or savings (58%). Students were least likely to use employer
contributions, federal student loans, or other grants or scholarships.

They survey asked students a series of questions related to their financial stability (see Table 24). Fifty-four
percent of students report that they somewhat or strongly agree with the statement “I have enough money to
manage my monthly expenses”. Financial obstacles limit participation in college activities for 55% of students.
Work responsibilities interfere with college/academic responsibilities for 56% of students. Thirty-nine percent
of students have considered dropping out of college for financial reasons.

13
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Table 23: Sources Used to Pay Tuition & Living Expenses

# of Major Minor Not a
Respondents Source Source Source
My own savings 783 31.0% 30.5% 38.4%
My own income from a part-time job 784 33.8% 21.9% 44.3%
My own income from a full-time job 767 27.5% 11.0% 61.5%
{or multiple part-time jobs)
Parent or spouse / Significant other’s 794 40.9% 17.0% 42.1%
incomefsavings
Employer contributions 770 4.0% 4.5% 91.4%
BOG Waiver 790 55.3% 5.9% 38.7%
Pell Grant 775 27.2% 4.3% 68.5%
Other Grants or Scholarships 768 14.5% 7.4% 78.1%
Federal Student Loan 765 12.9% 3.5% 83.5%

Table 24: Financial Stability

# of Strongly Somew Meutral

Respondents Agree Agree

I have enough money to manage my
monthly expenses.

My work responsibilities interfere with 662 28.1% 28.2% 24.6% 10.4% 8.6%
my college/academic responsibilities.
Financial obstacles limit my 710 28.7% 26.6% 19.0% 12.0% 13.7%
participation in college activities.
I have considered dropping out of 716 20.3% 17.7% 13.7% 9.6% 38.7%
college for financial reasons.

Students were asked a series of questions related to their access to housing, food, medical care, and
transportation. The majority of students (75% or more) reported “always” having access to all the resources.
Resources that students were most likely to report having only “sometimes, rarely, or never” were access to
healthy food (25%), access to medical care when needed (22%), access to reliable transportation (21%), access
to health insurance coverage (20%), and access to stable/permanent housing [17%).

Table 25: Access to Resources

# of Always Sometimes Rarely
Respondents

| have stable/permanent housing. 796 B3.4% 12.2% 1.8% 2.6%
I have access to healthy food. 796 74.6% 22.1% 2.9% 0.4%
I have access to enough food to 794 80.7% 16.8% 2.3% 0.3%
maintain good health.

I have health insurance coverage. 796 80.3% 12.6% 3.0% 4.1%
I have access to medical care when 795 78.2% 16.2% 2.3% 3.3%
needed.

| have access to reliable transportation 797 78.9% 18.2% 1.9% 1.0%

14
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Reference 17: WSSC Shelter in Place Plan/ Evening Coverage

Shelter In Place Procedures
Library/WSSC

Shelter in place is a precaution aimed to keep you safe while remaining indoors. It means
selecting a small, interior room, with no or few windows, and taking refuge there until given the
“all clear” by authorities. As most of our students are adults, they are free to leave at will;
however, they must be told that if they leave the secure area, they will not be let back in.
Additionally, opening the door to any secure area should be done with an abundance of caution
as determined by the specific situation. Someone wishing to leave may need to wait if an
immediate threat is nearby.

In the event of a shelter in place alert, and where no immediate threat is seen or heard, escort
students and any other individuals in the WS5C and Library as quickly, calmly and orderly as
possible. If possible, put on the ACES vest to provide people with a clear view of who they need
to follow.

Lock library entrance door

Close and secure key lockbox

Close and lock all doors leading to shelter foom

Secure door with device

Close window shades and turn off lights

Move any furniture, tables, book or equipment to secure the area or provide a barrier as
needed

Tell everyone to silence their cell phones, remain calm, and sit or lie down on the floor
Move away from outside doors and windows.
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Reference 18: Spring 2016 FLEX Schedule

hedul lan
Tuesday, January 12,2016
9:00am - 12:00noon
Rancho Cordova Center RCC Staff Rancho Cordova Center
Faculty Open Orientation
Wednesday, January 13, 2016
L D § s U
10:30am - 12:00nocon
Fostering Diversity in Online/ |Buch Online
On-campus Classes
Stories Art Can Tell Mirmobiny Cypress Hall
room FL2-157
1:00pm - 2:30pm
Truth About Student Success | Dixon Aspen Hall room FLI-204
and Support Program (S55P)
1:00pm - 4:00pm
Rancho Cordova Center RCC Staff Rancho Cordova Center
Faculty Open Orientation
Hiring Committee Training Senecal Cypress Hall
room FL2-211
Thursday, January 14, 2016
9:00am - 10:30am
DL for Beginners Dowell Aspen Hall room FLI-35
Creating Graphs Using McFaul Lilac Hall room FL5-109
TestGen Software
Faculty Hiring Manual Update | Cox Aspen Hall room FLI-7
9:00am - 12:00noon
Rancho Cordova Center RCC Staff Rancho Cordova Center

Faculty Open Orientation

9:00am - 3:00pm

Inmate Education

Harrell, Hopkins, Latter

Aspen Hall room FLI-207
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Thur nuary 14, 201 ntin
10:30am - 12:00ncon
Los Rios District Nutrition Giordano Aspen Hall room FLI-104
Department Meeting
Stereotype Threat Dixon Aspen Hall room FLI-204
FLC Online Educators Dowell Aspen Hall room FLI-08
Academic Senate President, Lopez Cypress Hall
One Year Later room FL2-157
12:00noon - 1:00pm
Classroom Crisis Safety Plan | Macias-Perez, Broussard | Cypress Hall
room FL2-153
1:00pm - 2:30pm
Technology Trends and the Dowell Aspen Hall room FLI-35
Future of Education
MNeuro Diversity and Disability | Dillon, McHargue, Piskun, | Aspen Hall
Q&A Roberge*Wong room FLI1-204
Cybernetic Apocalypse Ross Aspen Hall room FLI-07
MNew Faculty Panel: Mew Faculty Members Aspen Hall room FLI-08
Impressions and Insights
2:30pm - 4:00pm
“Super Meeting” Basics Repetto Lilac Hall room FL5-209
Interactive Workshop
Training for Science Center: Abraham, MacLean, Oberth, | FL2-234
Tucoring and Science |As Raskin, R.ogers,W‘ada Cypress Hall room
The Mind of the Spanish Macias-Perez FL2-153
Speaking American Cypress Hall room
D2L Intermediate Dowell Aspen Hall room FLI-35
4:00pm - 5:30pm
The President’s Forum Rosenthal Aspen Hall room FLI-08
5:00pm - 7:00pm
ARTt Boylan Aspen Hall room FLI-20
(Adjunct Round Table talks) {Community Room)
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Reference 19: Campus Climate Survey

2018 Campus Climate Survey
Summary Report: Employees

Survey Design

Folsom Lake College surveyed employees to solicit feedback regarding the campus climate. For the purposes of
this survey, campus climate was defined as the current attitudes, behaviors, and standards of faculty, staff,
administrators, and students concerning the access for, inclusion of, and level of respect for individual and group
needs, abilities and potential. The survey was administered online through the Office of Institutional Research
via SurveyMonkey. The survey link was emailed to all FLC employees, followed by two reminder emails.

s Dates Administered: February9, 2018 = March 5, 2018
& Total Survey Responses: 174

Overview

This report provides a summary of the campus climate survey questions and responses. Given that the survey
design did not include a random sampling of survey participants, it is not appropriate to generalize the survey
results to the entire FLC employee population. However, the demographic features of the students who
participated in the survey closely mirror the overall student population demographics, so we feel confident that
information gathered through this survey well represents the opinions of FLC employees.

Campus Climate - Identified Strengths:
*  91%: feel the type of work they do on most days is personally rewarding
86%: feel proud to work at FLC
81%: feel that FLC promotes excellent employee-student relationships
78%: feel comfortable with the climate in their department / work unit
79%: feel comfortable with the climate of their primary work site
Compared to previous Climate Survey results, more employees felt that FLC now practices open
communication, provides adequate training and professional development, and has up-to-date
objectives

Campus Climate - Areas to Address:
& 40%: have seripusly considering leaving FLC within the past year
30%: experienced exclusionary, intimidating, offensive, and/or hostile behavior at FLC in the past year
30%: feel unsafe expressing opinions without fear of consequences or retribution
28%: feel that they don't have adequate opportunities for advancement

Compared to previous Climate Survey results, fewer employees were comfortable with the overall
campus climate

s Position and Philosophical / Religious / Political views were increasingly cited as reasons for discomfort
or exclusion
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Overall Campus Climate
Employees were asked a series of questions about their perception of the campus climate. The majority of
respondents (68%) reported being very or somewhat comfortable with the campus climate overall, and 10% of

respondents reported being somewhat or very uncomfortable. A larger portion of employees reported being
comfortable with the climate in their department or work unit (78%). When asked whether they had considered

leaving Folsom Lake College, 60% of respondents said, “No.”

Figure 1. Overall comfort levels by location
H
on.nr comfortable are you with the campus 20% 0%
climate at Folsom Lake College? (n=173)
Hiow mmmble are you \!wlh the climate at 28% 9%  10%
your primary work site? (n=173)
How comfortable are you with the climate in _ .
your department / work unit? (n=173) - I‘

0% 10% 20% 30% 40% 50% 60% 70% BO0% 90% 100%

How comfortabie are you with How comfortable are you with How comfortable are you with

the climate in your the climate at your primary  the campus climate at Folsom
department / work unit? work site? (n=173) Lake College? (n=173)
(n=173)

M Very Comfortable 56.1% 51.4% 37.6%
» Somewhat Comfortable 22.0% 27.7% 30.1%
Meutral 7.5% B.7% 19.7%
Somewhat Uncomfortable 11.6% 10.4% B.7%

= Very Uncomfortable 2.3% 1.2% 1.2%
0.6% 0.6% 2.9%

u Other

Figure 2. In the past year, have you seriously considered leaving Folsom Lake College?

YES

(n=171)
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Employee Comments: Campus Climate

On climate comfort: Employee comments on comfort level most frequently addressed support (or lack of
support) from management and workload fatigue.

Example feedback:

*  “Admin do not recognize foculty concerns or odhere to worklood agreements.”

*  “Treally don't know what the implicotion is of ‘comfortable.’ | feel safe and am inspired by my colleagues but the changes we are
going through due primarily to outside sources are stressful.”™

e “We hove o two culture community with the full time faculty and mast (not all) of "monagement” NOT understanding the
support that 2/3's of the focuity who teach half of the courses need. Some full time facuity also feel alienated from any positive
campus culture.”

=  “lrotate in and out of all three sites. | love all three sites. Depending on who s department chair and who the dean is in any
given semester -- | may feel (outside of the classroomy) like | am not oppreciated or understood by maost (not all) of the full-time
faculty. | da very much appreciate the clossified staff. They are amazing!™

On leaving FLC: For employees who said they have considered leaving FLC, the top comments given were about
difficulties as a part-time employee, feeling a lack of support, having inadeguate pay, or disagreeing with
management. Other reasons given included discomfort with the climate, heavy workload, and too heavy of a
commute.

Example feedback:

« "It is hard not knowing if you will be assigned any FTE for the next semester until past the midpoint of the current semester. At
time it feels as if it's a big secret that anly a few have o hold of. If we could be told eariier it would take o lot of part timer's
anxiety every semester.”

*  “lpve FLC and would like nothing more than to work for and serve the students/foculty/ond employees of FLC. Unfortunately as
a Temp. |am limited to the 110 days and am forced to find more permanent employment elsewhere.”

*  “Not to leave, but to look for work to supplement income. Our wages have lost a great deol of ground to the local econamy since
2008, to the extent o veteran professor con't afford o 2-bedroom apartment in EDH/Folsom without working overload and/or
summer schoal.”

«  “Becguse | have not felt supported and hove seen my co-worker unsupported and bullied.”

«  “Seriously may be too strong of o word but | do watch job openings. | would Nke to stay here but | would also like to feel more
supported and valued.™

*  “Iwould rather get paid mare in line with the comparable positions outside LRCCD."

*  “It's hard to keep slogging through the same things with little change in our climate. Other colleges seem to hove o much
broader vision and are willing to work for change.”

«  “Na, but | have considered retiring earlier than | ariginally plonned. The worklood overlood issue is o serious problem.”
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Exclusionary, Intimidating, Offensive, and/or Hostile Behavior

Employees were asked if they had personally experienced any exclusionary, intimidating, offensive, and/or
hostile behavior at FLC in the past year (e.g. shunned, ignored, bullied, harassed, etc.). A total of 30% of
respondents reported experiencing untoward behaviors within the past year. Of those experiencing untoward
behaviors (n=51), 49% reported that the experience interfered with their ability to work.

Figure 3. In the past year, have you personally experienced any exclusionary, intimidating,
offensive, and/or hostile behavior at FLC?

m Mo

® Yes, but it did not interfere with my ability to work

Yes, and the experience interfered with my ability to work

(n=169)

Figure 4. How did you experience this behavior?*

| felt | was deliberately ignored, excluded and/or isolated. _ 61%
| felt intimidated/ buliied. | -:::
I was the target of derogatory verbal remarks. || NN 27
| felt singled out as the spokesperson for my identity group. _ 22%
|'was the victim of derogatory emails, texts, posts, etc. [ 12%
| feared for my physical safety. - B¥%
| received derogatory written comments. - 6%
I 'was the target of stalking. [ 4%
| was the target of graffiti / vandalism. I 2%
other | 22
0% 20% 40% 60% B0% 100%

[n=49) *Respondents were encouraged to select all answers that applied. Percentage totals may exceed 100%.
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Figure 5. What do you believe the experience was based upon and how often did it happen?

& Very Often = Often Sometimes = Seldom Newver

Position (staff; faculty; admin) (n=37) 11% - 27%
Philosophical / Political / Religious views (n=33) 15% - 36%
Age (n=33) 18% 27% % a2%
Gender identity / Expression (n=35) 20% _ 43%
Ethnicity / Race (n=34) 2% | 5% aa%
Ancestry (n=31) 10% - 58%
Socioeconomic status (n=31) E 16% - 61%
pisabity (n=30) T 10% [N 70%
Sexual orientation (n=28) ﬁ ‘m- T1%

Military / Veteran status (n=28) - 89%

Don't know (n=30) = 20% - 53%

0% 10%  20%  30%  40%  50% 60%  T0%  BO%  S0%  100%

Position
Gender Philosophical
B Military [ Saxual Socioeconom (staff;
Don't know Vetaran orlentation Disability e status Ancestry Ethnicity / ~ identity / Age (n=33) { Political / faculty;
{m=30) (n=30) [n=31) Race (n=34) Expression Religious
status (n=28) (m=28) [n=31) admin]
[n=35) wiews (n=33)
[m=37)
Very Often 13.3% 0.0% 3.6% 3.3% 3.2% 6.5% 11.8% 2.9% 0.0% 18.2% 27.0%
Often 33% 0l 0.0% ouo%e 6.5% 12.9% 17.7% 14.3% 18.2% 18.2% 24.3%
Sometimes 20.0% i T1% 10.0% 16.1% 9.7% 11.8% 20.0% 27.3% 15.2% 108%
Seldom 10.0% 10.7% 17.9% 16.7% 12.9% 12.9% 14.7% 20.0% 12.1% 12.1% 108%
Mever 53.3% BO.3% 71.4% T0.0% B1.3% SE.1% 44 1% 42 9% 42.4% 36.4% 2T.0%

When asked how often the behavior happened, employees most frequently reported that these experiences
happened seldom or never. Attributes employee respondents more frequently reported as the basis of negative
experiences (Very Often or Often) included position (51%), philosophical / political / religious views (36%), or
ethnicity / race (30%).
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Figure 6. Where did this experience occur?

On campus, not in a classraom, lab or office
In a classroom or lab

Off campus

On social networking sites

Other

I, 710
I 20

B

[

I 22

[n=45)

Figure 7. Who/what was the source of this experience?

Faculty (full-time)
Administrator
Classified staff
Student

Faculty [part-time)
Other

I 6%
I, 237
G}
I 16%

I 115

I 145

(n=44)

Figure 8. Did a Folsom Lake College faculty or staff member witness this behavior and try to

intervene?

Someone from FLC witnessed, but did not intervene
A person with greater authority was the source

Mo one from FLC witnessed the behavior

Yes, a peer (colleague or co-worker] intervened
Someone from FLC intervened after | reported it
Yes, a student intervened

Yes, a proper authority intervened

Other

I 4o
I 10
I 193
I 14
I 14
B
0%
I 145
(n=43)

Employees who experienced exclusionary, intimidating, offensive, or hostile behavior most frequently reported

that it occurred on campus, but outside of the classroom (71%), that either a full-time faculty member or
administrator was the source (46% and 43%, respectively), and that someone had witnessed the behavior, but

did not intervene (49%). Respondents who said that someone at FLC intervened to help were in the minority

(14% peer intervention; 2% student intervention).
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Figure 9. Within the last 5 years, have you experienced unwanted sexual contact at FLC?

E Mo
W Yes

W Decline to State

e {n=164)

Most respondents (97%) said that they had not experienced unwanted sexual contact while at FLC, however a
small percentage (2%) said that they had experienced this. A smaller portion (1%) declined to say.

Employees were also asked whether they had observed or witnessed any exclusionary, intimidating, offensive or
hostile behavior directed towards someone else. A total of 36% of respondents said that they had observed such
behavior within the past year. Attributes students more frequently reported as the basis of the observed
behavior (happening Very Often or Often) included philosophical / political / religious views (44%) and position
(41%).

Figure 10. Within the past year, have you observed any conduct or communications directed toward
another person or group of people at Folsom Lake College, that you believe has created an
exclusionary, intimidating, offensive, and/or hostile learning environment?

B No

H Yes

0% 10% i 30% 405 50% 605 T0% B0% S0% 100%

[n=162)
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Figure 11. What do you believe the conduct you witnessed was based upon and how often did it
happen?

® Very Often = Often Sometimes = Seldom NfA

Position (staff; faculty; admin) (n=46) m 33% - 17%

Philosophical / Political / Religious views [n=41) 27% 2% 34%
Gender identity / Expression (n=42) m Tl x5 57%

Ethnicity / Race (n=42)

Age (n=43)

Socioeconomic status (n=42) I 24% - 55%

pisability (n=43) ||| 1% SR 56%

Sexual orientation (n=43) I 16% - 56%

Ancestry (n=42) Im 17% . 62%
Military / Veteran status (n=39) I _ 69%
Don't know (n=22) m 14% 73%

0% 10% 20% 30% 40% 50% 60% 70% B80% 90% 100%

Position

Military / Gender  Philosophica 3

Don't know  Weteran Ancastry Senal Disabhlity nt e Ethnicity /  identity [ 1/ Political / (staf;

orientation mic status | Age (n=43) faculty;

{n=22) status (m=42) X (n=43) Race (n=42) Expression  Religious

n=39) (=43} (n=42) in=A2) |views [n=ay) 29MIM

[ [n=45)

Wery Often 9.1% Ui 2.4% 23% 13% 2.4% A% 7.1% 9.5% 17.1% 15.2%
Often 46% 2 6% 11.9% 9.3% 11.6% 9.5% 9.3% 16.7% 14.3% 26.8% 26.1%
Sometimes | 13.6% 265 16.7% 16.3% 14.0% 138% 25.6% 21.4% 14.3% 22.0% 6%

Seldom 0.0% 25.6% 1% 16.3% 16.3% 9.5% 9.3% 4.8% 4.8% 0uo% BT%
NiA 127% 69.2% 61.9% S5.8% 55.8% S4.8% 51.2% 50.0% 57 1% 340% 17.4%

9
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Employee Comments: Exclusionary, Intimidating, Offensive, and /or Hostile Behavior

Employee comments about experiences with exclusionary, offensive, or hostile behavior frequently mentioned
communication issues, lack of support, and discomfort with the political climate. Some respondents mentioned
feeling bullied, unappreciated, or facing poor treatment due to their position or employment status.

Example feedback:
»  “Communicotions up the chain of command in the Instructional area are mastly ignored until an obsolute crisis occurs, and then
Just the symptoms are addressed and not the root of the problem.”

*  “Unconscious bias leads to derogatory remarks, bullying ond so on even if the speaker is not apparently targeting a specific
person - or the speaker hides behind lock of awareness of their targets protected closs ond makes comments as if they do not
know they are hurtful.”

»  “Political opinions need to be kept out of the woark place, no matter stance.”
- “Felt like | had to defend my purpose on campus.”™
- “Temporary vs. Permanent employment status”™

»  “The behavior is never hostile. When you have an issue, or try to request changes or funding, you are mostly ignored. Sometimes
your communication is addressed but not until you have inftiated MANY communications and/or your representatives have
[finally stepped in. We spend so much time on planning; however, we never get a summary to show the ocutcomes of the
decislons mode.”

- “Everyone is ofroid to intervene or report.”

»  “Everyone wants to teach in an enviranment in which their experience is valued and considered. Administrators in porticulor
should be enabling teachers, all of them, to do the best job possible. Heads of department should be communicative, all of them.
1 find this environment at FLC to be extremely frustrating, and it is entirely unnecessory. Stop treating adjunct foculty like second
class citizens.”

»  “Conservative viewpoints are ostracized in academio.”

10
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Perceptions of Diversity, Inclusion & Respect

Employees were asked a series of questions relating to diversity, inclusion, and respect at Folsom Lake College.
Questions asked respondents to rate how often they believe different forms of intolerance occur, how
respectfully individuals from wvarious identity groups are treated, as well as what sort of impact they believe

various interventions have on campus climate.

Figure 12. How do you believe each of the following affects the climate at Folsom Lake College?

w Positive Infleence = Neutral / Mo Influence = Negative Influence w Don't know / Unsure = N/A; Mot currently Awailable

among students. (n=151)

Increasing opportunities for cross-cultural dialogue 72% 17% I'I
between faculty, staff, and students. (n=153) =

Increasing the di ity of the facul d staff.

ing the diversity of the faculty and s 7% 21% 3_
(n=152)

Incorporating issues of diversity and cross-cultural

competence more effectively into the curriculum. “ 21% 1.
{n=152)
(n=152) o 0%

Providing diversity training for staff. (n=153) 67% 15% 3.

Providing diversity training for faculty. (n=152) 68% 13%

Providing a person to address student complaints 7% 2% _l

of classroom inequity. (n=152)

ST———— -

D%  10% 20% 30% 40% 50% 60% 70% BO% 90% 100%

Incorparating Increasing

Providing a Issues of opportunities Increasing
person to diversity and ppa opportunities
Providing Providing Increasing the  for cross-
address Providing Increasing the| cross-cultural for cross-
diversity diversity diversity of cultural
student diversity diversity of = competance cultural
training for training for the faculty dialogue
complaints of training for ~ the student maore dialogue
suderts. classroom Faculty. staff. (n=153) body. (n=152) effectivel endsialt. hetwsen aman|
{n=154) [n=152) U o ely (n=152)  faculty, staff, &
Inequity. into the students.
and students.
{n=152) curriculum. [n=151)
(n=153)
[n=152)

& Positive Influence 63.0% 56.6% BE.A4% B7.3% B6.5% B4.5% BB.5% T19% 755%
Neutral / Mo Influence 13 6% 22.4% 132% 15.0% 19.7% 211% 21.1% 17.0% 14.6%
Negative Influence 33% 20% 33% 33% 26% 16% 33% 1.3% 0.0%

® Don't know / Unsure 14.9% 18.4% 145% 14.4% 10.5% 118% 9.2% B.5% 9.3%

W fA; Not currently Avallable 52% 0.7% 0.7% 0.0% 0% 0.0% 0.0% 1.3% 0.7%
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Figure 12. How often do the following intolerant attitudes occur at Folsom Lake College?

® Very Often  m Often Sometimes = Seldom Never m Don't Know

Classism (n=152) |EA 5% | 16% | 9% 34%
ageism (n=153) [[JIEEE 27% TR
Sexism (n=150) I 15% 23% | 19| 1 29%
Religious Intalerance (n=153) I 8% | 1% 1%
Racism (n=153) l 26% 12%
Bias against non-native English speakers (n=153) . 23%
Homaophobia (n=152) Im 22%
Bias against immigrants (n=152) I 18%
Transphobia (n=152) [JEE30 1e% SR 1% 43%
Ableism (n=153) Im 15% _ 19% 30%

O 10% 20% 30% 40% 50% 60% 7TO0% 80% 90% 100%

30%

&
R
[
wn
s
4

Bias against
Ablelsm Transphobla Hias agam;t Homophobla naEn-nlat':ve Racism | H;:;lglnus Sexism Agelsm Classism
(n=153} {n=152) '";:’_'f;’} {n=152) Sp'::;‘m (n=153) “In:'l':;“ {n=150) {n=153) {n=152}
[n=153)
Wery Often 13% 33% 33% 33% 13% 33% 5.2% 33% 33% 7.2%
Often 5.9% 7.2% 7.95% BE% TE% 6.5% 14.4% 14.7% 11.1% B.6%
Sometimas 15006 18.4% 17.8% 21.7% 220% 25.5% 17.7% P 26.8% 250%
Seldom 24 8% 15.1% 22.4% 18.4% 20.3% 20.3% 17.0% 18.7% 19.6% 158%
Mever 1908 12.5% 13.8% 125% 11.1% 11.8% 12.4% 12.0% 93% 9.2%
Don't Know 34.0% 43.4% 34.9% 355% 34.6% 32.7% 333% 28.7% 30.1% 34.3%

A majority of respondents felt that intolerant attitudes occur either Seldom or Never at Folsom Lake College, or
they reported that they Don’t Know. Types of intolerance reported as occurring most frequently (Very Often or
Often) included religious intolerance (20%), sexism (18%), classism (16%), and ageism (14%).
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Figure 13. How respectful do you believe the climate at Folsom Lake College is for members of the

following racial or ethnic groups?

m Very Respectful m Somewhat Respectful Meutral Somewhat Disrespectful m\Very Disrespectful

—y - | - B

encercs) NI

Filipine (n=146) a1% “ 33% 4s|

Multi-Ethnic (n=147) a2% m 33% ml

Pacific Islander or Native Hawaiian (n=147) “ 18% 35% 4!6'
American Indian or Alaskan Native (n=147) “ 35% 6% I
Hispanic or Latino (n=147) 0% “ 30% 7% I

Black or African American (n=148) 26% 12% I

Middle Eastern (n=148) m 30% 9% .

0% 10% 20% 30% 40% 50% 60% T0%  BON 90% 100%

American Pacific
Black or

Middle African Hispanic or Indian or Islander or MUH.I Filipino Asian White

Eastern American Latino Alaskan MNative Ethnic (n=146) (n=148) (n=146)

(n=148) {n—l;&} (n=147)  Native  Hawailan (n=147)

B (n=147) (n=147)

Very Respectful 37.2% 41.9% 40.1% 43.5% 41.5% 42.2% 41.1% 43.9% 57.5%
Somewhat Respectful 19.6% 18.2% 20.4% 12.9% 17.7% 19.1% 21.2% 20.3% 18.5%
Neutral 30.4% 25.7% 29.9% 34.7% 35.4% 32.7% 32.9% 31.1% 19.2%
Somewhat Disrespectful B.8% 11.5% 6.8% 6.1% 4.1% 4.1% 4.1% 3.4% 3.4%
Very Disrespectful 4.1% 2.7% 2.7% 2.7% 1.4% 2.0% 0.7% 1.4% 1.4%

Respondents rated White individuals as receiving the highest levels of respect at FLC (76% Very Respectful or
Somewhat Respectful). Racial or ethnic groups with the lowest combined ratings were Middle Eastern (57%),
American Indian or Alaskan Native (57%), Black or African American (60%), and Hispanic or Latino (60%). The
racial or ethnic group who received the highest Somewhat Disrespectful or Very Disrespectful ratings was Black
or African American (14%).
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Figure 14. How respectful do you believe the climate at Folsom Lake College is for members of the

following identity groups?

m Very Respectful »m Somewhat Respectful

Males (n=144)

Veterans (n=140)

Fernales (n=144)

High income individuals (n=138)

Individuale with physical disabilities (n=142)
Individuals with liberal political views (n=141)
Individuals with learning disabilities (n=142)
Parents (n=141})

Christians (n=141)

Current or former foster youth (n=139)

LGEO+ (n=143)

Underweight individuals (n=141)

Individuals with moderate or independent political views (n=141)
Immigrants (n=141)

Transgender or Gender non-conforming (n=143)
Man-religious individuals (n=140)

Low income individuals (n=141)

MNon-Christians (n=141)

Individuals in poverty or experiencing homelessness (n=140)
Overweight individuals (n=141)

Individuals with psychological health issues (n=142)

Individuals with conservative political views (n=141)

Neutral

0%

Somewhat Disrespectful m Very Disrespectful

TR T 0%

1% 1
33% 18% 6%
L asx | 20%  BEECLINNED
6% 4%
BT T 5% o
n% 9% |
BTN %
T % exll
| 3% [ 20% 4s% a%
IETE T 31% 9% |l
28% | 20% | 50% 1%
40% 7% |
L 3% | 2s% | 33% Y |
EEETEENEETE o ux
aa% |
% %l
18% 0% 1% [}
26% 3% 16% [l
| 23% | 22% | a0% 13% ||
23% 30% 17% i
w% % ETE
20% 40% B0% 80% 100%

Among other identity groups, Veterans received the highest combined Very Respectful and Somewhat Respectful
ratings (82%), while individuals with conservative political views received the lowest ratings (44%).
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Employee Comments: Diversity, Inclusion & Respect

Many employees who commented about intolerance or bias at FLC stated that they had never personally
witnessed intolerance. Other topics that respondents commented on included leadership, politics, and training
needs. It is important to note that all employees answered this series of questions, in contrast to the items on
personal or witnessed behaviors, which were only asked of respondents who had already reported personally
experiencing or witnessing something offensive.

Example feedback:

=  “Srrong leadership that promotes and supports equity and social fustice Is essentiol for o positive ond safe campus climate.”

- “I am more concerned obout administrator and instructor competency than | am about how diverse we are. Diversity should not
outwelgh the ability to do the fob well.”

= ‘“Mandatory training regording bullying for anyone who supervises anyone else or is in a position to direct them to do things.”

= I feel like the definition of diversity here is bosed on culture or roce. increasing diversity of faculty and staff or student body
feels irrelevant. We are a community college with all walks of life. What needs to happen is o conversation of occeptance and
ocknowledgement.”

= CIf there s intolerant attitudes occuring, | have not witnessed any.”

. “Increasing diversity is good but we need to look at different kinds of diversity besides the protected classes. What we need mast
is to open minds. There are far too many people who feel their opinion is mare important than others because they have o
degree or o committee titie.”

. “Bias based on political affiliations VERY OFTEN"
= My interaction with students has been very positive, | have found most students to be very respective and inclusive.”

. “We moy not understand the needs of some of these groups. | learn o lot from my Veterans.”
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Satisfaction with Folsom Lake College

Employees were asked generally how satisfied they are working at Folsom Lake College, and whether they are
proud to say they are an employee of the college. Following this they were asked to respond to a series of value
statements relating to the effectiveness of the college and the overall work experience here.

Figure 16. Pride and satisfaction

I am proud to say | work at Folsom Lake College.
(n=153)

B Strongly Agree W Agree Neutral Disagree  ®Strongly Disagree

How satisfied are you working at Folsom Lake
Caollege? (n=153)

5% 9%

® Very Satisfied m Somewhat Satisfied Neutral Somewhat Dissatisfied  w Very Dissatisfied

A large majority of employee respondents either agreed or strongly agreed (86%) that they feel proud to work at
Folsom Lake College. Similarly, a majority of employees also reported being either satisfied or very satisfied
(86%) working here, however a portion (9%) felt at least somewhat dissatisfied.
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Figure 16. To what extent are you satisfied FLC is meeting these value statements?

w Very Satisfied w Somewhat Satisfled Neutral Somewhat Dissatisfied m Strongly Dissatisfied

i (I - |

Mo e o TR > > &

FLC treats students as its top priority. (n=151) ““ 7% 14% H

There is a spirit uf;fzn;ﬁﬂ:{;nd cooperation at “ 11% 16% E

FLC involves Ilsle:::lea-y:le;igwn;:lannlng for the “ 15% 12%

The leadership of FLC has a clear sense of purpose. 19% 8%
{n=150])

Employee suggis.:lllzr;se-a{::u;:; to improve our ““ 23% 13% 10%

0% 10% 20% 30% 40% 50% 60% 70% BO% 90% 100%

The goals and FLC Promaotes

Employes
- eilnl:r e The leadership of FLC involves its  There ks a spirit of FLC treats objectives of FLC excallent
wggt’ N FLChas aclear = employeesin | teamworkand =~ studentsasits  are consistent employee-
- our?;ﬂ;”en“ sense of purpose. . planning for the  cooperation at top priority. with its mission student
(n=1s U['Ig | (n=150) future. (n=150) FLC. (n=150) {n=151) and values. relationships.
e {n=150} {n=150)
Wery Satisfled 207 27.3% 27.3% 313% 33.1% 3B TR 380
Somewhat Satisfied 333% 32.7% 36.0% 32.7% 40.4% 27.3% 427%
Meutral 22 7% 18.7% 14.7% 11.3% B.6% 18.7% 10.7%
Somewhat Dissatisfied 133% B.0% 12.0% 16.0% 13.9% 10.7% 3%
Strongly Dissatisfied 1005 13.3% 10.0% B.T% B 4.7% 13%

Employees reported the highest levels of satisfaction (Very Satisfied or Somewhat Satisfied) with how well FLC
promotes excellent employee-student relationships (81%). A majority of respondents also felt that FLC treats
students as its top priority (73%) and that the goals and objectives of FLC are consistent with its mission and
values (66%). Fewer employees agreed that employee suggestions are used to improve the college (54%).
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Figure 16. The following statements describe different goals and values of the college. To what extent
are you satisfied that FLC is meeting these value statemenis?

B Very Satisfied ® Somewhat Satisfied Meutral Somewhat Dissatisfied ® Strongly Dissatisfied

The type of work | do on most days s personally rewarding. “ |
63% T
[n=148)
The employee benefits available to me are valuable. (n=146) “ 12% 8% I
My workplace fosters an environment of ethical behavior. (n=148) m 15% ﬂg
The work | do is appreciated by my supervisor. (n=148) “ 14% ﬂ
My supervisor helps me improve my job performance. (n=148) ““ 18% 7%
My department or work unit has written, up-to-date objectives.
[n=148)

| have the information | need to do my job well. (n=148) ““ 1%  14% I
| am empowered to resolve problems quickly. (n=148) ““ 13% 1% I
| have adequate opportunities for training and professional ““ b m

development. (n=146)
| am paid fairly for the work | do. (n=148) “ 15%  14%

The campus culture supports and practices open communication.

i tan BT -

| feel that my ideas and opinions are included in decision-making

12%
processes. (n=147) et

| feel safe expressing my opinion without fear of consequences or
retribution. (n=148)

| have adequate opportunities for advancement. (n=147) mm 24% 12% m

0% 20% 40% 60% B0% 100%

18% 12%

The majority of employee respondents either strongly or somewhat agreed that the work they do on most days
is personally rewarding (91%) and that their employee benefits are valuable (77%). Employees were less likely to
feel that they have adequate opportunities to advance (48%).
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Employee Comments: Satisfaction

Employee comments on satisfaction focused mainly on communication and support issues. Employees
expressed concerns over being judged for their opinions, not feeling listened to, feeling unsafe depending on
their position or rank, experiencing a lack of appreciation for work done, or disliking process requirements at the
district level.

Example feedback:

» A very limited set of employees, including only some facuity, seem to hove their opinions and suggestions considered. The rest
of us don't seem to count.”

®  “Some employees comploin ond fail to oppreciate the work of others, work that is essentially voluntary yet must be completed.
it Is disheartening thot appreciotion is rarely expressed and that the critical complainers are so vocol.™

« Il am oware that my position on campus is a fragile thing, | mind my words ond actions because [ don't want to lose my job
because o misunderstanding. The campus is not a safe ploce for open discussion of what might be interpreted as politically
incarrect ideas. Not o safe place at all...”

- “Re: info to do my job well ... | often need approvals from my Dean, VP and DO legal thot do not come bock In o timely manner.
Opportunities are missed. This may be because so many positions have been interim of late - but it Is much different in the last
few years than it was before in terms of getting approved for community collaborations or grant-type agreements. | have never
heard bock on some of my requests where all that was needed was o simple yes or no for a very risk-free activity, despite
repeated reminders for an answer”

- “FLC? What about LRCD, their decisions have more effect”

«  “Tdon't feel safe on compus, for | don't feel our school has done enough to modify the environment and train students, foculty
and staff for focing an active shooter situation.”

*  “Managers here do not treat staff os voluable assets worthy of recognition, professional development or suppart. Instead,
micromanaging (s the modus operand! at my work ploce and we are made to feel guilty until proven innocent. It is very sod
because my colleagues and | really care about our students and the work we do.”

» T have been shunned for expressing my opinions. I'm guarded with what | say now.”

»  “We are not perfect, but we are in o good place™
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Previous Climate Survey

Employees were asked whether or not they had participated in the last Climate Survey administered in 2016.
Owver half (67%) said they had participated. Employees who said they had participated were then asked follow-
up questions about how they feel the campus climate has changed, or whether they were aware of ways the

data had been used.

Figure 19. Did you participate in the previous FLC Campus Climate Survey (2016)?

u No

u Yes

{n=145)

Figure 20. Since the last time you completed a Climate Survey at FLC, how has the climate at the

college changed?
Mote: respondents cowld also select the option “it has become much worse,” however no respondents selected this choice.

o [ sox e

0% 10% 20% 30% 40% 50% BO% 70% 80% 80% 100%
m |t has greatly improved ® |t has somewhat improved
It has stayed about the same ® It has become somewhat worse (n=54)

Figure 21. Use of Climate Survey data

Are you aware of any projects, events, or processes that
were informed by Climate Survey findings? (n=90)
In the past two years, have you participated in any meetings,

Survey data was discussed? (n=93)

mYes ®No
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Comparison data. The charts and tables on the following three pages compare baseline data from the 2016
Campus Climate Survey to results from the same items in the 2018 survey.

Figure 22. Comfort with campus climate

- 78% %
73%

How comfartable are you with How comfartable are you with  Overall, how comfortable are you
the climate in your department or the climate at your primary work with the campus climate at

work unit? site? Folsom Lake College?
W 2016 80.1% 78.5% 73.3%
m 2018 78.1% 79.1% 67.7%

Figure 23. In the past year, have you seriously considered leaving Folsom Lake College?

2016 31%
0% 10% 20% 0% 40% 50% B0 0% BO% 50% 100%

Figure 24. In the past year, have you personally experienced any exclusionary, intimidating, offensive,
and/or hostile behavior at FLC?

63% 70%
23 EE3 15%

. . Yes, and the experience
Yes, but the experience did not ! xperi

e interfere with my ability towork ~ "erered with my ability to
work.
m2016 63.2% 14.9% 21.8%
m2018 69.8% 15.4% 14.8%

21

Page 111 0f 179



Figure 25. What do you believe the experience was based upon and how often did it happen?

m2016 = 2018

Position

Philosophical [ Religious / Political views

Age

Ethnicity / Race

F

1%

Gender |dentity %
el

Ancestry T
i)

Socioeconomic Status -
26%

Disability 22
o~

Sexual Orientation 1%
el

Military / Veteran Status

0% 10% 20% 30% 40% 50% 60% 70% BO%  S0% 100%
Figure 26. Who/what was the source of this experience?
2016 = 2018
Classified Staff E
Student %—
Other E
Faculty (Part-Time) &

0

B
g

20%

g
g

B0% 70 B0% G0 100%
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Figure 27. To what extent are you satisfied that FLC is meeting the following value statements?

Includes the percentage of respondents who reported being “Very Satisfied” or “Satisfied.”

2016 2018 Change
FLC promotes excellent employee-student relationships. 81.8% 80.7% -1.1
The goals and objectives of FLC are consistent with its mission and values. 74.9% 66.0% -8.9
FLC treats students as its top priority. 77.6% 73.5% -4.1
FLC invalves it employees in planning for the future. 62.8% 63.3% +0.5
There is a spirit of teamwork and cooperation at FLC. 57.7% 64.0% +6.3
The leadership of FLC has a clear sense of purpose. 54.7% 60.0% +5.3
Employee suggestions are used to improve our college. 46.9% 54.0% +7.1

Figure 28. To what extent do you agree with the following statements regarding your work

environment at FLC?
Includes the percentage af respondents who selected “Strongly Agree” or "Agree.”

2016 2018 Change

The type of work | do on most days is personally rewarding. 87.7% 90.5% +2.8
I am proud to work at Folsom Lake College. 83.0% 85.7% +2.7
The employee benefits available to me are valuable. 74.8% 76.7% +1.9
My workplace fosters an environment of ethical behavior. 68.3% 75.0% +6.7
The work | do is appreciated by my supervisor. 76.7% 74.3% -2.4
I have the information | need to do my job well. T4.0% 72.3% -1.7
| am empowered to resolve problems quickly. 71.5% 68.2% -3.3
My supervisor helps me improve my job performance. 67.1% 68.2% +1.1
My department or work unit has written, up-to-date objectives. 58.2% 68.2% +10.0
I have adequate opportunities for training and professional development. 55.5% 67.1% +11.6
I am paid fairly for a work 1 do. 59.8% 61.5% +1.7
The campus culture supports and practices open communication. 38.8% 59.6% +20.8
I feel that my ideas and opinions are included in decision-making 46.2% 55.1% +8.9
processes.

I have adequate opportunities for advancement. 43.7% 48.3% +4.6

23

Page 113 0f 179




Employee Comments: Previous Climate Survey

On change in climate since previous survey: Employee feedback on how climate has changed in the past two
years was mixed. Many remarked that climate had generally stayed the same, with communication remaining a
large issue, although they had noted improvements in certain areas.

Example feedback:

. “The area | have seen the most improvement s in the attitude/helpfulness of the employees/student help in the Welcome and
Student Center. They rock!”

. “No real sense of o focus to improve open-discussion, dialogue.”
«  “Improved faculty to staff; Gotten warse administrator to faculty”™
«  "Seems like there [s more awareness about equity issues”

. “Lack of communication in general and unegqual treatment of students at the centers remain as serious fssues.”

*  “There seems to be a greater "me first" culture. Things that don't affect the decision maker dan't seem to be considered
Important any more, which leaves our students out In most cases.”

On use of Climate Survey data or changes made: Most employee comments noted that they had at least heard
the Climate Survey data discussed, but not all were sure about what changes had been made.

Example feedback:

* ‘T have been very relleved to heor this as o toplc of discussion ot various PG committees and at classifled senate. It is o sign that
administrators are listening and that campus climate is impartant. [t is1”

*  “Survey results were talked about, but I'm not sure much has been done. Some efforts for diversity training have happened, but [
don't think the college as o whole is behind it and it makes it difficult for the hondful of people trying to address equity/diversity
Issues.”

. “Some committees discuss these results.”
*  “Soclal Justice Spring, Safety, Thursday Morning Coffee, Falcon Family Fun Day”

«  “Suggestion boxes were mode avallable; | believe last year's Sacial lustice Spring events were Informed by these findings”™
s CFLEX octivities.”
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Demographics

Employees were asked a series of demographic questions. When compared to the college-wide demographics
for all employees, those participating in the survey were generally representative of the larger group.
Administrators, classified, and full-time faculty were more likely to participate in the survey compared to part-
time faculty. Survey respondents were proportionally similar to the college-wide statistics for age and
ethnic/racial identity.

Wherever possible, college-wide data (retrieved from CCCCO Datamart, Fall 2017) is presented alongside survey
percentages in the tables below.

Table 20: What is your age?

# of Respondents % of
(n=126) Respondents
20-39 36 28.6%
40-49 37 29.4%
50-59 29 23.00
60+ 24 19.0%

Table 21: What category best represents your ethnic/racial identity?

#of % of College-Wide
Respondents Respondents Comparison Data
(n=124)
African American Less than 10 3.2% 4.6%
American Indian/ Alaska Native Less than 10 1.6% 0.7%
Asian Less than 10 3.2% 7.8%
Hispanic/Latino Less than 10 6.5% 10.5%
Multi-Ethnic Less than 10 7.3% 4.4%
Pacific Islander Less than 10 0.8% 0.7%
White(non-Hispanic) 92 74.2% 68.2%
Other or Unknown Less than 10 3.2% 3.2%

Table 24: What sex were you assigned at birth, on your original birth certificate?

#of % of
Respondents Respondents
(n=131)
Female 95 72.5%
Male 36 27.5%

Table 25: How do you describe yourself?

#of : of College-Wide
Respondents Respondents Comparison
(n=127) Data
Female 91 71.7% 57.9%
Male 35 27.6% 42.1%
Transgender Less than 10 0.0% nfa
Do not identify as female, male or transgender Less than 10 0.8% nfa
25
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Table 30: What is your sexual orientation?

# of Respondents

Bisexual Less than 10 3.2%
Gay Less than 10 3.2%
Leshian Less than 10 3.2%
Queer Less than 10 1.6%
Straight/Heterosexual 105 84.7%
Other or Decline Less than 10 4.0%

Table 22: What language do you speak at home?

123

English 94.6%
Spanish Less than 10 0.8%
Vietnamese Less than 10 0.8%
Multiple languages equally Less than 10 1.5%
Other Less than 10 2.3%

Table 27: Do you self-identify as having a disabling condition?

Yes

Mo

Table 31: What best describes your belief system?

Respondents
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Agnostic 17.6%
Atheist 9.6%
Buddhist Less than 10 4.8%
Christian (all denominations) B2 49.6%
Jewish Less than 10 1.6%
Muslim Less than 10 0.8%
Pagan Less than 10 3.2%
Sikh Less than 10 1.6%
Spiritual, non-religious Less than 10 3.2%
Mo belief system Less than 10 1.6%
Other Less than 10 6.4%
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Table 31: What best describes your political views?

# of Respondents of
(n=128) F

Far left [ very liberal 1

Left / liberal 40 31.3%
Middle of the road / Moderate 40 31.3%
Right / Conservative 15 11.7%
Far right / very conservative Less than 10 3.9%
Other or independent 13 10.2%
Undecided Less than 10 3.1%

Table 26: What is your employment classification?

# of Respondents

(n=132})
Faculty: Full-Time 44 33.3% 28.8%
Faculty: Part-Time 30 22.7% 39.8%
Classified 47 35.6% 28.4%
Administrator / Manager 11 8.3% 3.0%

Table 28: Where do you work most of the time?

# of Respondents 6 of
(n=133) Respondents
FLC — Main Campus / Harris Center 104 78.2%
El Dorado Center 16 12.0%
Rancho Cordova Center Less than 10 5.3%
Evenly split between locations Less than 10 3.0%
Online Less than 10 0.8%

Table 29: How many years have you been employed at Folsom Lake College?

% of

Respondents

2 years or less 25.4%

3-4 years 15.4%

5-7 years 10.8%

8-10 years 10.0%

10-15 years 17.7%

16-20 years 11.5%

20 years or more 9.2%
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Employee Commentis: Final Feedback
Employees were asked at the end of the survey if they would like to share any additional feedback and 41 (24%)
of the respondents left comments. Employees most frequently remarked on communication issues at FLC,
inclusivity issues, or made general positive and supportive comments about the college. A number of employees
expressed concern over how survey data would be used. Other topics commented on included accessibility
issues, politics, workload issues, management support, training opportunities, and recent pushes for
institutional change.

Example feedback:

« "I think we need significantly more diversity and equity training for faculty here at FLC. | took o great diversity training program
that lasted for 10 weeks at ARC during the summer and it greatly expanded my understanding of the diversity issues we face as
Saculty and what the students are dealing with every day. Since the program was held at ARC there was only ane other faculty
member fram FLC wha took the training. If these types of trainings were held at FLC, more FLC foculty might sign up.”

* "] genuinely appreciote FLC's interest in these matters. Although my personal experience is overwhelmingly positive, | know that
is not the case for everyone, and | love thot we ore continually striving to improve our campus climate.”

- “I hape this information lsn't used to target specific groups or individual peaple. We need ta improve the overall culture of this
campus through positive communication and strong leadership to stop bullying and uniloteral decision making. This is not to say
that there aren't positive people and individuals that demonstrote leadership, however, in my experlence, most employees at
this compus are quite unhappy and we need to address this. Respect earns respect.”

*  FLC needs more outward signs of diversity and its support of diversity. A rainbow flag, African American art prominently
disployed, non-binary bathrooms easily accessible, faculty members automatically asking for preferred gender pronouns so this
practice is normalized, student clubs that represent diversity having displays around campus year-round. It feels like | have ta
LOOK for diversity at FLC, ond that means students, staff, and faculty that foll into different under represented groups may not
feel welcome here, regardless of FLC's intent is to be welcoming.”

*  “Itis admirable that FLC/LRCCD seeks to equalize the playing field among those of different ethnic groups and sexual
orientations and seeks to overcome barriers that have discriminoted ogainst those of traditionally discriminated-against
individuals. Sometimes, however, it seems that in an effart to occamplish this, those from more culturally "traditional™ grougs or
viewpoints are discriminated ogainst instead. As well, LRCCD's employment structure where it relles so heavily on "temporary”
employees (classified and focuity) in order to provide excellent benefits to its "permanent" employees is inherently
discriminatory towards those of all backgrounds who do not make It into the "permanent” group, creating a system of closs
stratification, whether intentional or not.”

*  “Please provide ongoing training and peer support to managers and administrotors on developing leadership skills in the areas
of staff development, fostering collegiality and respect for staff work and sollciting staff input In meaningful ways that have o
direct impact on dally work.”

- “As o member of classified staff, it's very obvious our voice is limited ond doesn't mean as much as the foculty or students’. Yes,
we hove leadership on compus and we "have a voice" in our governance documents, but the reality is, that voice is imited.
Faculty and students have the voice that reolly matters. If you want something oddressed on our campus or in the district, have
a foculty member or student bring it up.”

«  “lob security for adjuncts is locking. | don't feel that [ can voice an opinion or provide much input for fear of losing classes. This Is
not unigue to FLC. | have taught at many schools within Los Rios and it Is the case everywhere. Having [a disabling condition]
limits my ability to teach full-time, so | am ot the mercy of the school and department far what | can teach. But, s | sald, this is
not unigue to FLC. | believe FLC is an inclusive, positive campus.”™

- “Things have to move forward and decisions hove to be made, so leadership is importont. But so is transparency, and | continue
to see our Admin. leoders not always consult with employees about blg decisions that affect them. It Is getting better, | think,
but it must be consistent. Anywoy - on a positive note, | have high hopes that things will continue to improve - that's the
forecast”™

*  “Thank you for your wark on putting this survey together. Please olso consider how a multicultural {or some similar diversity

type) center might help suppart the work of bullding a more inclusive and supportive environment for aur students.”
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Addendum: Sub-Analysis by Employment Classification

Table 1. Overall, how comfortable are you with the campus climate at Folsom Lake College?
Percentage of eoch classification who answered thot they were either "Very Comfortable”™ or “Somewhat Comfortable”™

w Primary Work 5ite w Department or Unit Overall Climate

e | BS%E B4%
68% e

Unknown Faculty: Part-Tirme Cwerall (n=189) Classified (n=47) Faculty: Full-Time Administrator (n=11)
Classification (n=41) (m=30) (n=43)

1005
505
B0%a
70%
60%
50%
40%
306
20%
1066

0%

Table 4: In the past year, have seriously considered leaving Folsom Lake College?

u No =Yes
Overall (n=162) B4% 36%

Administrator (n=11) “ 36%
Unknown Classification (n=32) “ 47%

0% 10%% 20% 30 A0% 50% B0% T0% BO% 0% 100%

The green tinted bars show the placement of aggregote (overall) percentages for comparison.
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Table 5: In the past year, have you personally experienced any exclusionary, intimidating, offensive,
and/or hostile behavior at FLC?

uNo m Yes, and it interfered with work Yes, but it did not interfere with work

Administrator (n=11) 100%

Faculty: Full-Time (n=43) 72% 9%
Unknown Classification (n=38) “ 24% 26%

0% 10% 208 30% 40% 50% 605 70% BO% 905 100%

The green tinted bar shows the placement of aggregate (overall] percentages for comparison.

Table 13a: How did you experience this behavior?
Of those who experfenced offensive behavior, the percentage that selected each item.

% of
FT Faculty PT Faculty

Respondents Respondents Respondents Classification Respondents

| was deliberately ignored, excluded, 69.2% 57.1% 57.9% 61.2%

and/or isolated.

| felt intimidated / bullied. 53.8% 41.7% 71.4% 47.4% 53.1%

| was the target of derogatory verbal 30.8% 33.3% 28.6% 15.8% 26.5%

remarks.

| felt singled out as the spokesperson 15.4% 33.3% 14.3% 21.1% 22.4%

for my identity group.

| was the victim of derogatory emails, 0.0% 25.0% 0.0% 15.8% 12.2%

texts, Facebook posts, etc.

| feared for my physical safety. 15.4% 0.0% 14.3% 5.3% 8.2%

| received derogatory written 7.7% 0.0% 0.0% 10.5% 6.1%

comments.

| was the target of stalking. 7.7% 8.3% 0.0% 0.0% 4.1%

| was the target of graffiti / vandalism. 0.0% B8.3% 0.0% 0.0% 2.0%
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Table 13a: What do you believe the experience was based upon?
Of those who experienced offensive behavior, percentage thot identified item os basis for experience, and reported it as occurring “very
aften,” “often,” or “sometimes.”

Very Often, Often, or Sometimes

% of
FT Faculty
Respondents

% of
PT Faculty
Respondents

% of Unknown

Employment
Classification

% of
All

Respondents

Position (staff; faculty; administrator) 60.0% 40.0% 100.0% 58.3% 62.1%
Philasophical/Political/Religious View 62.5% 54.5% 0.0% 54.5% 51.5%
Age 37.5% 30.0% 80.0% 50.0% 45.5%
Ethnicity/Race 40.0% 55.6% 33.3% 33.4% 41.2%
Gender Identity / Gender Expression 44.4% 33.3% 50.0% 27.3% 37.1%
Ancestry 25.0% 44.4% 0.0% 27.3% 29.0%
Socioeconomic Status 44.4%, 0.0% 25.0% 20.0% 25.8%
Disability 12.5% 22.2% 0.0% 10.0% 13.3%
Sexual Orientation 25.0% 12.5% 0.0% 0.0% 10.7%
Military/Veteran Status 0.0% 0.0% 0.0% 0.0% 0.0%

Table 15: Where did this experience occur?

Of those who experfenced offensive behavior, the percentage that selected each item.

% of

Classified
Respondents

% of

FT Faculty

Respondents

% of
PT Faculty

Respondents

% of Unknown
Employment
Classification

Respondents

On campus, not in a classroom or lab 69.2% 66.7% T1.4% 52.6% 71.1%
Other 7.9% 33.3% 28.6% 15.8% 22.2%
In a classroom or lab 23.1% 83% 42.9% 10.5% 20.0%
Off campus 0.0% 16.7% 14.3% 5.3% 8.9%
On social networking sites (Facebook; 0.0% 16.7% 0.0% 5.3% 6.7%
Twitter; cell phone; other

communication technology)

Table 16: Who/what was the source of this experience?

Of those who experienced offensive behawvior, the percentage that selected each item.

% of
PT Faculty

Respondents

f Unknown

Classification

% of

All

Respondents
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Faculty (Full Time) 23.1% 58.3% 57.1% 31.6% 45.5%

Administrator 30.8% 50.0% 28.6% 36.8% 43.2%

Classified Staff 61.5% 23.1% 14.3% 26.3% 36.4%

Student 23.1% 16.7% 14.3% 10.5% 18.2%

Faculty (Part Time) 7.7% 25.0% 0.0% 5.3% 11.4%

Other 23.1% 0.0% 42.9% 0.0% 13.6%
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Table 16: Did somebody else from FLC witness this behavior or try to intervene?
Of those who experienced offensive behavior, the percentage that selected each item.

% of Unknown % of
Classified { v E oyment All

Re dents Res nts Respondents Classification Respondents

Someane witnessed the behavior, A6.2%

but did not intervene.

A person with greater authority was 30.8% 41.7% 28.6% 31.6% 39.5%
the source of the behavior.

No one from FLC witnessed the 15.4% 28.6% 28.6% 10.5% 18.6%
behavior.

Yes, a peer (colleague or co-worker) 15.4% 16.7% 0.0% 10.5% 14.0%
intervened.

| reported the behavior later, and 30.8% 0.0% 14.3% 5.3% 14.0%
then the proper authority

intervened.

Yes, a student intervened. 7.7% 0.0% 0.0% 0.0% 2.3%
Other 15.4% 16.7% 14.3% 5.3% 14.0%

Table 17: Within the last 5 years, have you experienced unwanted sexual contact at FLC?

% of % of % of Unknown %
FT Faculty PT Faculty Employn
Respondents Respondents Classification
Yes 4.5% 0.0%
Mo 95.7% 95.5% 100% 97.0% 100.0% 97.0%
Decline to State 2.1% 0.0% 0.0% 3.0% 0.0% 1.2%

Table 17: How often do the following intolerant attitudes occur at Folsom Lake College?
The percentage within each employment clossification thot identified o form of intoleronce as occurring Very Often, Often, or Sometimes.

% of % of % of Unknown
Very Often, Often, or ified FT Faculty PT Faculty Employment
’ ’

Sometimes lespondents Respondents Respondents Classification

Ageism 34.8% 38.6% 56.7% 28.6% 9.1%

Classism 32.6% 45.5% 53.3% 21.4% 18.2% 40.8%
Sexism 31.1% 47.7% 51.7% 19.0% 27.3% 40.7%
Religious Intolerance 30.4% 40.9% 50.0% 19.0% 18.2% 37.3%
Racism 24.0% 43.2% 36.7% 40.9% 36.4% 35.3%
Bias against non-native 27.7% 43.2% 33.3% 16.7% 27.3% 34.0%
English speakers

Homophobia 23.9% 43.2% 33.3% 19.0% 27.3% 33.6%
Transphobia 26.1% 34.1% 30.0% 14.3% 18.2% 29.0%
Bias against Immigrants 17.4% 39.5% 23.3% 19.1% 36.4% 29.0%
Ableism 14.9% 29.6% 30.0% 11.9% 0.0% 22.2%
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Reference 20: Sample of 2017-18 Budgets Requests

Unit Name

Request Hame

Description of

Review Period

Original

Resource Request T

Quantity

Total Cast

I= this request
related to an

Justification of

Priority Type

Request Request Date SLO Resource Request
Asspssment T

40P - Allied Health Imaging: Trajecsys Rotation 2017 - 2015 002017
Botation Management | Management tatrack

A0P - Communication Increase in Baze Budget| COMM desperately 2017 - 2018 0HE2017 Baze Budgset Increaze 0 $500mare [Yes \with ower 14,0 FTE cffered A - Critical

and Media Studies Allacation needs anincreazein eyery year, we are one of

A0F - English Lit MagMewspaper Additional Manies for 2017 - 2013 Baz=BudgetIncrease 1500 1500 Mo ‘we currently hawe 500,00 | C - Enhancement
Budget Augmentation | Printing to publizh the lit mag, but

A0F - GeoSciences Geoscience Adequate annual 2017 - 2018 Basze Budget Increase 5000 $5,000Mear |Yes Lab supplies and A = Critical
Department - Base funding for GEO |abs. equipment have been

A0F - Budget Augmentation  |Budget 2017 - 2013 Wor2017 Base Budget Increase 1 400 Mo This additional money will | & - Critical

HumanitiesiPhilosaphy Bugmentation be wsed far:

A0P - Life Sciences Histolagy and EQC microscope 2017 - 2015 0302017 Base Budget Increase 00 $¥500,00  |Yes The current slide inventory |B - Renew!Replace
Mictoscope slides slides refurbishment at EDOC has diminished ower

80P - Life Sciences Getinge Sterilizer Getinge Sterilizer 2017 - 2015 10H N 2005 Baze Budget Increasze 1 F700 ‘es Safety - requiredto keep [ A - Critical
Contract Contract the sterilizer functioning

A0P - Life Sciences Getings Sterilizer pans | Getinge Sterilizer 2017 - 2018 0Ha2005 Baze Budgset Increaze 1 E200 ‘ez Safety - requiredto keep [ A - Critical
GENFOISEDOMTIFL. VLBl | parts the sterilizer functianing

A0F - Life Sciences Microscope, dissecting | Maintain and repair 2017 - 2018 O70Ez2006 Basze Budget Increasze 1 ‘es Thiz iz an annual A - Critical
scope maintenance and| Zeiss, Olumpus maintenancerepair

A0F - Life Sciences Budgetincrease Special paper towel 2017 - 2018 10M02¢2006 Basze Budget Increase 1 $1,200 ‘es dissections require paper | & - Critical
GEMFO{4S00MIFL. VLB for dissection, hand towel and soap be readily

A0P - Physical Sciences [ASTR 400 Ink far Canon PEXMA 2017 - 2015 aviorzo16 Base Budget Increase 2 360 Yes supplies neededtameet  |B - Fenew!Replace
documentation of Pral course curiculum and

A0P - Physical Sciences |PHYS 360, 431 replacement beta 2017 - 2015 arionfzoig Base Budget Increase 4 ¥325 Yes replacement source E - Renew!Replace

decaysamples sample due to decay half-

B0P - Theatre and COF Base Allocation The Dept of Theatre 2017 - 2018 o207 Basze Budgset Increaze 1 $3,000.00 |Yes Praviding classes with & - Critical

Cinema Arts and Cinemsa Arts actives of sufficient size

A0P - Visual Ares A Gallery Budgst Increase $1.500 to A 2017 - 2018 Base BudgetIncreasze 1500 1500 Ma FLC &RT Gallery Supplies | A - Critical
Increase Galley budget base budgetis $500.00. The

A0F - Visual Ares Art Madel Budget Increase $600 to Are 2017 - 2018 Basze Budget Increasze BO0 B00 Mo FLC ART Art Madels E - Renew/Replace
Increase Model base budgetis $2,400.00. The

A0F - Visual Arts Studio ArtInstructional | Fequesting an 2017 - 2018 Basze Budget Increase 2500 2500 ‘es The current FLC ART A = Critical
Materialz and Supplies | additional 2,500 ta budget for Studio At

A0F - Chemistry Upgrade 8§ PCsinstalled |2 Dell PC for FTIF, 4 2017 - 2015 030242017 Computer and Technolo 8 Mo Repurposed computers B - Renew!Replace
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EQUITY, DIVERSITY
& INCLUSION

HARRIS
CENTER

HEALTH
& SAFETY

The diagram above emphasizes the College Master Plan’s key priorities as identified by
stakeholders — Community Engagement, High Quality Education, Innovation and Technology,
and Student Engagement — and shows how they are driven by the recurrent themes (equity,
diversity, and inclusion; health and safety; the Harris Center; and the El Dorado and Rancho
Cordova Centers) as they all focus on Folsom Lake College’s main priority: Student Success. As
a part of the dialogue emphasizing the importance of equity, diversity, and inclusion, Folsom
Lake College developed its first equity statement, currently in draft form, to guide college
processes and decision-making. The following pages describe each of the four priorities (listed
in alphabetical order) and the college’s goals at the end of the next ten years.
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Innovation and Technology

. What is Innovation and Technology?

Folsom Lake College defines creativity as the capability or act of conceiving something
original or unusual and defines innovation as the use or application of something new.
Creativity produces value from imagination, and innovation produces value from creativity.
While current technology is the result of past innovation, it is also in its present stage

an enabler of future innovation, dramatically closing the gap between what is creatively
imagined and what can be practically implemented. Folsom Lake College values and
nurtures the abilities and efforts of students and staff in these areas. Acting on these
principles involves establishing a culture that values experiential learning and that honors
failure as a natural consequence of informed risk taking. Being innovative with technology
requires the presence of institutional processes that are accessible, flexible, and sustainable
with sufficient capacity to support instructional innovation and student success. Ultimately,
innovation and technology promote partnerships and interdisciplinary collaboration.

Il. Why is this Important?

Folsom Lake College values technology-enabled creativity and innovation. The college’s
Vision Statement stresses that Folsom Lake College “inspires excellence and provides
educational opportunities to enrich and [to] empower students.” Furthermore, the

college’s Mission Statement stresses that Folsom Lake College is committed to student
success by, among other things, supporting a “collaborative and innovative environment
that promotes personal interaction as the foundation of learning.” Students should have
access to technology to support their studies and to prepare them to engage as citizens in

a technology rich world. With its vision, Folsom Lake College has an opportunity to create

a technology niche in the district and service area given its proximity to Intel and many
other tech businesses in the area. At the same time, the college needs to give consideration
to the unique technology needs and challenges of the El Dorado Center and the Rancho
Cordova Center, specifically as regards student demographics and the support and resources
currently available and those still needed. Folsom Lake College has a prime opportunity

to understand and to address equity issues especially in relation to technology access and
knowledge gaps and to lead the way in eliminating barriers and in empowering a much more
diverse community of learners.

lll. Where Are We Now?

Folsom Lake College stands at the beginning stages of cross-curriculum innovation (e.g.,
Aquaponics Project, Making Social Change course). The college operates a regional arts
center and is making progress toward creating a Makerspace on campus. The college finds
itself at the beginning stage of curriculum development around creativity and innovation,
particularly as they are enabled by technology. The college has recently updated its
Technology Plan but is still working on alignment with the District's Technology Plan, which
is currently being updated.
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IV. Where Do We Want To Be In Ten Years?

Folsom Lake College is committed to developing its identity as a technology leader and
partner in the community, by establishing a regional reputation for being an innovative
institution that embraces technology as an enabler of creativity and innovation. The college
wants to use new technology to foster interdisciplinary creativity, to establish internships
with local technology companies, to provide job training and professional development,

to empower groups traditionally excluded or marginalized, and to offer more online and
hybrid courses (with sufficient support for students, staff and faculty members, by providing
updatable technology and by ensuring currency). Doing so will require developing and using
technology-related funding opportunities, surveying students and staff to better understand
their technology interests and challenges, and identifying and applying best practices to
close gaps in student access to technology. Ultimately, Folsom Lake College wants to provide
students opportunities to use technology creatively to support their educational goals

and to assure electronic media literacy among its graduates so that they are equipped to
function in today's hi-tech world.

V. Existing and Future Programs/Area Analysis

With the possible population decline of high school graduates to feed into the El Dorado
Center and with approximately only 20% of its students taking 12 units or more (defined as
full-time students), Folsorn Lake College should consider making the most of its resources
to serve its students best and making necessary adjustments as the population at the main
campus and at the Rancho Cordova Center grows and as the economy improves overall.
This service should include: developing partnerships with local business and schools;
strengthening ties with established K-12 partners and programs (including Project Lead the
Way); participating in Middle School Academy and in high school Maker Faires; creating

an electronic media literacy program and / or center on campus to provide training and
access to electronic media tools for students, staff, and faculty members; using the Harris
Center for creative and innovative projects; and improving college processes to make them
more nimble and responsive. Interdisciplinary planning should be concerned with veterans,
professional development, transferable job and life skills, and the Harris Center.
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College Master Plan:
Innovation & Technology 10-Year Goals and Indicators of Success

* Develop institutional capacity for innovation.
o Indicators of Success include having nimble and responsive college processes
to support innovation.

e Use innovation and technology across disciplines.
o Indicators of Success include demonstrating evidence of innovation and
technology embedded in curriculum across all disciplines.

* Provide accessible, current, and updatable technology.
o Indicators of Success include being able to access and to use current technology
to support student success.

o Offer student-focused and student-led real world learning experiences.
o Indicators of Success include having established partnerships with local and
regional industries.
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Distance Education

There are a growing number of students enrolling in taking Distance Education (DE) courses. In the
Fall of 2010, 18% of students were enrolled in a DE course; that number increased to 23% by the
Spring of 2015. There has been a corresponding increase in the percentage of enrollments in DE
courses (12% vs. 14%).

Chart 8: Distance Education Student Profile
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Student: Performance

Retention & Success Rates
Over the past 5 years there has been a moderate but steady decline in the college-wide retention rate,
moving from 87.1% to 84.8%. The success rate has remained relatively stable at an average of 73%.

Chart 9: Retention & Success Rates
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Folsom Lake College Strategic Plan

The Folsom Lake College (FLC) Strategic Plan 2017-2020 provides the college community with

a guide for the next three years. FLC's Strategic Plan was approved by the College President on
May 10, 2017. This plan is designed to align with FLC's newly revised Mission, Vision, and Equity
Statements and to set goals aligned with FLC's College Master Plan and the Los Rios Community
College District (LRCCD) Strategic Plan.

FLC's Strategic Plan focuses on five goals:
1. Increase Student Engagement

Provide High Quality Education
Support Community Engagement
Incorporate Innovation and Technology

viopwoN

Foster an Outstanding Working and Learning Environment

Preparation of the Plan

The Strategic Planning Ad Hoc Group, a subcommittee of the Institutional Effectiveness
Committee, was charged with reviewing the Mission and Vision Statements and with updating
FLC's Strategic Plan by the end of Spring 2017. The membership of the Strategic Planning Ad Hoc
Group included faculty members, classified staff, administrators, and students.

Input was provided by:
*  Academic Senate
*  Administrative Council
* Associated Students of Folsom Lake College
* C(Classified Senate
*  [Executive Team
*  Harris Center for the Arts
*  Management Team

*  All college employees and students (via focus groups, Town Hall meetings,
and Google docs)

Progression of the Plan

* September 2016: The Strategic Planning Ad Hoc Group initially met in early Fall 2016
to discuss the revision of Folsom Lake College’s Mission and Vision Statements and the
creation of FLC's Strategic Plan.

*  March 2017: Three Town Hall meetings for the college community were held - one at
the main campus and one at each of the centers (EDC and RCC). Draft language and
summaries of the five goal areas were shared, and attendees were asked to provide
feedback and to identify possible omissions in the drafts.
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* March and April 2017: Final drafts were shared with all constituents and participatory
governance committees. The final draft was also submitted to the Academic Senate,
Classified Senate, and Student Senate for first and second reads, with a request for
affirmation, before it was submitted to the College President for approval.

*  April 18, 2017: Strategic Plan was affirmed by the Student Senate.

*  April 27, 2017: Strategic Plan was affirmed by the Classified Senate.

*  May 9, 2017: Strategic Plan was affirmed by the Academic Senate.

* May 10, 2017: Strategic Plan was approved by the College President.

* June 14, 2017: Strategic Plan was approved by the LRCCD Board of Trustees.

Folsom Lake College’s Strategic Plan is designed to serve as a guide to direct and to inform
processes, plans, and programs, in support of the College’s Mission and College Master Plan,
and to support continuous quality improvement. The Strategic Plan will be reviewed annually,
and adjustments will be made based on current and relevant data and trends to ensure that the
Strategic Plan remains feasible and effective and that it assists in directing institutional priorities
to meet the educational needs of FLC's students.

Vision, Mission, and Equity Statements

Vision: Folsom Lake College opens minds and doors through the power of education, inspiring
all students to become socially responsible global citizens.

Mission: Folsom Lake College enriches and empowers all students to strengthen our
community by bridging knowledge, experience, and innovation.

Folsom Lake College, serving the diverse communities of eastern Sacramento and western
El Dorado counties, offers educational opportunities and support for students to transfer to
four-year institutions, to improve foundational skills, to achieve career goals, and to earn
associate degrees or certificates.

Equity Statement: Education should belong to everyone. To nourish this inclusion, FLC
champions equity, diversity, social justice, and environmental sustainability as foundational to
academic, campus, and community life. We work with the communities we serve toward just
and fair inclusion into society in which all people can participate, prosper, and reach their full
potential. We commit to equity driven decision-making, planning, and reflective processes that
are responsive to the diverse identities and experiences in our community.

We seek to empower marginalized voices, nurture our many identities and social circumstances,
foster cultural responsiveness, and stand against all manifestations of discrimination, including

(but not limited to) those based on: ability statuses, age, ancestry, body size, citizenship/
immigration status, economic status, educational status, employment status, ethnicity,
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food/housing insecurity, gender, gender identity, gender expression, incarceration experience,
language, marital/partner status, military/veteran status, national origin, neurodiversity, political
affiliation, pregnancy/reproductive status, race/racial identity, religion, sex, and sexual orientation.

Folsom Lake College Strategic Plan 2017-2020 Goals
1. Increase Student Engagement

Provide High Quality Education

Support Community Engagement

Incorporate Innovation and Technology

Mop W

Foster an Outstanding Working and Learning Environment
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Goal 1: Increase Student Engagement

Student engagement ensures that students are invested in their education as they build
personal relationships with faculty members, staff, and other students, and as they participate
in meaningful learning activities and services within and beyond the classroom.

Indicators of Achievement

1. Increase the number of students leading and participating in college programs, services,
committees, activities, and events by 10% by 2020.

2. Increase the number of college-wide opportunities for students (e.g., clubs, on-campus
employment, internships) by 20% by 2020.

3. Increase the use of student programs and services, including online and on-ground
support services, by 15% by 2020.

4. Increase the percent of student satisfaction as indicated by biennial Student Services
Satisfaction Survey by 5% by 2020.

Strategies
1. Promote college-wide programs, services, activities, and events through multiple
channels (e.g., website, social media, phone, direct mail, posters, classrooms,
and face-to-face).
2. Evaluate current student outreach practices and channels to identify opportunities
to strengthen communication and to develop a targeted communication plan for each
student audience segment.

3. Enhance and expand faculty/student mentoring program.
4. Educate students about college processes and student services structure.

5. Convene a student focus group annually to discuss and to identify potential
improvements to the pre-enrollment “Steps to Success" process.

6. Assess effectiveness of success programs to identify potential improvements and
to inform decisions about future programs.

7. Increase longevity of, and participation in, student clubs.
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1.0 Introduction and Background

1.1 FLC Vision and Mission

The college’s vision, mission and values statements were last revised by college constituency
groups in 2016, and approved by the District Board of Trustees on December 14, 2016. These
statements are designed to inform all aspects of college planning, including technology
planning. The revision articulates the college’s values to such an extent that the previously
listed sets of value statements are no longer deemed necessary.

1.2 Vision

Folsom Lake College opens minds and doors through the power of education, inspiring all
students to become socially responsible global citizens.

1.3 Mission

Folsom Lake College enriches and empowers zll students to strengthen our community by
bridging knowledge, experience, and innovation.

Folsom Lake College, serving the diverse communities of eastern Sacramento and western El
Dorado counties, offers educational opportunities and support for students to transfer to
four-year institutions, to improve foundational skills, to achieve career goals, and to earn
associate degrees or certificates.

1.4 Equity Statement

Education should belong to everyone. To nourish this inclusion, FLC champions equity, diversity, social
justice, and environmental sustainability as foundational to academic, campus, and community life. We
waork with the communities we serve toward just and fair inclusion into society in which all people can
participate, prosper, and reach their full potential. We commit to equity driven decision-making,
planning, and reflective processes that are responsive to the diverse identities and experiances in our
community.

We seek to empower marginalized voices, nurture our many identities and social circumstances, foster
cultural responsiveness, and stand against all manifestations of discrimination, including (but not limited
to) those based on: ability statusas, age, ancestry, body size, citizenship/immigration status, economic
status, educational status, employment status, ethnicity, food/housing insecurity, gender, gender
identity, gender expression, incarceration experience, language, marital/partner status, military/veteran
status, national origin, neurodiversity, political affiliation, pregnancy/reproductive status, race/racial
identity, religion, sex, and sexual orientation.
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1.5 Purpose of the Plan

The FLC Technology Plan is designed to include all facets of technology at FLC's sites {main
campus, EDC, RCC) that are either a shared responsibility with the District Office Information
Technology Department (DO IT) or the college’s sole responsibility, and to provide a
comprehensive set of strategic technology directions for the college to pursue over the next
three years.

1.6 Planning Process

The FLC Technology Committee undertook a revision of the Technology and Distance Education
Plan in the spring of 2013. The revised document was approved by the Technology Committee
on 10.07.14, affirmed by the Folsom Lake College Academic Senate on 11.25.14, affirmed by the
Institutional Planning Committee on 12.08.14 and approved by the College President on
01.259.15.

Based on a three year revision cycle, the plan was to have been revised in the 2017-2018
academic year, but the distance education portion of the plan as originally conceived was
assigned to the Distance Education Subcommittee of FLC Curriculum Committee. This action
was taken to reflect the increasing importance of distance education in all segments of
education. It is also intended to help assure consistency, quality and relevancy in the face of
future developments in this pedagogical modality.

1.7 Planning Context

FLC's technology acquisitions and support are the joint responsibility of DO IT and the college.
College representatives participate in district wide technology decisions and plans through their
active membership on district level governance committees and workgroups. DO IT has its own
Technology Plan, dated February, 2017. The plan consists of the following sections:

1. Network, Infrastructure, and Security
2. Technology Environment

3. Academic and Instructional Computing
4. Student Services Support Computing

5. Administrative Services Computing

In providing technology leadership for the District, the DOIT Technology Plan adheres to the
regional accrediting commission’s standard on technology services:
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ACCIC Standard C.1ll, Sections 1-5:

1. Technology services, professional support, facilities, hardware, and software are
appropriate and adequate to support the institution’s management and operational
functions, academic programs, teaching and learning, and support services.

2. The institution continuously plans for, updates and replaces technology to ensure its
technological infrastructure, quality and capacity are adequate to support its mission,
operations, programs, and services.

3. The institution assures that technology resources at all locations where it offers courses,
programs, and services are implemented and maintained to assure reliable access,
safety, and security.

4. The institution provides appropriate instruction and support for faculty, staff, students,
and administrators, in the effective use of technology and systems related to its
programs, services, and institutional operations.

5. The institution has policies and procedures that guide the appropriate use of technology
in teaching and learning processes.

In each of the four Los Rios colleges, various departments are responsible for technology
planning, implementation and services. At FLC, these include the following: IT Services,
Innovation Center, Library, Media Services, Office of Institutional Research and Student Services.
FLC participatory governance oversight of technology planning rests with the college’s
Technology Committee.

The FLC Technology Plan is one component of the overall FLC planning and evaluation cycle.
The plan shows how the college will maintain and enhance its technical capabilities and services
to all divisions of the college:

Administrative Services
Student Services
Instruction

President’s Services

The recommendations contained within this plan may be assigned to one or more college
entities (operational units or governance committees) to enact. In turn, those entities will seek
required resources, implement recommended strategies, and provide evaluations through their
own annual unit plan {AUP) development, program review processes, and committee
responsibilities. Planning regarding distance education offerings occurs within the Office of
Instruction and Curriculum Committee’s Distance Education subcommittee, and recognizes such
planning as an academic and professional responsibility of FLC faculty. The faculty-driven and
senate-approved Student Centered Scheduling Criteria document helps guide decisions
regarding distance education offerings required to meet student demand and access issues,
Please see the Distance Education Plan for more detailed information.
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Documentation of annual progress on FLC Technology Plan recommendations will be completed
by the appropriate entities and reported to FLC's Institutional Planning Committee each spring
on a strategies matrix update document. The entire plan will be reviewed for needed revisions
every three years. The next review and revisions are projected for 2020 and 2023.

2.0

2.1

Technology Organization and Governance

District Technology Organization

The District Office Information Technology department (DO IT) performs a variety of
functions in support of the four colleges and various other facilities in the district as
spelled out in the DO IT Plan. The organizational chart for DO IT is as follows:

Associate Vice Chancellor
Information Technology

Confidential
Administrative
Assistant
| | | | |
Director I11 Director II Director [11
Technical Services Production Services Application Services

With this structure in place, DO IT is able to efficiently address technology challenges as
they present at the site level, taking into account solutions that are both effective and
scalable. The context for this work is detailed in the following areas of responsibility (DO
IT Plan):

Infrastructure - District IT is responsible for the design, implementation, operation and
support of the district physical and logical network, including the cable plant and related
facilities, the local area networks (LAN) and Wireless LANs {WLAN], remote access and
virtual private networks (VPN) and the metropolitan area network (MAN). The
exception to this general rule is that certain small portions of the instructional network
are delegated to the faculty in support of the instructional program (e.g., operating
systems classes). District IT is responsible for district network services, such as: network
switching and routing, the district Internet connection, Domain Name Services (DNS),
district IP and VLAN address management and network bandwidth management.
District IT is also responsible for the design, implementation, operation and support of
district network security services, including firewall and intrusion prevention services.
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Learning Management System [LMS] — DO IT currently provides servers, storage, and
management of the infrastructure for the Learning Management System (LMS) needs of
the colleges. Onling, hybrid, and web-enhanced courses are provided primarily through
Desire-to-Learn (D2L), Moodle, and some publisher learning management systems (LMS). In May
2016, the district’s LMS Work Group recommended to the District Academic Senate that all Los
Rios colleges join the CCCCO Online Education Initiative, including adopting Canvas as the sole
Los Rios online, hybrid, and web-enhanced course LMS platform. College representatives
administer the application jointly with DO IT, providing training and support of the
faculty and students, making decisions about application functionality, determining the
content of online help, and recommending timing of desired software upgrades.

District IT responsibilities related to the LMS include maintenance and support of the
servers and storage, system security, system performance, application software problem
resolution, managing software upgrades, and working with the vendor to address
software issues. An IT position for Learning Management Systems is charged with
providing assistance to application management, documentation, testing, problem
resolution, and other functions in support of the LMS.

SOCRATES - This curriculum management system was developed by Los Rios faculty to
support and partially automate the process of curriculum development. DO IT provides
servers, documentation, and ongoing support of this application.

Online Grading System - The online grading system (OGS) written by faculty, provides
easy access to class rosters. The system facilitates faculty initiated drops and grade
submission. Upgrades for 2016-17 included roster-specific enrollment and grade
submission information for administrators. DO IT provides server, storage,
documentation and ongoing support for this application. In addition, DO IT develops
and maintains the interface that supplies this application, specifically PeopleSoft® data.

PeopleSoft® - The district licensed the PeopleSoft® Enterprise applications in September
1998 for HR/Payroll/Benefits/Student Administration and Financials/Supply Chain
Management. Implementation of the applications proceeded in a phased approach,
with the suite of Student Administration modules (now renamed Campus Solutions)
moving into production for fall semester of 2002. Oracle bought PeopleSoft® in
December 2004, and continues to develop the suite of People5oft® applications. Since
adoption, the district has implemented various new modules of PeopleSoft, including
Degree Audit, Cashiering, Prospecting, and Financial Aid. The newest upgrade — version
9.2 — will be implemented summer 2017.
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District Data Resources — DO |IT operates a reporting data store that supports many
reporting requirements and supplies data to various college systems. In addition, DO IT
has been developing data resources that include multiple years of data to support
specialized reporting requirements.

Telephony and Video Teleconferencing - District IT is responsible for the design,
implementation, operation and support of the district wide phone and voice mail
system, including: conversion to VOIP, administering the district dial plan, DID allocation
and management, managing the Class of Service plan, managing all phone device adds,
moves and changes, assisting with voice conferencing services, managing local and long
distance and managing the District Emergency Phone service. DO IT is responsible for
managing the network delivery of video conferencing, including the video gateway and
video QOS requirements.

District Website - DO IT provides hosting and programming support to the Public
Information Officer in the development, maintenance and operation of the district’s web
site (www.losrios.edu).

District Servers [e.g. email, web, library, CMS, firewall, grading) - District T is
responsible for the design, implementation, operation and support of district-wide
computing services such as: Active Directory, Windows Naming Services (WINS), DO and
college Wservers, GoogleDocs, employee E-mail (Exchange) and student E-mail services
(GMail). Operational responsibility is shared with the college IT groups for college-based
Active Directory domain controllers, Exchange mail servers and the Wservers. District IT
operates the file and print sharing services at the District Office for district office
employees, including Ethan Way and Facilities Management. File and print sharing
support for college staff & faculty is outside the scope of DO IT, and is provided by the IT
staff at each college.

Help Desk - A district-wide Help Desk is housed at the district office and staffed by two
full-time employees during regular business hours. Requests for assistance can be made
by phone, email, or web. Assistance is provided to students, employees, and community
members to access PeopleSoft, approved learning management system, email, Los Rios
Google apps, and other district-wide software. The colleges are responsible for
providing assistance to college-specific technology and software.
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2.2

District Technology Governance and Work Groups

District technology systems and services provide direct and indirect service to the four
Los Rios colleges in myriad ways. In order to work effectively and best meet the
colleges’ needs, a variety of district wide governance committees and work groups
provide input to DO IT administrators and staff. This collective input is important to
maximize work results and minimize costs. The following district governance
committees, listed below with a brief description of their charges, have representatives
from all colleges, including FLC:

Education Technology Committee: The Ed Tech committee consists of representatives
from DO IT and each of the district’s four colleges. The commitiee makes
recommendations on district wide instructional technology matters, e.g., the district’s
Learning Management System (LMS).

District Curriculum Coordinating Committee: This faculty-chaired committee is
responsible for reviewing and recommending new-to-college and new-to-district
courses, certificates and degrees to the Board of Trustees. SOCRATES is the curriculum
management software system developed by faculty and supported by DO IT.

Matriculation and Student Success Committee: Maintains responsibility for developing
standards, policies, and procedures relative to student matriculation including student
recruitment, preparation and success. Many matriculation components utilize common
student scheduling, recordkeeping and tracking IT programs, and admissions,
assessment and research each have unique IT hardware, software and support
requirements.

District Budget Committee: This administration and faculty co-chaired commitiee is
responsible for reviewing and recommending district wide budgets to the Board of
Trustees, including funding for major technology purchases.

The following district work groups, with representatives from all colleges including FLC,
operate as follows:

LRCCD IT Deans: IT Deans meet several times a year to discuss college and district-wide
issues pertaining to maintenance, improvement and deployment of IT services, including
hardware, software and infrastructure.
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LRCCD IT Techs: IT personnel from each college meet monthly with DO IT in the
College/District IT meeting to discuss any enterprise-wide changes that will affect the
campuses, plan any outages and discuss impact. Typically major network changes are
implemented one college at a time and feedhback is shared in this venue, and this group
also discusses new technology.

LRCCD District Librarians Coordinating Committee (DLCC): This is a district-wide
workgroup of librarians that meets monthly. Members of DLCC coordinate the library
management system and library services shared by all Los Rios Libraries. The group also
addresses other important district-wide library issues including database trials,
subscriptions and eBooks. The LRCCD Library Deans attend the workgroup meetings, as
needed, to discuss library system and technology-related issues.

LRCCD Library Deans: QOccasional meetings among library deans are held to discuss
support of administration for district-wide library issues, including acquisition of
database resources and technology deployment.

LRCCD PeopleSoft Liaison Team: This committee makes recommendations on issues
specifically relating to PeopleSoft® Campus Solutions and eServices.

LRCCD Staff Development: This committee meets occasionally to connect staff
development and administrative personnel from the District Office with site-level
administrators, professional development committees, and other interested parties. It
helps to plan district-wide technology and other trainings and assists in coordinating
FLEX activities at all campuses.

LRCCD Vice Presidents of Administration: This group meets to discuss and make
recommendations to the Deputy Chancellor regarding district wide processes related to
budget development and facilities planning that may have a major impact on college
operations. Discussions include the purchase and implementation of district wide
technology (e.g., Student Access Card, Pay-For-Print, Point-of-5ale systems and
PeopleSoft®).

LRCCD Vice Presidents of Instruction and Student Services: This regular meeting
facilitates implementation of student services and instruction processes at the college
and district levels, including technology-related input and feedback regarding
registration, financial aid, classroom technology, distance education courses and
services, curriculum management, catalogs and class schedules, and college web
presence.
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LRCCD Learning Management System [LMS] Coordinators: This workgroup consists of
DO IT representatives and faculty coordinators from each of the four colleges with
primary responsibility for local administration, management, training and
implementation of the district's LMS, Desire2Learn®.

District Wide Research Council: This council facilitates communication and joint
research projects between college and district research staffs, including use of data
warehouse, MIS data submissions, web reports, etc.

PC Standards Task Group: This task group identifies needs for PC-based functionality
and researches suppliers taking total cost of ownership (TCO), service, and business
reputation into account (i.e., for sourcing computers with a predetermined specification
set).

Information Security Officers: Appointed representatives from colleges and district
office are responsible for implementing District Policy and Regulation 8871 to guarantee,
to the extent possible, the security and integrity of its systems.

Preparedness Assessment Team (PAT): Responsible for assessing the state of
district-wide emergency management, preparedness and readiness and making
recommendations for improvements or support, including the purchase of various
technologies (e.g., security camera systems, locking systems, public address and
notification systems).

Student Financials User Group: District and college business and fiscal personnel
discuss and make recommendations on PeopleSoft® business practices.

Digital Video Security Program: Working with a consultant, district and colleges
develop and recommend a district-wide digital video security program. The initial focus
was parking lot security, and this continues to be the primary focus as new facilities are
added. Some areas where cash accumulates are also subject to video security.

Student Access/Employee Card User Group: District and colleges discuss, coordinate
and implement operational and internal control processes; make recommendations for
purchasing and upgrading ID application and hardware.

Pay-For-Print User Group: District wide college personnel discuss and make
recommendations on business practices and GoPrint® application/hardware issues.
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2.3 FLC Technology Organization

Employees responsible for promotion and support of technology usage reside in many
departments and areas across multiple campuses. Departments work together closely
to help improve teamwaork and the student learning process. For example, IT & Media
Services work together to troubleshoot, replace, or repair faulty classroom equipment in
a timely manner.

FLC's commitment to technology as an efficiency and learning tool is evident in the
facilities and equipment that characterize the campus. A diversity of departments, as
well as the three campus locations, presents unigue challenges for deployment of
technology equipment, support and training. Therefore, it is critical that lines of
communication are clearly understood and open to input at all stages of the
decision-making process. The following organizational charts represent the
communication and workflow relationships critical to smooth operation of technology
organization at FLC:

Wice President, Wicw President, Wice Prasidem,

Admantstration Indtructicn Student Senvices R et
Dean of Research & | Dean of Instruction | Dean of Instraction “;:::::r i
I Serwices Plamni & Technoln, El Dorado Center M,
] nE B '| Cﬂi“" Center [ Lab il
| L Innoreadion EpC Rk | |
Institutional e ':‘-"{':""’ c""‘[‘P:“" Ed Mndia
waedia Research 4 Assessment Design
Sarvices L L Center f Lab Specialist /
Webmaster
FLE Main
™| Library EDC Library BEE Library
== Nt Labs
L FLE Main
Science Labs

Rewvised March, 2017
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2.4

FLC Technology Governance and Work Groups

College technology systems and services support the work of student services,
instruction, administrative services, and president’s services over three major
sites—FLC-main campus, EDC, and RCC. The following college governance committees
provide input to technology decisions:

Institutional Effectiveness Committee: Oversees integration of all college planning and
evaluation processes. Membership includes all college committee chairs and
constituency leaders,

Technology Committee: Responsible for making recommendations on technology
matters, including the FLC Technology Plan and its implementation; provides leadership
for technology planning. Provides vetting process for technology implementation
proposals (TACT subcommittee)

Budget and Facilities Planning Committee: Responsible for review and
recommendations regarding college-wide processes related to budget development and
facilities planning; review of college-wide allocation formulas including the technology
sinking fund. Facilities Planning steering committee and Facilities Project Planning
committes work collaboratively with District IT and Facilities Management to ensure
technology infrastructure aligns with district and college technology standards, and that
it meets the specific neads identified for the project.

Curriculum Committee: Makes recommendations on all college course, certificate, and
degree curricula including requests for distance education modalities. Faculty chair is
responsible for ensuring faculty know how to work within SOCRATES, the district-wide
curriculum management system. The distance education (DE) subcommittee also has
purview over the FLC DE Plan and its maintenance/revision on a three-year cycle.

Professional Development Committee: Dispenses an annual budget for faculty staff
development, assists with classified staff development (travel and conference), plans
college wide activities, and assembles FLEX schedule twice each year. Many of these
activities pertain to technology training (e.g., LMS modules during FLEX, faculty
conferences on instructional technology).

Safety Committee: Objective is to maintain a safe physical environment for all
constituent groups served. Responsibilities include working cooperatively and
collaboratively with the district Preparedness Awareness Team on implementing
emergency management, preparedness and readiness recommendations, including
technology-based alert system and incident communications.
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The two workgroups most closely involved with hands-on college technology (design,
purchase, deployment, tracking, maintenance, repair, etc.) are FLC IT and FLC Media
Services, and they are configured as follows:

Hardware/Software
Support

=Provide hardware and software
support services in a timely and
professional manner to all
campus staff and faculty to
ensure that they can access the
information necessary to perform
their job duties,

Network Support

*Provide reliable network storage
that is both responsive, secure
and redundant.

=Setup new users.

+Patch and maintain all server
hardware and software.

*Suppaort 501 Datahaze
infrastructure.

*Maintain backups of entire FLC
network.

=Patch and contral all physical
data ports,

Instructional L

*Ensure that the classroom lectern
computers used hy faculty, and
the student use laboratory
computers, printers and
peripherals are as functional and
responsive as the budget allows.

«Continually update the
computers with security patches,

+Install{maintain instructional
software.

IT Services Supervisor

Liaise with DO-IT to

Troubleshoot Issues with

the Following:
*Networking/Switch
sConnectetivity Issues
«Exchange/Email Wireless
*Firewall
*VLAN/Subnets
«55L
*DM5
=5MTP
«Cabling Needs
«(inBasze/PowerFAIDS

Senior IT Technican
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IT Services
Supervisor

Media Systems Media Systems Media Systems
Resources Resources Resources
Specialist Technician 11 Technician I

Equipment

Maintenance
*Projector & Flat Panel
Displays
*AV Controllers
*AV Switchers
*Room Audio
+DVD/VHS Decks
*Digital Presenters
*Digital Signage
Video Teleconference
Systems

Mission Statement:

Audio & Video System
Production
=Maintain & Operate iTV Consultation
Studios «AV Design Instructional

*hudio/Video Production = Spaces & Meeting Rooms
Engineering & Recording | «Audio Visual Installation

Video Editing & Renovation

#ITV Programming & *Equipment Consultation
Scheduling & Recommendation

sManage Media Archive & +Research & Recommend
Live Streaming Sites Emerging Technologies

*Disc Duplication AV Equipment &

*Software Training Software Training
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Special Projects

*Special Event
Coordination &
Consultation

*0On-Location
Audio/Video Production
Engineering & Recording

*Manage & Coordinate
Multi-Site Video
Teleconference Training

*Provide Audio Visual
Support to District Office
for a Variety of Events




3.0

3.1

FLC Technology

For the purposes of this document, “FLC technology” refers primarily to computer and
audio-visual systems supported by IT and Media Services within the college, with
infrastructure support provided by the District Office (DO IT). This system supports
operations on all levels, including organizational digital communication, Insider intranet
hosting, applications, computer labs, and office productivity (whether hardware or
software). The term “FLC technology” is intended to cut across all departments, from
support staff in administration and operations, to the faculty member in his or her office
or classroom, to student support services in person or accessible online.

Administrative Technology

Internet and Wireless Access (in cooperation with DO IT): IT Services assumes
responsibility for assessing and planning distribution of the wireless network across all
three campuses. New construction requires that the building plan be assessed by IT
Services, DO IT and the DO Planner. Wiring, access points, and switch requirements are
identified, and although most of the work is completed by the construction contractor,
some rectification may be necessary by campus personnel at a later date. In existing
buildings IT Services identifies wiring requirements after an assessment to determine
quantity and location of access points (AP site survey). DO IT provides quotes from the
vendor and typically IT Services orders the equipment, mounts APs, tests and
troubleshoots. For desktop and other administrative technology, IT Services provides
help desk service to address the following end-user needs: log on, specialized
configurations and initial profile, peripherals and configuration, updates, small and large
scale hardware refresh. They also order and install specialized equipment based on the
needs of the user (e.g., dual screen monitor configuration).

Office Technology: IT Services has responsibility for maintaining a functional and
empowering envirenment for both employees and students (e.g., electronic
communication, software updates, helpdesk). The hardware renewal plan calls for
replacing office computers and computer lab machines at five- and three-year intervals,
respectively. Some additional value is realized through rolling out three-year-old
laboratory computers to offices or individuals for un-funded projects (e.g., “crash and
burn” lab). IT Services is a resource to research and evaluate possible technologies to
improve office automation (and hence productivity) and delivery of instruction via
computers and network resources.

Digital Signage: IT Services, Media Services and PISO work together to maintain campus

information screens. Media Services recommends, installs, manages and maintains all
displays. IT provides network support and PISO creates content for displays.
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Video Teleconferencing: Media Services manages and maintains all video
teleconference systems at all three FLC sites, and also provides various levels of support
district wide including regional video teleconference workshops, software updates and
consultation, as well as connections to other vendor products ([CCCConfer, 3CMeMNow).

Software: Los Rios has Microsoft Volume License Agreement allowing the installation of
any Microsoft client operating system and certain applications such as MS Office on
LRCCD computers. FLC alse maintains an Enterprise Adobe Creative Cloud Licensing
agreement. Microsoft or Adobe applications not covered under the LRCCD MVLA and
Ent Adobe Cloud Agreement is done through IT Services to assist in tracking and
renewal. IT Services maintains an inventory of desktop software installed on computers
at all three campuses and tracks renewal dates of those most critical to office
productivity and instruction (others are the responsibility of critical users, e.g.,
instructors). Purchases and renewals for systems such as SARS, Nuesoft and OnBase are
handled by department or in the case of SPSS, in conjunction with DO OIR. Deployment
of all software or shortcuts to web-based applications is done primarily through the
creation of desktop images, scripting, Group Policy and deployment systems such as
Heat. Applications are often installed and maintained locally or through remote sessions
on desktop systems.

College Website and Content Management System: In 2005, an agreement was
reached by the district and four colleges to purchase and implement Ingeniux®, a
district-wide web content management system (CMS) software for district and college
websites. CMS allows internal users with little or no knowledge of programming
languages or HTML to create and manage content while providing better quality control
through workflow management.

FLC Insider: The development of this decision support system, the Insider, is composed
of links to committee agenda and minutes, schedule development reports, key
accreditation documents, college institutional and unit plans and program reviews,
staff-focused descriptions of student services, charge and responsibility of various
committees, and SL0s/assessment results are examples of content available to all
employees.

Office of Institutional Research Systems and Infrastructure: Responsibilities of the FLC
Office of Institutional Research (QIR) include application (systems) development, in all of
its phases. QIR staff (Research Analyst and IT Specizalist for IR) perform needs analyses
and then design, develop, implement, and support web-delivered database applications
aimed at supporting major planning processes at FLC (e.g., online Annual Department
Plan and Curriculum Review systems). In addition, the OIR develops processes for fully
automating specific reporting needs (e.g., FLC's “Enrollment Report™), for supporting
other systems on campus (e.g., providing user data for Nursing database and workroom
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3.2

printers), for loading data from disparate computers into SQL Server tables on CIR’s
database servers (e.g., historical assessment placement database), and for at least
partially automating staff intensive intake and reporting processes across campus (e.g.,
Outreach). Further, the OIR is currently expanding its on-demand reporting system to
provide, via web interface, a wide range of user-customizable reports and tracking
capabilities supporting planning and information needs across the college. QIR
infrastructure consists of both development and production web and database servers.

District and College Data Back-Up: FLC participates in DO IT back-up plans as an
alternative data storage site, with related space allocation and uninterruptable power
source responsibilities. This site was chosen as a high-point in the terrain, out of danger
from potential (but unlikely) river flooding, and has been in operation as an Alternate
Data Center (ADC) for over a decade. The facility includes a universal power source
{UPS} to monitor the computer electrical load, as well as a back-up generator. In the
event of an electrical outage, this equipment will ensure continuity of critical district IT
services and protect both campus and district IT assets. Future plans include upgrading
FL1-122 to house SmartRow® server racks that have self-enclosed UPS power and
cooling.

Public Information Services Office: The Public Information Services Office (PISO) has a
number of specialized needs, due to its involvement in generating media products for
imaging FLC. Specialized services from IT involve color printing, power user hardware
configuration, photo technology, content management system (Ingeniux®) and data
storage. Video streaming and editing are also becoming important tools.

Print Services: The all-digital Printing Services Office uses state-of-the-art computer
software and hardware to produce products of high quality in 2 number of areas. These
include online print requests, online business cards, copier fleet monitoring, power user
hardware configurations, specialized printing software, online postage, PaperCut Print
Management, etc.

Student Services Technology and Support

The majority of the specialized software and programs used by Student Services are managed
locally {on a software level with campus IT and on the program level with the individual
departments). The only exception is PeopleSoft®, which is managed by DO IT. All colleges in the
district use OnBase, PowerFAIDS and SARS Grid in the same manner as FLC.

Software: The chart below details the various systems and software used by Student
Services.
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Program: Used For: Used By: Managed By:
Pzople5oft® Student records, enrcllment system, AER, Counseling, Assessment, DQIT
student financials, degree audit, DEPS, EOPS, Bus Svcs, Library,
integrated student educational plan, CalWORKs, Fin Aid
assessment placement results. Career Center
OnBase Document imaging system A&R, Counseling, Fin Aid, DSPS, DO
EQPS, CalWORKs IT/Campus IT
Career Center
ASAF Look Assessment test retrieval- FLC, EDC, AER, Counseling, Assessment, Campus IT
RCC Career Center
PowerFAIDS Financial aid management, packaging & | Financial Aid oDoIT
record system
SA4RS-Grid Counselor/staff appointment AER, Counseling, Fin Aid, D5PS, Campus IT
scheduling system EQPS, CalWORKs. Career Center
SARS-Trak Automated student check-in system for | Counseling, Reading & Writing Campus IT
students’ use of campus services Center, Tutoring Center, Career
Center
SARS-MSGS Automated email and texting Counseling, A&R, DSP&S, EOPS, Campus IT
notification and confirmation system CalWORKs, Career Center,
Financial Aid
CAPP Computerized Assessment & Placement | Assessment Campus IT
Program — for onsite computerized
testing
Ed Connect Downloading ISIR data
Financial Aid Campus IT
Accuplacer Administering ESL placement tests and
reading competency graduation tests
Assessment Campus IT

DSPS Software/Hardware:

= Dragon Naturally Speaking is a speech recognition software package for Windows
personal computers (PCs)

s Kurzwell 3000 is 2 comprehensive reading, writing and learning software solution for
those who struggle with reading comprehension, including individuals with learning

difficulties, such as dyslexia, attention deficit disorder or those whe are English Language

Learners
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s Kurzweil 1000 is a comprehensive reading, writing and learning software solution with
features similar to that of Kurzweil 3000 but with an interface primarily designed for the
blind and visually impaired

= JAWS is a software program for blind and visually impaired users, designed to make
personal computers using Microsoft Windows accessible

s ZoomText is a screen magnification and reading software designed for the visually
impaired

= Juliet Braille Embosser prints e-text in Braille from a computer

e P.LA.F Tactile printer This device uses specialized paper that causes printed areas to rise,
allowing 2 user to “feel” lines and shapes on the page.

= learning Ally is an online library of audio books that students can access through their
computer or mobile device. DSPS utilizes this product to fill alternative media requests.

s Pocket Talker Pro — a listening device for the hearing impaired that allows the listener to
have a direct microphone link to the speaker or lecturer.

s Phonic Ear — a listening device that receives and amplifies the sounds around the listener
through headphones.

s Abby Fine Reader is an advanced OCR (optical character recognition) program that we
use to recognize text in scanned PDF's for use in Alternative media Requests.

= Canon DR9080c — A high speed scanner used to create PDF's from Textbooks.

Recent Developments

In March 2008, District IT successfully implemented the conversion to the newest upgrade
for PeopleSoft® (9.0). Part of the 9.0 conversion included an updated student portal —the
eServices Student Center. Since that time, there have been improvements implemented
with eServices, including the following:
A new security password update protocol.
An online Nursing Program Admissions Application that is initiated after eServices login.
Implementation of the PeopleSoft® Degree Audit module with availability of Degree
Audit report for students on eServices.

o Automated upload of college’s assessment data- with placement information available
to students on eServices. Technology is also used to provide students with their
assessment placements housed in a district-wide common assessment database. In
eServices, functionality exists that allows the student to plan their course sequence,
through college level and above, at any college in the district based on their assessment
placements. Students can place into their Student Planner courses based on their
assessment placements, and when registration opens a student can schedule and enroll
in classes based upon the courses in their Student Planner. The assessment database is

linked to 5307- Student Initial Assessment Services Placement.
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®  Availability of the students iSEP (integrated Student Educational Plan) on eServices -
after initiated by a counselor. To capture program planning needs, the Los Rios district
has created an electronic student educational planning program (iSEFP) that is portable
among the four colleges. Educational plans are created and may be modified by a
college counselor. Students have access to the educational plan via their eServices
account, which can be retrieved any time it is needed for planning purposes.

o  Matriculation {pre-enrollment) checklist on eServices — to track completion of
assessment, orientation and counseling compoenents - personalized Steps to Success
tracking and automated MIS data collection. Technology is used to automatically record,
in the appropriate MIS data element, the completion by a student of each service. In
eServices, in the Steps to Success tab, students can view their personal progress through
each of these steps, and for those services that the student has not yet completed there
are links and directions on actions the student should take to complete the step.

o The Financial Aid Office (FAQ) worked with District colleges to implement an automatic
deposit procedure, and BankMobile Disbursements is currently in place as an automatic
deposit option for disbursement of financial aid checks. It is the goal of the Financial Aid
Office to reduce the number of checks mailed to students, controlling costs and reducing
delays due to lost or returned checks. The FAD also continues to explore the possibility
of offering students the option to complete required forms online and submit them
electronically. In addition, comprehensive imaging for financial aid documents via an
automatic electronic process is currently under consideration.

®  5ARS-Call was replaced by SARS-MSGS which retains the ability to do batch emailing to
students and trades batch calling for batch text messaging; enabling batch emailing and
texting to provide notices and or confirm scheduled appointments for students.

o CalWORKs and DSP&S have implemented an Access database through the use of a web
application which is used to create reports, store student information, and provide
multiple sites with online access, eliminating transport of hard copy documents and
files. All CalWORKs and DSPE&S programs in the District use this application.

® DSP&S has added captioned video based orientations and policy explanations to their
webpages to make the process of enrolling with DSPS and obtaining accommodations
more transparent and straightforward.

® Counseling and the Career Center are also exploring Kaleidoscope as well as Eureka
Express as mechanisms to help students identify an academic pathway.

#® The assessment website has increased the number of online test preparation tools for
English, ESL and Math.
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# Technology is also used to support communication to students. On the eServices/Steps
to Success web page students can view information regarding orientation, assessment,
educational planning and registration. This districtwide web page contains links to local
college web pages that provide specific details regarding these services at each college.
Students also receive communications to their student Gmail account. The Student Email
Motification Delivery (SEND) and other subsystems, transmit e-mails to students upon

the completion of each of the individual student success steps.
Support for Online Student Services

All areas of Student Services have comprehensive information on the website to insure
equitable access and the provision of appropriate and reliable services to all students
regardless of service location or delivery method. As part of the college-wide planning
process, all Student Services departments submit Annual Department Plans {ADP) to

address any issues or emerging needs surrounding the provision of services for students.
Computer Lab Facilities for Student Services

Computer lab FL1-107 is shared by assessment, orientation and DSPS test proctoring
services. Computerized assessment provides students with information on their current
aptitudes in English writing, ESL, math, and reading to better enable them to formulate their
educational goals, select appropriate courses and understand the expectations of college
level coursework. Results are immediately available to students upon completion of their
assessment testing. Orientation offers students an opportunity to meet new and current
students, tour the campus and to learn about FLC's student services and academic
programs. DSPS test proctoring services offers accommodations for DSPS students’
classroom tests.

Sixteen computer stations are also dedicated to computerized assessment testing at the El
Dorado Center in EDC C-217. This room may be scheduled for instructional purposes as well,
but only when not in use for assessment testing purposes. At the Rancho Cordova Center
(RCC), the assessment team shares use of the RC1-229 classroom (38 stations) with

instruction on 2 scheduled basis.

Student Access to Support Services

All students regardless of service location or delivery method have access to comprehensive
and appropriate services to facilitate their success. Student services including, but not
limited to orientation, admissions, registration, eServices, assessment, counseling and
financial aid are accessible to distance education (DE) students and are comparable to
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students in on-campus instructional programs. Technical support is available to students by
contacting the Los Rios help desk or each respective student services office.

Students have access to information on the FLC website regarding policies designed to
protect student privacy. At the present time there are no fees associated with identity
verification for students enrolling in DE courses. If such a policy is implemented, students
will be notified prior to class registration of any related additional charges. Students
interested in enrolling in distance education courses may access orientation and self-help
materials at http://d2|resources.losrios.edu. In addition, students can self-enroll in a sample
class which provides them some experience with the LMS prior to enrolling in an online
class. Help desk support for students is available 24/7.

3.3  Instructional Technology & Support

Instructional technology support encompasses a variety of functions and departments,
including FLC IT Services, Media Services, contractors/subcontractors (in the case of new
building projects), and computer lab personnel (e.g., instructional assistants). By contrast, DO IT
has a lead role in multi-agency cooperative efforts (e.g., fiber infrastructure) that may involve IT
Services, but deal mostly with agencies outside the district.

Smart Classrooms

FLC has made a commitment to technology-enhanced, or “smart classrooms,” with computer
and A/V presentation technology included in each classroom on each campus/center. Standard
classrooms on the Folsom campus are equipped with a resident computer, monitor (for
instructor display), multimedia projector or flat panel display, projection screens, document
camera, DVD and VHS players, room audio system, laptop audio/video/network capability and
all necessary A/ equipment for system control and switching (e.g., Extron switchers).
Computers have access to the Internet and user network drives, plus portable digital device
inputs. Media Services designs (along with contractors), installs and maintains all A/V
presentation equipment, except resident PCs and PC monitors, which are managed by IT
Services. Media and IT Services work collaboratively to test, repair/replace classroom
technology for minimal downtime.

Special use rooms may contain all of the above, but have flat panel displays, Interactive
Television or video teleconferencing capability, or enhanced audio functionality (e.g., dance
studio). Large rooms (FL1-020, FL3-173) include touch screen controls for A/V and room
equipment (e.g., lighting, microphones) and ceiling recessed electric projection screens. Some
are also designated for broadcast, and are camera ready. Virtually all classrooms at the EI
Dorado Center (EDC), and the Rancho Cordova Center (RCC), have variations on the above,
including AV carts and other portable devices. RCC has all-new, ADA compliant podiums for
classroom use, and the other sites are gradually being updated to reflect these advances as
well. In addition, at the main campus IT Services facilitates use of laptop carts in classrooms and
various specialized print functions (in collaboration with the Printing Services Office).
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Computer Labs

FLC has general purpose and specialty computer labs at all three campus locations. They are
maintained and overseen by IT and Media Services personnel as well as instructonal assistants.

Lab facilities are detailed in the following table:

Lab Qty Lab Qty

FL1-007 32 FL4-121 (Psych Lab) 12
FL1-012 (Library) 18 FL4-135 (ECE Classroom) 18
FL1-107 (Assessment) 3B FL4-234 (MIDI Lak) 34
FL1-108 (Tutoring) 5 FL5-009 [GIS Lab) 32
FL1-35 (Library training room) 37 FL5-109 (Interdisciplinary) 42
FL1-151 (PLE/LRC) 100 EDC Laptop cart {Science) 8
FL2-111 (Science Shop) & ED1-102 (Biology) o
FL2-119 (Biclogy) 10 ED1-221 (Library) 7
FL2-121 (Biology) 10 ED3-201 (Language Lab) 12
FLZ? Laptop cart £1 {Bio) 16 ED3-202 27
FLZ Laptop cart 2 |Physics) 17 ED3-204 [PLE/LRC) 56
FL2-208 (Physics) B ED3-213 [RWC) 5
FL2-212 [Physics) & ED3-217 [Assessment) 16
FL2-230 (RWC) 13 RC1-203 (PLE/LRC) 41
FL2-240 (interdisciplinary lab) 36 RC1-229 (Assessment/Classroom) | 38
FL2-246 (Learning Skills) Q

Page 158 of 179



Computer labs at all sites are maintained and overseen by full time classified staff and
temporary classified staff employees. One full-time IT technician and two part-time IT
technicians are assigned the daunting task of installing, maintaining and updating all the
computer hardware and software used in the labs. The department IT projects requiring
additional help are assigned to available IT personnel. FLC main campus staff is currently
collaborating to develop a mission, vision and planning process for their facility, including
assessment of student satisfaction (e.g., student use, satisfaction level, change requests through
online surveys).

Interactive Television

Interactive Television (iTV) is managed by Media Services and brings a small selection of
synchronous classes to the Folsom campus and El Dorado Center as well as students off-site.
The system, which was completely updated in summer 2008, utilizes high performance
production technology; a semi-automated production system allows a single operator at a single
location to produce, direct and engineer all audio and video switching necessary for each class.
Video teleconference capability is also provided, both for local and international events, and
instructors use the classroom/studio to create class-specific video digital content.

Students benefit from three campus locations from which to participate in classes, and each is
connected via cameras and microphones providing students and instructors with real time
audiovisual communications. Home participants hear and view the class through live, online
streaming technology and are able to ask questions via the CCC Confer phone bridge system.
Students and instructors can view all center-based audiences simultaneously, without loss of
conventional classroom functionality, although some aspects of on-site supervision are
compromised due to the distance involved. Development of more diverse course offerings,
supported by incentives for faculty, is being explored.

Current semester iTV classes are streamed live and archived for on demand student review. In
addition, Media Services provides on-location video production services.

IT and Media Services personnel work closely with each department to refine its functionality
needs and provide support services. Individual departments are responsible for identifying any
discipline-specific equipment and/or software needs, which are then documented in Annual
Department Plans (ADPs) that are used to support budget requests and allocations through
normal instructional processes.

IT Services, Media Services, Disabled Student Programs and Services (DSPS) as well as a variety
of other offices participate in crafting programs for accommeodation of student and employee
needs (e.g., ADA-compliant stations in library, labs, classrooms, testing center and offices). For
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example, the FLC library has a complete ADA operating policy addressing how technology and
other measures are used to facilitate special needs students’ learning in that facility.

The FLC Main Campus and El Dorado Center Libraries instruct students in a rapidly changing
information environment. Mearly every service and resource provided by the libraries has a
technological component. Current library systems and resources must be maintained to provide
necessary services to both on-campus and off-campus patrons.

The librarians continually seek innovations that improve ease of access and quality of resources
to effectively meet patrons’ needs. Other educational factors such as the evolving nature of
information and digital literacy, restrictive publishing practices, and the expansion of distance
education (DE) impact the technological demand on libraries.

Integrated Library System & Discovery: The Los Rios Libraries share an Integrated Library System
(Sierra) for patron, collection, and report management, and as a WAM proxy provider to grant
electronic access to all Los Rios users. The Governor's January 2017 budget included 56 million
dollars of one-time funding to implement and maintain a statewide ILS (FY18), which will impact
Los Rios Libraries’ ILS provider options in the near future. Los Rios Libraries subscribe to EBSCO
Discovery Services (EDS), which is used as the public interface of the Online Public Access
Catalog (OPAC). The district Library User Experience (LUX) committee meets monthly to discuss,
assess, and improve usability of all Los Rios Libraries shared online services.

eBook Collections: Los Rios Libraries currently subscribe to EBSCO Academic Collection
{approximately 150,000 digital titles) which is funded as part of the District database package. A
district subcommittee of the District Librarian Coordinating Committee (DLCC) coordinates
ongoing eBook purchases from multiple content providers, and negotiates purchasing
agreements from vendors for individual eBook purchases. Individually purchased titles are to be
funded by each college’s library materials budget based on FTES (FLC=11% FY18).

Los Rios Libraries Subscription Databases: The District provides funding to enable the LRCCD
libraries to provide database access to the colleges. On January 1, 2012, the State Chancellor’s
Office began providing a core package of databases for all California Community Colleges. The
LRCCD libraries preference district-wide purchasing of all electronic resources. This model
ensures equity in accessibility, availability and user experience of online resources for all LRCCD
students, staff and faculty.

Streaming Videa: In Spring 2016, the District approved and funded the Los Rios Libraries

subscription to Films on Demand, a streaming video database with over 20,000 full-length
educational programs. Films may be viewed by an unlimited number of concurrent users, on or
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off campus, supporting face-to-face, hybrid, and online modalities. Closed-captions are
available, and DO IT has enabled full LMS integration (D2L/Canvas). Starting in Fall 2017, LRCCD
Libraries are providing additional streaming film access through Kanopy.

Research Guides: In 2012, the FLC Library purchased LibGuides, an online content management
system designed specifically for library use. LibGuides is used as an instructional tool for
teaching and learning, and allows librarians to create course or subject specific online research
guides designed to instruct students through the research process. FLC migrated to LibGuides
V2 in Summer 2016 to enrich the experience of students with responsive design, modern
interface, and coordinated metadata.

Innovation Center

The Folsom Lake College Innovation Center {IC), provides training and resources to assist faculty
in the design and development of creative and innovative approaches to teaching and learning.
The Innovation Center facility consists of an open computer lab, an A/V studio, and a small
classroom space. It is staffed by FLC's Instructional Design and Development Coordinator, who
provides individualized and group training in the areas of instructional design, digital media and
tools, teaching and learning, and online pedagogy. Particular emphasis is placed on continued
development, training and support for faculty on use of the Learning Management System
(LMS).

The college has created a Modern Making Department to house the program, overseen by the
Innovation Center Coordinator, and a new course designator (MAKR) for the curriculum. This
program is an essential component of the college’s larger objective of transforming its
Innovation Center into a comprehensive makerspace, as part of FLC's response to the statewide
CCC Maker grant. Technology implications are myriad, as this program is designed to prepare
students with future-proof workplace skills (e.g., advanced design and manufacturing,

prototyping, hands-on product development, sustainable materials practices).

3.4 Budget and Facilities

To emphasize the college’s commitment to providing current and emerging technology support,
including that which supports distance education, the FLC Budget and Facilities Planning
Committee (BFPC) established and funded a technology sinking fund (TSF) in fiscal year 2006-07.
Technology sinking funds are accessed following the guidelines and criteria recommended by
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the Technology Committes and approved by the BFPC, and in accord with the BFPC allocation
formula.

The FLC Budget and Facilities Handbook {Contingency Reserve and Sinking Funds section)
describes the technology sinking fund:

The BFPC shall recommend allocating up to 7% of the college discretionary fund to
support current and emerging technology needs. In consultation with the appropriate
dean, manager, or supervisor, technology funds shall be accessed via the specifications
and prioritization process approved by the BFPC. Any remaining balance at fiscal
year-end shall remain in the Technology Sinking Fund.

Funding Formula:

To maintain TSF growth and reserve, the annual use in any one fiscal year shall not
exceed 20% of the accumulated 5-year TSF reserve. (Example: 5/YR TSF Reserve Balance
of $177,010 X 20% = 535,400 available for use in 2013-14 fiscal year).

Technelogy Sinking Fund Ad Hoc Committee:

The Technology Sinking Fund Ad Hoc Committee shall convene for the purpose of
reviewing and recommending approval of TSF proposals in alignment with existing
budget request processes. Criteria for funding consideration:

# |5 the technology needed to replace/refresh something that is outdated or
nonfunctional?

# |5 the technology needed to address the needs of instruction, student services or
administration?

® Does the need (including emerging technology) help address student learning
outcomes?

® |5 the technology needed to effectively/efficiently perform the assigned responsibilities?

# Does the request affect relatively large numbers of people?

® |5 the need reflected in long term program planning/educational master plan?

o What other funding sources are available to address in full or in part the technology
need?
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4.0 Summary

As of F16, FLC technology is not guided by a central vision of the role technology will play in the
ongoing development of the college. In fact, the current FLC Strategic Plan does not mention
campus technology or distance education. While distance education is highlighted in the
district’s strategic plan {item B1) under “Teaching and Learning Effectiveness,” the absence of
the topic in the campus plan reinforces the need to shift focus to this element of teaching and
learning at Folsom Lake College. The district strategic plan identifies “Six Trends That Can't Be
lgnored,” and among those is the “accelerating rate of change.” According to the plan, “Change
is occurring faster than ever before. Nowhere is this more evident than in the rapid rise of the
‘mobile” society. . . This ‘'mobile’ society is accustomed to getting answers and services
immediately on a 24/7 basis and to accommaodating services and programming to their
schedules.” The plan asks the question, “What can our District and colleges do to keep up with
the rapid changes in technology?”

Although there are college-wide planning processes in place at this juncture, technology and
distance education have yet to participate in those processes for these two areas. As a result,
the FLC Technology and Distance Education Plan now functions as an indicator of where the
college is, related to district technology processes and support as well as campus technology
deployment, development and funding. To guide the college into the future, the FLC
Technology and Distance Education Plan needs to become a part of the integrated planning
process, on a regular three-year revision cycle.

The FLC Technology Plan must make use of the above ohservations to formulate a strategy for
the next three years that meets ACCIC standards for distance education, as well as district and
community expectations for deployment and use of relevant technology.

A variety of expectations are already apparent, and help to form an immediate plan of action:

s FLC needs to maintain currency in administrative and learning technology to assure
organizational efficiency and effective delivery on its educational mission (e.g.,
hardware updates and training)

#  FLC must utilize data to assess and analyze patterns of student success related to
modality, discipline, and instructor comfort/skill level with distance education

* FLC has to engage the Technology and Distance Education plan in its integrated planning
process, aligned with college goals, strategic plan and mission
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#  FLC needs to understand better why students want online classes, and utilize best
practices for meeting their needs

s  FLC will document Techneology and DE Plan action items and their progress, reporting
out within college governance structure on a regular basis

Linked to each page of this document is the FLC Technology and DE Action Plan Matrix. The
purpose of this series of worksheets is to document the latest activity toward the goals and
activities spelled ocut in the Tech and DE plans, with a view to capturing them in an actionable
way that leads to timely completion. Although the plan itself will remain the same until its
periodic revision, action plans will be edited whenever there is a reportable change, and at any
time individuals may view whatever actions plans are useful for them.

All of the action plans map directly to 2 portion of the Tech and DE Plans, and for each section
there is an “owner” listed for those action plans. This person will monitor the progress of each
action plan and update accordingly. All other viewers have “read-only” access. Each plan will be
updated at least once a semester. Along with the role of “owner,” the role of “persons or unit
responsible” is specified for each action plan. While the owner is charged with updating the
matrix worksheet, the “person or unit responsible” will be designing and implementing changes
in accord with action plans as assigned.

Even though only one person has the permission to change the record for any one action plan, it
is important that Tech Committee members and other interested parties see themselves as
change agents, always striving to make progress on the action plans so the “owner” can
document that progress on the matrix. In addition, owners and committee members can recruit
others to help with this process, and thus make the best possible collaborative use of FLC's
internal and external resources in moving college technology forward.
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Reference 24: Environmental Scan
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Los Rios Community College District
Office of Institutional Research

The 2016 External Environmental Scan
of the Greater Sacramento Area

April 2016

The 2016 External Environmental Scan of the Greater Sacramento area provides a comprehensive look at the external
environment impacting Los Rios Community College District (LRCCD). The report summarizes the social, economic
and political changes at the state and national levels, in general, as well as those specific to the Sacramento-Yolo
Consolidated Metropolitan Statistical Area (CMSA) served by LRCCD, which will shape the future for the District.

Some data used for the analysis in this report are available at the Sacramento-Yolo CMSA level. Served by the four
Los Rios colleges, the CMSA includes El Dorado, Placer, Sacramento and Yolo counties and will often be referred to
as the Greater Sacramento area. Other data are only available at the primary Sacramento Metropolitan Statistical
Area (MSA) level and will be referred to as Sacramento MSA. This area includes El Dorado, Placer and Sacramento
counties only. Where possible, analysis has also been provided for the three-County area served by Los Rios colleges
-- El Dorado, Sacramento and Yolo counties; these counties of the CMSA are referred to as the "LRCCD 3-County
Service Area".

The 2016 External Environmental Scan of the Greater Sacramento Area, which is detailed on the following pages,
includes these sections:

* Partl: Population Trends and Projections: General Population and Community Level Population
(pp. 2-5)

# Part ll: General Population Demographic Trends by: Race and Ethnicity, Age Groupings, Immigration,
Non-English Speakers, Income, Educational Attainment, and Poverty by Educational Attainment
(pp. 6-15)

= Part lll: Enroliment and Demographic Trends of K-12 School Age Population by: Current and Projected
Enroliment, Race and Ethnicity, and English Language Learners (pp. 16-19)

& PartiVv: High School Graduate Population by: Current and Projected High School Graduates, Race and
Ethnicity and Dropout Rates (pp. 16-22)

* PartV: Demographic Trends by Race and Ethnicity: A Comparative Analysis of Total Population, High
School Graduates, K-12 Public School Enrollment (pp. 23)

* Part Vi Regional Economy: Civilian Labor Force and Employment, Unemployment Rates, Employment

by Industry, Industry Growth Fields Requiring an Associates Degree and Growth Fields
Requiring Career Technical Education (pp. 24-28)
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LRCCD Office of Institutional Research

Population Trends and Projections

The 2016 External Environmental Scan of The Greater Sacramento Area

Population Changes in Greater Sacramento, California and the US

Table 1: Population Changes in Greater Sacramento, California and the U.S.: 1990 through 2010

e Cansus 1900102000 | 210 Census it | w0t s010
El Dorado® 125,985 156,209 241 181,567 16.2 441
Placer 172,796 248,309 43.8 350,230 41.0 1027
Sacramento* 1,041,219 1,223,499 175 1,421,236 16.2 36.5
Yolo * 141,082 168,660 19.5 201,651 19.6 429
kl::lcn 3-County Service 1,308,306 1,548 458 18.4 1,804 454 165 379
Sacramento-Yolo CMSA 1,481,102 1,796,857 213 2,154 684 19.9 45.5
California 29,760,021 33,871,653 138 37,341 978 102 255
u.s. 248,709,873 281,421,906 13.2 308,745,538 a.7 241

Technical Note: * Signifies counties within the LRCCD service area.
Sources: U.S. Census Bureau, American FactFinder, Fast Facls 1980, 1990, and 2000; California Departrment of Finance, 1850-2010 Historical US
Census Popufations of Counties and [ncorporated Cities/Towns in Calfornia, revised March 25, 2013. Race/Ethnic Population and Detailed Age,
2010-2060, projections dated July 1, updated December 15, 2014

Table 2: Population Projections in Greater Sacramento, California and the U.S.: 2010, 2015, 2020, 2025 and 2030

2010 to
5-Year 5-Year 5-Year 5-Year 2030
% % % Y Y
2010 2015 Change 2020 Change 2025 Change 2030 Change | Change
El Dorado * 181,567 184,833 18 180,850 33 196,950 32 201,509 23 11.0
Placer 350,230 373,503 6.6 396,203 6.1 421,002 6.3 447 625 6.3 278
Sacramento® 1,421,236 1,475.381 38 1,554 022 53 1,639,613 55 1,730,276 55 217
Yolo* 201,651 209,647 4.0 219,415 4.7 231,369 54 241,898 46 200
LRCCD 3-
County* 1,804 454 1,869 861 36 1,964 287 50 2,067,932 53 2173683 51 205
Sarvice Area
Sacramento-
Yolo CMSA 2,154 684 2243364 4.1 2,360,490 52 2488934 54 2 621,308 53 217
Califarnia 37341978 38 898 969 42 40,619,345 4.4 42 373,301 43 44 085,600 4.0 18.1
u.s. 308,745,538 325,540,000 54 | 341,387,000 4.9 | 357452000 4.7 | 373,504,000 45 210
Tachnical Notes: * Signifies counties within the LRCCD service area. Base year of projections for countles and state ks 2010.

Sources: California Department of Finance Demographic Research Unit Repont P-3, State and County Tolal Popuiation Projections Race/Ethnic Population
and Detalled Age, 2010-2060, projections dated July 1, updated December 15, 2014.

Population Change

With a 2010 population of more than 2.1 million, the Greater Sacramento area is among one of the fastest growing
metropolitan areas, not only in California but in the entire U.S. Growth for the Sacramento-Yolo CMSA region grew
numerically by 45.5% from 1990 to 2010, well above the 25.5% for the state of California and 24.1% for the nation
during the same period. Of additional interest is the 37.9% increase in population for the LRCCD 3-County college
service area from 1990 to 2010. Sacramento County is home to 79% of the population that resides within the LRCCD
Service Area.

The California Department of Finance is projecting that by the year 2030 the greater Sacramento-Yolo CMSA area
population is expected to grow by 21.7% owver the 2010 level, with much of the growth occurring in Placer, Sacramento
and Yolo counties. Although there is a projected 11.0% increase in El Dorado County from 2010 to 2030 the growth in
El Dorado County is projected to slow somewhat especially when compared to projections for the other counties within
the Los Rios Community College District service area.

The Greater Sacramento area has experienced tremendous growth over the last 20 years and although the area will
continue to grow it will not be at the same pace. Implications of these trends are that the Los Rios colleges will continue
to see greater demands placed upon their educational resources, both facilities and programs, including student
services, as they attempt to sustain the growing workforce necessary for the area's regional economy.

Page 167 of 179



LRCCD Office of Institutional Research The 2016 External Environmental Scan of The Greater Sacramento Area

Population Trends and Projections

Community Level Population from 2008 through 2035

Population projections at the County and service area provide an overview of the greater Sacramento area the Los Rios
colleges serve but it is important to supplement this information with city and community level projections. Community
level population projections provide information specific to the local area communities that each of the Los Rios
Colleges or Centers serve.

Population projections at the city and community level are not published by the Department of Finance, so since 1987
LRCCD has used the Sacramento Area Council of Governments (SACOG) population estimates and projections as the
primary source of community level population data for planning purposes. SACOG has not updated the population
estimates since May 2012 but is expected to do so sometime in early 2016.

According to the SACOG Modeling Projections most recent May 2012 release it is expected that population growth will
come from the following high-growth communities over the next decades: Vineyard, Downtown Sacramento, Rancho
Cordova, West Sacramento, North Natomas, Laguna in Elk Grove, Morth Highlands, Folsom, East Sacramento
Cameron Park/Shingle Springs and El Dorado Hills. Table 3 provides the population in numerical counts, the numerical
change in population from 2008 to 2035 and projected growth rates from 2008 to 2020 and from 2008 to 2035.

There are some interesting changes in several local communities within the Los Rios service area; the North Highlands
area is expected to grow at a fairly slow 5.8% pace from 2008 to 2020 but from 2020 to 2035 SACOG is projecting
Morth Highlands to grow by 40.8%. Similarly, the Land Park/Pocket/Meadowview area is projected to grow by 8.4%
from 2008 to 2020 but will grow by 22 9% from 2020 to 2035.

Table 3: Communities in LRCCD Service Area Sorted by Projected Growth Rate: 2008 to 2035
for those RAD's with a projected rate of growth of at least 10.0% from 2008 to 2035

Numerical Projected Projected
Projected Projected Change: Growth Rate: Growth Rate:
Regional Analysis District (RAD) 2008 2020 2035 2008 to 2035 2008 to 2020 2008 to 2035

Vineyard 24,089 32,940 59,362 35,273 36.7 146.4
Downtown 27,919 36,925 66,494 38,575 323 1382
Rancho Cordova 80,927 110,274 160,794 88,867 36.3 109.8
West Sacramento 45,098 62,346 68,659 43 561 38.2 96.6
Morth Matomas 59,977 83,807 98,773 38,796 39.7 64.7
Laguna 40,331 114,073 134,822 44 491 263 493
Morth Highlands 75,025 79,363 111,774 36,749 5.8 49.0
Folsom 66,241 81,068 o6, 864 30,623 224 45.2
East Sacramento 89,383 104,359 130,519 41,136 16.8 46.0
Cameron Park - Shingle Springs 31,593 34,605 45,017 13,424 9.5 42.5
El Dorado Hills 39,276 46 697 55124 15,848 189 404
Rio Linda - Elverta 19,916 21,334 27,539 7,623 71 8.3
Land Park - Pocket - Meadowview 109,174 118,310 145,445 36,271 8.4 332
Davis 73,193 83,456 94,529 21,336 14.0 292
Elk Grove 61,415 63,327 74,7890 13,375 31 218
Morth Sacramento 63,447 70,082 76,541 13,094 10.5 206
South Sacramento 163,679 169,937 191,924 28,245 38 17.3
South Natomas 41 513 44 475 47 897 6,384 71 154
Antelope 45,983 49,818 52,888 6,885 8.3 15.0
Citrus Heights 101,628 104,117 113,325 11,697 24 1.5
Carmichael 49100 49 930 54 547 5447 1.7 1.1
Fair Daks 32448 32,660 35,957 3.509 0.7 10.8
QOrangevale 29,110 29,745 32,034 2924 22 10.0
Arden Arcade 94 081 47 708 103,448 9,367 39 10.0
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Population Trends and Projections

Chart 1 illustrates those communities SACOG projects will have the largest rate of population change from 2008 to
2035; ranging from the 146.4% projected growth for the Vineyard community to the 40.4% for El Dorado Hills area. The
population living within the Downtown area is projected to grow by 138.2% from 2008 to 2035 while the Rancho
Cordova population is projected to grow by 109.8% during this same time frame.

Chart 1: Communities in the LRCCD Sarvice Area with the Largest Rate of Population Change: 2008 to 2035

160.0 146.4 138.2

109.8
120.0 066

80.0 847

40.4

Vineyard Downtown  Rancho Waest Naorth Laguna Morth Falsom East Cameron El Dorado
Cordova Sacramento Malomas Highlands Sacramento  Park - Hills
Shingle
Springs

Growing Communities (by numerical change)

It is important to look at community level population changes over time with various lenses as each provides a slightly
unique perspective for the greater Sacramento area. Communities projected by SACOG to have strong growth resulting
in the largest population within the Los Rios service area are illustrated in Chart 2. In terms of total population the
communities of Rancho Cordova, Land Park/Pocket/Meadowview, Laguna, East Sacramento and Morth Highlands are
each expected to have over 100,000 residents by 2035, ranging from the 169,794 residents projected for Rancho
Cordova to the 111,774 residents living in the North Highlands community.

Chart 2: LRCCD Service Area Communities with the Largest Numerical Population Change (by 2035 Population): 2008, 2020, and 2035

-
200,000 pry
= 5_ H @
- = 3 o
160,000 5 =5 ¥ E3 as g
5 — = -« @ 2 = o
= - a = = e =4 R % 2
120000 1 & * - ! a2 22 S ,_§3- @ 3
S o - ]
2 S 2 BENE I S
80,000 - o & g3 288 332
" X L
40,000 i 57
0
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Mote: Data represent SACOG Regional Analysis Districts (RADs) with expected growth of at least 30,000 new residents between 2008 and 2035 and listed in order of their
growth/numerical change. A RAD is an area defined by SACOG for regional transportation, housing, end infrastructure planning. The name of 8 RAD may be similar o a
city name or 8 community planning area but the boundaries are not the same and in some cases larger than the city proper.

Source: Sacraments Area Councl of Governments, 54C0G Mooeling Projections for 2008, 2020, and 2035, dated May 2012, Sacramento, Califormia.

Morth Matomas is expected to grow to over 98,000 and West Sacramento to 88,659 by 2035. Downtown Sacramento is

projected to grow from 27,919 residents in 2010 to 66,494 by 2035 with the Vineyard area projected to grow to almost
60,000 residents by 2035.
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Population Trends and Projections

Table 4 provides additional information for the ten “growth” communities (increasing by 30,000 or more) including the
projected population increase, total projected population by 2035 and the primary Los Rios College in the community
service area by the projected population numerical increase from 2008 to 2035. The table shows that Rancho Cordova
is projected to have the largest numerical change in total population and as such will be the largest community in terms
of total population in the Los Rios service area. The Laguna, West Sacramento and East Sacramento communities are
each projected to grow by over 40,000 residents from 2008 to 2035 while the other six communities are expected to
grow by over 30,000 residents during this same time frame.

Table 4: LRCCD Service Area with Largest Numerical Population Change and LRCCD College Service Area

Projected Population

Community 2;&%?:;:535 P ::::&Tfrzga 5 College Service Area
Rancho Cordova 88,867 169,794 FLC
Laguna 44,491 134,822 CRC
West Sacramento 43,561 88,659 SCC
East Sacramento 41,136 130,519 SCC
Morth Matomas 38,796 98,773 ARC
Downtown 38,575 66,494 SCC
Morth Highlands 36,749 111,774 ARC
Land Park - Pocket - Meadowview 36,271 145445 SCC
Vineyard 35,273 59,362 CRC and 5CC
Folsom 30,623 96,864 FLC

Whereas Chart 1 illustrates the Vineyard community and the Downtown Sacramento area are projected to have the
largest rate of population change from 2008 to 2035 the impact to our service area overall will not be as significant
because the total population of these areas is smaller than the total population projected for the larger communities in
the LRCCD service area like Rancho Cordova, Land Park/Pocket/Meadowview and the Laguna and East Sacramento
areas. However, the changes in the smaller populated communities do have an impact for the Los Rios colleges in the
service area as the residents of the communities may be part of the college-going pipeline.

Understanding which communities are projected to grow both in terms of rate of change and numerical change provides
valuable information to inform program planning, student support service needs, and facility and college planning at the
local level. SACOG is expected to update the community projections in Spring 2016 at which time the LRCCD Office of
Institutional Research will update this section of The 2016 External Envircnmental Scan to reflect the updated
Community Population Projections as provided by SACOG.
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Demographic Trends

of the General Population

Population by Race and Ethnicity

Table 5 serves as a benchmark for the proportion of LRCCD 3-County service area and California statewide population
by race and ethnicity as reported with the release of Census 2010 data. Chart 2 illustrates the projected increase in the
diversification of the greater Sacramento area population through 2030 while Chart 3 provides a comparison of the shift
in population by race and ethnicity across the state of California for the same time period.

Table & Proportion of LRCCD 3-County Service Area and California Census 2010 Population by Race and Ethnicity

LRCCD
El Dorade Sacramento Yaolo 3-County Service California
County County County e
a
African American oy 98 24 8.2 59
American Indian 08 0.6 06 0.6 0.4
Asian 36 15.2 13.3 13.8 13.3
Hispanic or Latino 124 216 303 2.6 3r7
White B0.O 486 50.1 51.9 40.3
Multi Race 27 4.2 32 39 25
Chart 3: Proportion of LRCCD 3-County Service Area Population Projections by Race and Ethnicity: 2010 and 2030
el 260 ahite
— DHispanic or Latino
mAsian
010 [Eriiam i e e ] e DAfrican American
= = = @Multi-Race
0.0% 20.0% 40.0% 60.0% BO.0% 100.0%
Chart 4: Proportion of California Population Projections by Race and Ethnicity: 2010 and 2030
2030 [ o m i iEl 43.0 aWhite
DHispanic or Latino
BAsian
oAfrican American
20€10 A b § i G SiE g 377 BMulti-Race
0.0% 20.0% 40.0% 60.0% BO.0% 100.0%

Technical Notes: Hispanic or Latino category includes Hispanic/Latino residents of any race while Hispanic/Latino is excluded from other groups;
charts do not include Amercan Indian as proportions are less than 1.0%

Source: California Depariment of Finance, P-1 {Race/Ethnicily). State and County Population Projections by Race/Ethnicity: 2010-2060, December
15, 2014,

Demographic Trends in LRCCD 3-County Service Area: by Race and Ethnicity

Chart 4 illustrates that in 2010, approximately half (51.9%) of residents in the Los Rios service area are white, by 2020
the proportion is projected to decline to 48% of the total service area population and by 2030 it is projected that 43.1%
of the LRCCD 3-County service area will be white. During the same time period the 21.6% of Hispanic/Latino residents
in 2010 is projected to grow to 26.0% of the Los Rios service area population by 2030. Mot only is there a projected
increase in Hispanic/Latino residents in the Sacramento region, the proportion of Asian residents is also expected to
increase; in 2010, 13.8% of the Los Rios 3-County service areas are Asian and by 2030 the proportion of Asian
residents is expected to increase to 17.0% of the service area population. This is higher than the projected 14.3% of
Asian residents across the state by 2030.

Although the approximately 8.0% of African Americans who currently reside in the 3-County Los Rios service area is
projected to remain relatively unchanged through 2030 this is slightly higher than the projected five percent of African
Americans statewide.

]
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Chart 5 illustrates the dramatic growth rates of non-white and white population in the greater Sacramento area and
California from 2010 to 2030, changes which will continue to have impact on the diversity of students attending Los Rios
colleges.

The Department of Finance projects the non-white population during this time period will increase by 43.1% while the
white population will decrease slightly by 0.8%. The non-white population will increase by 39.6% in Yolo County and by
31.3% in El Dorado County while the white population is projected to decrease slightly for both of these counties. The
overall impact to the LRCCD 3-County service is area is a projected increase in the non-white population of 42.6% from
2010 to 2030 with no change in the numbers of the white population. The non-white population is expected to increase
by 67.5% in Placer County, which is part of the Sacramento Yolo CMSA while the white population is expected to
increase for Placer by 15.4%.

Chart 5: Change in Population of Non-White Population and White Population in Greater Sacramento and California: 2010 to 2030

B0.0 67.5
Bﬂ‘ﬂ m.a ﬂ.s “.?
400 M3
0.0
200 1.6 0.8 A6
El Dorada Placar Sacramenio Yolo LRCCD 3-County Sacramenio Yolo California
Service Area CM3A
B MNon-White Population EWhite Population

Source: California Department of Finance, P-1 (Race/Ethnicity): State and County Population Projections by Race/Ethnicity: 2010-2060, December
15, 2014

MNoting changes in the racial and ethnic composition of the population, particularly growth of groups that have been
traditionally under-represented in higher education is important to understand as this may impact the student support
services needed to help the increasingly diverse students attending Los Rios Colleges to achieve their education and
employment goals.
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Population by Age Groupings

With a strategic focus by the Los Rios Community College District on areas specific to enrollment management and
persistence, the 2016 External Environmental Scan of the Greater Sacramento area presents population projections by
more defined age groupings than did previous External Environmental scans as this will provide greater specificity
regarding the shift in the area population by 2030 which may serve as one measure to help gauge the future student
pipeline for Los Rios and its colleges.

Table 6: LRCCD 3-County Service Area Population Projections by Age: 2010, 2020, 2030

2010 2020 2030
College  Working College  Working College Working
Age Age Age 65 Age Age 65 and Age Age 65 and
Under 18 (18-24) (25-64)  and Over |Under 18 (18-24) (25-64) oOver |Under 18 (18-2d)  (25-64) Over
B Dorado County 41,045 13,573 100,062 26,887 34,934 16,267 96,202 43,447 AN 14,880 83202 50016
Placar County 85118 27011 183,862 54,230 81,054 38176 197,302 74,671 a8 874 36,750 26965 105038
‘Sacramento County 362,503 143,577 755,536 150,530) 365,925 143,052 809,368  2356TT] 384453 157.930 858,761 220132
Yolo County 45,530 38,549 ar.sr2 20,000 44,8685 35454 108438 30,658/ 47.412 34,475 117.420 42,501
LRCCD 3-County
‘Service Area 440,168 195,699 953,170 206,417 445724 194,773 1,014,008  300.782| 466276 207.285 1.069.383 430,730
‘Sacramento-Yolo
(CM SA 534,286 X2 T00 1,137,082 260,656] 526778 232049 1,211,310 380453] 555150 244035 1286348 535775
(California 8273754 3938575 10848598  4.281,051)|9231,881 3704319 21331612 6261534 9621911 3871223 21964706 8,627 760
Table 7: Proportion of the LRCCD 3-County Service Area Population Projections by Age: 2010, 2020, 2030
2010 2020 2030
Age Age Age
College  Working 65 College Working 65 College Working 65
Under Age Age and Under Age Age and Under Age Age and
18 (18-24) (25-64) Over 18 (18-24) (25-64) Over 18 (18-24) (25-84) Over
El Dorado 226 7.5 55.1 14.8 18.3 8.5 50.4 228 17.1 T4 46.3 29.3
Placar 243 1.7 525 15.5 205 96 49.8 201 19.9 82 485 235
Sacramento 255 101 53.2 11.2 235 9.2 521 152 222 a1 486 18.0
Yolo 26 181 48.4 89 204 16.2 494 140 19.6 14.3 485 176
LRCCD 3-
County
Sarvice Area 24.9 10.8 528 114 227 9.9 81.6 158 21.5 9.5 48.2 19.8
Sacramento-
Yolo CMSA 248 10.3 528 121 223 98 513 165 21.2 93 481 204
California 24.8 10.5 53.2 11.5 22.7 9.3 52.5 154 21.8 8.8 48.8 18.86

Source: California Department of Finance, P-1 (Age): State and County Population Profections by Major Age Groups 2010-2060 (as of July 1)

December 15, 2014

Demeographic Trends in LRCCD 3-County Service Area: by Age Group

Population in the Los Rios service area projected by age is a critical component in planning for the Los Rios Community
College District as this serves as one gauge of the future pipeline of students for the district and its four colleges. Tables
3 and 4 illustrate the shift in the projected population for each of the counties in the Los Rios Service area as well as
surrounding counties by age groupings and a summary of this infoermation follows:

+ Population projections by age group from 2010 to 2020 indicate there will be a slight dip in the proportions of
residents who are “under 18" for each of the counties in the Los Rios service area. Overall, the proportions of
residents who are “college age” are projected to decrease slightly for the LRCCD 3-County service area but
there are slight increases projected for both El Derado and Placer County. The proportions of “working age”
residents are also projected to decline slightly, however there is slight increase in “working age”™ adults
projected for Yolo County. Residents who are *65 and over™ are projected to increase in the Los Rios service
area, particularly in El Dorado County where 22 8% of the total population is projected to be “65 and over” by
2020.

8
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= Shifts in population by age group are projected to continue during the next ten year time frame from 2020 to
2030. The trend in decreasing proportions in each of the age groupings is projected to continue while the
proportions of residents “65 and over” is projected to continue to increase.

= Although each of the counties in the Greater Sacramento area is projected to have increasing propertions of
older residents of importance to note, by 2030 almost thirty percent (29.5%) of El Dorado County residents are
projected to be age “65 and over”.

« The changes in projected population in the 3-County and Sacramento Yolo CMSA generally mirrors the
changes projected for the state of California.

Chart 6 provides a different visual perspective of the changing profile of residents in the LRCCD 3-County area by age,
illustrating the projected shift in median age in the Sacramento region from 2010 to 2030. El Dorado County is
projected to have the oldest residents in terms of median age, increasing from 43.7 to 49.1 by 2030. Understanding
population shifts by age group within the LRCCD service area is impertant information for planning especially as it
relates as one measure to gauge the Los Rios student pipeline.

Chart 6: Median Age of the Population 2010 and 2030
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Source: California Department of Finance, P-3j{Age). State and County Population Projections by Median Age 2010-2060 (as of July 1) December 15,
2014

Chart 7 shows the projected median age by race and ethnicity in the LRCCD 3-County service area by 2030.
Department of Finance projections indicate that those residents who are Hispanic/Latino or Multi-race will be younger
than the comparable median age in each of the three counties in the LRCCD Service Area while white residents’
median age is projected to be higher. These distinctions in age shifts by race and ethnicity have implications for the Los
Rios Colleges as the median age projections indicate younger residents will continue to be increasingly diverse.

Chart 7: Median age of the Sacramento Area Population: 2030
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Changing Trends in Legal Immigration

The most recent information from the Department of Finance on legal immigration provides information through 2014
which serves as a proxy to help inform discussions about immigration trends in the Sacramento region. Table &
illustrates the changing legal immigration population in the region and California from 2010 through 2014. Yolo County
experienced the largest increase in legal immigrants, increasing from 884 in 2010 to 1,352 in 2014, a 52.9% increase.
Sacramento County has the largest number of legal immigrants, 5,276 in 2014, which is a 20.1% increase over 2010
information. The overall impact of legal immigration to the greater Sacramento area is a 23.7% increase from 2010 to
2014. Understanding the trends in the number of immigrants who have moved to the area is important for planning
student support services to ensure successful completion of education and employment goals of these new residents.

Table 8: Legal Immigration Population to Greater Sacramento and California: 2010 through 2014

%
Change:
2010 2011 2012 2013 2014 2010 to 2014
El Dorado 202 165 203 221 150 -25.7
Placer 567 443 486 506 543 4.2
Sacramento 4,359 3,829 4136 4 080 5,236 209
Yolo BR4 839 a1 875 1,382 529
LRCCD 3-County Service Area 5445 4833 5,160 5276 6,738 237
Sacramento - Yolo CMSA 6,012 5,276 5646 5782 7,281 211
California 154 B55 127 837 130,398 135838 149,661 3.2

Source: U.5. Citizenship and Immigration Services and the California Department of Finance, Demographic Research Unit,
hittp:fwwew. dof.ca.goviresearch/demographicireperis_papers/documents/immigration_1984-2014w.xls
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The following information is based on the U.S. Census “Quick Facts™ which are derived from data including Census
2010, population estimates, American Community Survey estimates from 2010 through 2014 and other sources of data
used by the Census Bureau. The charts below provide additional context about the residents in the greater Sacramento
area which further highlights the increasing diversity of the Los Rios service area.

Foreign Born Persons as a Proportion of All Persons

Compared to the U.S., California has a higher proportion of residents who are foreign born, at 27.0% and 13.1%
respectively. In the counties served by the Los Rios colleges, approximately 21.4% of Yolo County and 20.1% of
Sacramento County residents are foreign born while a smaller proportion, 9.2%, of El Dorado residents are.

Chart 8: Foreign Born Persons as a Proportion of All Persons in Greater Sacramento: Census 2010
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Source: US Census Bureau, QuickFacts, hitp/ww_census.goviquickfactstable/PST045215/00, retrieval date 1.24.2016.

MNon-English Speaking Persons as a Proportion of All Persons

The proportion of California residents who speak a language other than English at home (43.8%) is more than twice the
proportion nationally (20.9%). In the Greater Sacramento area, Yolo County has the largest proportions of residents
who speak a language other than English at home, at over one-third (35.0%). Ower thirty percent (31.3%) of
Sacramento County residents speak another language while a smaller 13.3% of El Dorado County residents do.

Chart 9: Proportion of All Persons* Speaking a Language Other than English at Home in Greater Sacramento: Census 2010
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Technical Motes: *Signifies the proportion of residents, ages 5 and older residing In homes where a language other than English Is spoken.
Source: US Census Bureau, QuickFacts, hitp://’www census goviquickfactstable/PST045215/00, retrieval date 1.24 2016,
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Languages Spoken at Home by Language Type

A review of the data available from the US Census (as provided in QuickFacts) specific to languages spoken in the
home continues to support the evidence of the diversity across the state of California as well as in the LRCCD service
area. Please note this level of data specificity on languages spoken is not available through the Census Bureau
QuickFacts tool for El Dorado County.

Chart 10: MNon-English Speaking Population who are 5-Years and Older by Language Spoken: Census 2010
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Source: US Census Bureau, QuickFacts, hitplwww.census. govquickfactstable/PSTO45215/00, retrieval date 1.24. 2016,

In California, 43.7% of non-English speaking residents speak Spanish and a fairly high proportion, 19.4%, speak
English less than very well. In Yolo County, 21.1% of non-English speaking residents speak Spanish while 10.2% speak
English less than very well. Of the non-English speaking residents in Sacramento County 13.2% speak Spanish while
5.5% speak English less than very well.

As evident in the projected increase in the area Asian population living in the greater Sacramento area, ten percent of
Sacramento County residents who are non-English speaking speak an Asian or Pacific Island language, while 5.0%
speak English less than very well.

Higher proportions, 7.3%, of non-English speaking residents in Sacramento County speak an Indo-European language
which includes languages from Eastern Europe, while 6.0% of non-English speaking residents living in Yolo County

speak one of the Indo Eurcpean languages. The proportion of Sacramento and Yolo County residents speaking one of
the Indo European languages is higher than the proportions who do so across the state.
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Population by Income

The following data on income illustrates that higher proportions of residents living in Yolo and Sacramento counties are
persons who are living in poverty, 19.5% and 18.1 %, respectively. This is higher than the 16.4% of residents who live

below poverty level across California and the 14.8% who do so nationwide.

Chart 11: Percent Population who are

Living in Poverty in Greater Sacramento, California and US: Census 2010
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Source: US Census Bureau, QuickFacts,

Chart 12 illustrates the median income for each of the counties in the Los Rios service area, California and the United
States. Both Sacramento and Yolo County residents have median income levels that are below the median income for

httpciwwew. census goviquickfactstable/PST045215/00, retrieval date 1.24.2016.

both California and the United States, while the median income for El Dorado residents is higher.

Chart 12:  Median Income of Greater Sacramento, California and U.5: Census 2010
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Source: US Census Bureau, QuickFacts,

hittpcfweew. census. goviquickfactstable/PST045215/00, retrieval date 1.24.2016.
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Population by Educational Attainment

The American Community Survey 2010-2014 five-year estimates include detailed information on the highest level of
educational attainment of the population by County geographic areas as well as comparable statewide level data. As
the need for an increasingly skilled labor market continues to grow the data provided in the charts below show that there
are higher proportions of Sacramento residents who are 18-24 whose highest level of education is less than a high
school education. Estimates indicate that lower proportions of Sacramento and Yolo County residents between the ages
of 18-24 are high school graduates while higher proportions of El Dorado County 18-24 year olds are. Almost 60.0
percent of Yolo County residents 18-24 have some college or have acquired and Associate's Degree, possibly reflecting
the impact of UC Davis in the community. Almost half of Sacramento area residents have some college or have
acquired an Associate's Degree while 43.6% of El Dorado County residents between the ages of 18-24 whose highest
level of educational attainment is some college or an Associate's Degree.

Chart 13: Highest Level of Educational Attainment for Population 18-24 Years: 2014
‘based on 2010 — 2014 American Community Survey 5-Year Estimates and US Census Bureau Population Estimates)
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Chart 14 presents estimated highest level of educational attainment for the population who are 25 years and over;
showing that 15.0% of Yolo County residents have less than a high school education, while 10.9% of the Sacramento
County and 7.2% of El Dorado County residents do (combining less than 9" grade and 9" to 12", no diploma
categories). The U.S Census Bureau estimates high school graduation (including equivalency) is the highest level of
education attainment for 22.1% of Sacramento County, 21.9% for El Dorade County and 19.4% for Yolo County
residents who are 25 and over. The proportions of the Los Rios Service area population with some college, no degree,
range from 28.5% in El Dorado County to 19.4% in Yolo County. It is estimated that ten percent of El Dorado County
residents 25 and over have an Associate's Degree, 9.5% of Sacramento County and 7.1% of Yolo County have attained
an Associate's Degree. Residents who have a Bachelor's Degree range from the 21.3% in El Dorado County, to 19.6%
in Yolo County to 18.7% in Sacramento County while higher proportions of residents in Yolo County have a graduate or
professional degree reflective of UC, Davis that is within Yolo County.

Chart 14: Highest Level of Educational Attainment for Population 25 Years and Over: 2014
(based on 2010 — 2014 American Community Survey 5-Year Estimates and U5 Census Bureau Population Estimates)
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Source: U.S. Census Bureau, 2010-2014 American Community Survey 5-Year Estimates
hittp:ffactfinder . census gov/bkmkitable/1.0/enf/ACS/14_SYRIS1501; run date 3.14.16
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